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1. INTRODUCTION

This evaluation project was established to measure the effectiveness of the Tempus
programme in assisting Russian HEIs in their development of the Bologna principles as
described in the ten Bologna Action Lines. An expert team was chosen to undertake the
evaluation which consisted of a team leader Dr Anthony Vickers from the University of Essex,
UK and one of the UK Bologna Experts, and three team members, Professor Vladimir Andreff
of the Sorbonne University, France, Professor Gennady Lukichev, Head of the Russian
National Recognition Bureau, and Dr Svetlana Tvorogova of the State Higher School of
Economics, Russia. The team established a project methodology which was discussed and
accepted by the Delegation of the European Commission to Russia. This report lays out the
project methodology and then provides section by section the finding of the team. In particular
we provide a set of interviews with three current Rectors, which give an insight into the
current views of these important players in Russian Higher Education. The report then
provides observations drawn from the questionnaires that were distributed as part of the
evaluation project. These observations are recorded against those questionnaires returned
from Russian HEIs that we did not visit, those questionnaires from HEls that we did visit, and
those questionnaires returned from EU coordinators/partners. The next section of the report
contains 10 sub-sections, one for each of the Bologna action lines. Each sub-section starts
with a short preamble written by the team giving some thoughts about the current status of
this action line in Russia. Each preamble is then followed by a list of good practice examples.
These examples do not form a complete list as the team took the decision to list only those
cases where they have found strong evidence of good practice and could be associated with
a particular Tempus project. It is quite possible that many examples of good practice have not
been uncovered which are associated with particular Tempus projects and it is quite evident
that many other examples of good practice exist that have been developed outside the
Tempus programme. As part of the evaluation project a Conference was held in Moscow on
the 7" December. A short description of this Conference is included in the report with the
programme timetable and the abstracts from the speakers being contained in the Appendix.
Finally the expert group presents what they consider being the matters arising presently
regarding the Bologna Process in Russia and conclude with their recommendations regarding
dissemination of good practice.

b. Before presenting the report we give here some current useful statistics regardinq the Higher

Education System in the Russian Federation. The total number of HEls in Russia’ in 2005/06
was 1068, with 655 of public institutions (federal, regional or municipal) and 413 non-
government HEIs. This is a serious growth in the number of HEIs compared to 1995/1996:
when the total number was 762 HEIs, with 569 public and 193 non-government institutions —
the increase makes about 40%.
The number of students has also grown up to total 7064.6 thousand in 2005/06, with 5985.3
thousand studying in government HEls (federal, regional or municipal) and 1079.3 thousand
in non-government HEIs. Though the public institutions remain dominant, the number of
students in non-government HEIls shows impressive growth through the last decade: in
1995/1996 the total number of students was 2790.7 thousand, with 2655.2 thousand studying
in public HEIs and only 135.5 thousand - in non-government HEls, thus the growth for private
education institutions is up to almost 8 times (7.97).

Non-government HEIs seem to be more active in promoting 2-cycle system — see Table. This
is probably due to the fact that they have been newly established and can therefore introduce
BAMA more easily than State established HEIs. The same data shows decreasing interest for
producing Master degree holders among non-government HEls. Overall BAMA penetration in
Russian Federation remains rather low, although with the adoption of the new law
establishing the two-cycle system (re FZ n. 232 dated 24 October 2007) it is expected that
things are going to change

L All the data for this section is taken from Obrazovanie v Rossiiskoi Federacii (Education in Russian
Federation). Statistical yearbook. M: SU-HSE, 2006.



Table. Share of BAMA holders in total number of graduates for different types of HEIls (%)

Degree | 1995 | 2005
Public HEIs
BA 1,7 54
MA 0,3 1,1
Non-government HEIs
BA 17,8 18,0
MA 8,2 0,04
Total
BA 2,0 7,3
MA 0,4 1,0

These figures are important for dissemination purposes. The scale of the Russian Higher
Education System is so large compared to any other country in which the Tempus programme
operates, which makes dissemination of good practice of paramount importance to gain
maximum efficiency.

As this report is concerned with the contribution made by the Tempus programme to the
implementation of the Bologna Process we present here an explanation of the 10 Bologna
Action Lines (AL).

Adoption of a system of easily readable and comparable degrees

This action line (AL) is focused on HEIls working on the comparability of their degrees which
can be achieved through collaborative projects with partners both inside and outside the
Russian Federation. The action line should not be interpreted as meaning that all degrees of
a particular discipline should be identical but that the learning outcomes should be
comparable both in terms of scope and level. The action line also focuses on the readability of
degrees which is best achieved through high quality degree programme descriptions either in
printed form or web based. The aim of this part of the action line is to make the process of
choosing a degree a well informed process.

Adoption of a system essentially based on two cycles

This AL is clear in its purpose in that HEIs are to focus on moving to a system of first cycle
degrees, followed by second cycle degrees. These are often referred to as Bachelors and
Masters degrees, often quoted collectively as BAMA. This AL is linked closely to AL1 as it is
through the comparability and readability of the degrees that the nature of RF 1 cycle and 2
cycle degrees will be clear.

Establishment of a system of credits

Credit systems provide a means of comparing degree programmes from different HEIs.
Adoption of the same credit system across the European Higher Education Area (EHEA) will
provide the maximum transparency. With this in mind it is intended that all HEIs in the EHEA
will adopt the ECTS credit system. This system is based on workload and learning outcomes.
For a full description of the ECTS system one can refer to;

http://ec.europa.eu/education/programmes/socrates/ects/index en.html
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Promotion of mobility

Mobility of both students and staff is a key feature of the Bologna Process and all countries
within the EHEA are encouraged to support mobility. Students are expected to receive credits
and grades whilst mobile and teachers/administrators are expected to make an impact with
reference to the other Bologna action lines.

Promotion of European cooperation in quality assurance

Quality assurance is paramount within higher education. All HEIs are encouraged to develop
fair and transparent quality assurance mechanisms to support their function of awarding
degree level qualifications. Through this action line HEls are requested to engage in
cooperation on the matter of quality assurance both with HEIs within their own country as well
as with HEIs from other EHEA HEIs.

Promotion of the European dimension in higher education

If the EHEA is to have a sense of identity it is important that aspects of the European
dimension are introduced at all levels of education. In the context of HElIs it is often the case
that the European dimension is introduced only in subject areas such as European studies. It
should be noted that a European dimension can be added to any subject area for example in
the sciences through the study of differing approaches to scientific study in different areas of
the EHEA.

Lifelong learning

The process of learning is recognized by all to be one that never ends but only begins. This
action line formalizes this understanding and was established to encourage HEIs to engage
or enhance their life long learning (LLL) activities by making their programmes of study
available to as wide an audience as possible irrespective of age or work status.

The involvement of HE institutions and students in the development of the Bologna Process

The Bolognas Process was first agreed by Government Education Ministers and it remains as
an intergovernmental agreement with no legal binding. This action line recognizes the fact
that the development of the Bologna Process is in the guardianship of HEIs and their students
and it is their engagement that is necessary for the full impact of the Bologna Process to be
realized.

Promoting the attractiveness of the European Higher Education Area.

The European Higher Education Area (EHEA) is being established at the wish of the
participating governments and by the actions of them, the HEIs within their national
boundaries, and the students studying at those HEls. In order to have full impact the
realisation of the EHEA needs to be promoted to all stakeholders such as parents and
employers. This action line encourages that dialogue and promotion.

European Higher Education Area and European Research Area — two pillars of the
knowledge based society.

An HEI engages in both teaching and research and it is the synergy of these two activities
and how this synergy impacts on students and stakeholders that is embodied in this action
line. HEIs are encouraged to develop this synergy and to make it accessible to all.



The expert team would like to thank all those throughout Russia who have contributed to the
production of this report including those who returned questionnaires, those who hosted site
visits, and those who presented and participated in the Conference. We are also indebted to
the Delegation of the European Commission to Russia, The Russian Tempus Office in
Moscow, and the Russian Ministry of Education for their support and assistance.

The expert team wishes all Russian HEIs every success with their future developments and
hope that this document provides some assistance.



THE PROJECT METHODOLOGY

A three section questionnaire was sent to all RF Institutions participating in Tempus projects
started after Jan 1% 2003 as well as those Institutions participating in Tempus projects started
between January 1st 1999 and December 31st 2002 selected for a site visit. The three
sections were; Section A intended for Rectors, Section B intended for teachers involved in the
project, and Section C intended for students. Both English (Appendix 1) and Russian
(Appendix 2) versions were sent and the respondents were given the choice of answering in
English or Russian. The questionnaires were sent to the project coordinators where the
coordinator was from a Russian Federation Institution as well as to the Rector/Vice Rector of
the Russian Federation Institutions. Another questionnaire (Appendix 3) was sent to Russian
Federation students who spent a period of study abroad as part of any Tempus project.

A selection of Tempus projects made from all projects started after January 1% 1999 and
ended before December 31% 2005 had a site visit by at least three members of the expert
team. A standard set of areas of discussion was used at each site visit to aide comparison
between site visits. A short report was written on each site visit. Appendix 5 is the list of all
projects selected. The projects were selected by scoring all projects against a set of criteria.
The criteria were the relevance to the Bologna ten action lines, the number of RF partners
being greater than 2 which would influence knowledge transfer, the size of the project in
terms of funding, and the location to maximise the site visit efficiency. The major criterion was
obviously the relevance to the Bologna ten action lines. We endeavoured to make a site visit
to all those RF partners which are located in the 5 cities we visited, namely Moscow, St
Petersburg, Yekaterinburg, Novosibirsk, and Nizhniy Novgorod.

A separate questionnaire (Appendix 7) based on section B of the main questionnaire
(Appendix 1) was sent to the contact person at each EU partner in all the selected Tempus
projects. Site visits were made to a number of EU partners indicated in Appendix 6

All the returned questionnaires and the reports were analysed in order to identify best practice
and determine the draft form of the data to be presented.

This report was written based on the evidence gained from the questionnaires and the site
visits and by taking into account information and advice from the European Commission and
the Ministry of Education and Science.



3. RECTOR INTERVIEWS

During our site visits we had the pleasure of interview a number of Rectors. Those interviews gave a
good insight into their current thinking regarding the development of the Bologna Process within the
Russian Federation. For general scene setting we provide the transcripts of a selection of those
interviews here. We are indebted to the Rectors for taking the time to see us and for their checking of
our transcripts.

Interview with the Rector of the Russian People’s Friendship University (PFUR), former RF
Minister of Education, prof. Vladimir Filippov, 16th October 2007

V. Filippov: At RPFU, all departments have implemented the two-cycle system (Bachelor-Master),
starting as soon as 1989, except the Medical Department.

In 2002, even before Russia signed up to the Bologna agreement in Berlin (2003), RPFU was
appointed by the Ministry as the pilot institution in Russia to realize certain nation-wide Bologna-
related projects, such as making ECTS applicable to all Russian universities. In 2005, by the order of
the Minister A. Fursenko, RFPU was appointed to coordinate the elaboration of the EU-model
Diploma Supplement.

At the same time, RPFU is striving to implement the Bologna goals pertaining to academic mobility,
both for students and staff. During the last 5 years, about 250 PFUR students per year visited
European universities, while about 250 foreign students visit our university each academic year, most
of whom from European universities.

One of the most interesting projects at RPFU in the framework of the Bologna process is the
realization of double degree programmes at the Master level. At this moment, we have 6 such double
degree programs running. Six more programmes are almost ready to start with 6 European
universities, so that we’ll have a total of 12 double degree programmes soon. Our goal is to set up at
least one double degree programme for every Master programme we offer, i.e. in all fields of studies
at all departments. These double degree programmes will either be provided in French, English,
German or Chinese. During several decades our university has been one of the leaders in Russia in
providing language training. Since 1960, the foundation year of RPFU, every Russian student of the
university may choose to study one of 8 foreign languages. These are not only European languages,
but also Chinese, Arabic, and in earlier times we used to offer Hindi, Swahili, Farsi. | want to stress
that foreign language studies are not only for philology/linguistics students, it is for all students, from
Agriculture students to Engineering etc. At this moment, the biggest problem in this respect is the
foreign language proficiency of the teaching staff. That is why this academic year we have about 1000
RPFU teachers following an obligatory foreign language course at the expense of the state budget.
We have this money available, and the language programmes are provided at different starting levels.
This will stimulate internationalization. Poor foreign language proficiency is a major problem for all
Russian universities, as the teachers cannot work properly with short-time exchange students enrolled
at Master or PhD levels.

Question: How is the Tempus Tuning project being embedded within your institution and
being disseminated beyond the institution? How do you see the Tempus programme in
general and this particular project and how does it fit into your vision of the University’s
development?

V. Filippov: Our Department of Economics has participated in this project. The Higher School of
Economics, Moscow, was the leading institution in Russia in this project. All the university
management, the vice-rectors, deans, etc. are united in a special Commission for University
Management. The rector is the chairman of this commission. During the last 3 years the commission
has met every week. During such meetings we inform the commission members of the project goals,
approaches and practices at other universities, etc.

The highest academic body at the university is the Academic Council, consisting of 180 members. All
heads of chairs are members of this Council. Every year, in April, a special report is presented to the



Academic Council by Mr. Chistokhvalov, member of the Bologna Follow-Up Group. The report
compares Russia’s progress in terms of Bologna-related reforms with other Bologna countries. Also
the report describes the Bologna progress of RPFU compared to other universities and compares
different RPFU departments and chairs in this respect.

Concerning student participation, we don’t have a special course explaining them the Bologna
process. The students can read on the university’s website how the Bologna process is progressing,
how ECTS is being implemented at each department, and other Bologna-related documents of the
university. All professors are compelled by Rector's order to make a separate webpage with the
professor’s profile, publications, lectures schedule, etc.

Question: Do students have representation at the Academic Council?

V. Filippov: Yes, of course. We have a Student Council at the university level and at the levels of
departments elected by students. In the framework of the Bologna process we have also organized a
students’ Commission for Quality with two representatives from each department. The Commission
for Quality provides the Rector with feedback on the process and puts forward proposals.

Question: Does the Student Council have any rights with regard to input into the management
of the university? Or do they just observe?

Filippov: They have rights, but out of the 180 seats in the Academic Council they only have 3-4
seats. But they have the same rights as the other members of the Academic Council. Questions
regarding students have first to be approved by the Student Council, and only then they can be
proposed to the Academic Council.

Question: Do you think the Student Council is well connected to the actual student
population?

V. Filippov: Students are more linked to their Student Councils than to the Academic Council. The
Academic Council meets every month, but it has about 20 special commissions on different subjects
running at any one time. Among them there is the above-mentioned Commission for University
Management and the Commission for Student Affairs, headed by the vice-rector for student affairs.

It is very important that we also have about 90 country associations uniting students from 90 different
countries. Each academic year we have students from an average of 130 countries. The last
enrolment was an absolute maximum of 141 different countries. The country associations in their turn
have commissions for sports, education, etc., they guide newcomers and so on.

Question: Is the two-cycle system established for all students or just as an example? What
percentage of students follow the two-cycle programs?

V. Filippov: About 90% of students are in the two-level system. There are some fields of study in
Russia where the Bachelor/Master system cannot be realized: Medicine, Veterinary Studies, some
engineering programmes. Even Medicine can be called a two-cycle programme: first 6 years, and
then 2 years of obligatory internship, which could be compared to a Master programme. Under a
Tempus project we have this year also introduced a postgraduate programme of Healthcare
Management, which is comparable to a MBA, in cooperation with some European institutions.

Question: how do you introduce credits throughout the institution? What have you done in
terms of overcoming the multitude of course sizes?

V. Filippov: We have introduced the first system of ECTS credits in 2002 in two departments:
Humanities and Environmental Studies. In 2006, their graduates received a Bachelor diploma
completely based on ECTS with the EU-modeled Diploma Supplement. Now, almost all departments
have started introducing ECTS credits, except the departments of Law and Medicine. Even at the
department of Law the credit system has been introduced for some programmes in International Law.



As of the 1% September 2008, the ECTS system will be introduced in all study programmes at all
departments. University regulations on the ECTS system have been adopted by the Academic
Council with a common approach for introducing ECTS in all departments. One credit is 30 class
hours, that is obligatory for all departments.

Is it higher than the European directives on workload?

V. Filippov: Yes, it is higher. Academic Councils of the departments can develop their own
regulations on the basis of this university-level agreement. For example, the departments of
Engineering and Agriculture give more time for practical training. But the general criteria are common
for all departments.

Question: It is very difficult to build interdisciplinary degrees, if every department uses
different course sizes. Do you have this problem or you do not have so many interdisciplinary
degrees?

V. Filippov: First of all, we have standards for higher education programmes, obligatory for all
Russian universities. The curriculum is for 50% prescribed in the state standards. 50% is determined
by the university. For example, students must choose 6 out of 10 humanities subjects offered. In
medicine programs, however, almost all disciplines are obligatory.

Question: Do you think state standards restrict curriculum development?

V. Filippov: In the new generation of state standards, they will no longer restrict it. The former
generations of standards were based on descriptions of content: what exactly must be offered by
professors. The new generation will be based on the competence approach: what does the student
have to know upon graduation, i.e. learning outcomes. The prescribed learning outcomes pertaining
to philosophy studies for humanities students will differ from those for medical or engineering
students. In the old system, they were almost the same.

Question: How do you assess employment opportunities for Bachelor graduates from your
university? Do you cooperate with employers?

V. Filippov: | am not sure the Russian market is ready to take graduates from the Bachelor level. The
market knows the qualifications of university graduates of the Specialist level, not Bachelor. In our
university, only 50% of Bachelor graduates go further to the Master level. The rest do not study
further, but neither are they registered as unemployed at the State Employment Service. That means
they do find some kind of employment.

Question: What do you do with it? Do you have any education process with employers to try to
push the idea of Bachelors? Is the university proactive?

V. Filippov: It is very difficult for us as a Moscow university. It is easier to do for universities in the
regions. They can have direct contact with local employers. We train students from more than 130
countries, and it is not easy to find employers for them?

Question: How do teaching and research link within your institution, what exposure do the
students get to the research activities at the university?

V. Filippov: This is one of the big problems for Russian universities. Our university holds the 3™ place
among all Russian universities, after Moscow and St. Petersburg state universities, in terms of the
number of teachers having a PhD and Doktor Nauk degrees. We have made research activities
obligatory for all professors and lecturers having the titles of PhD and Doktor Nauk. Research
activities are, however, not obligatory for language teachers: we have about 300 foreign language
teachers and a lot of teachers of Russian as a foreign language.



All faculty members are appointed for 5 years, after which they are automatically fired and can be
reappointed if their academic and research performance is assessed positively. The number of
scientific publications and conference presentations is taken into account. Some staff members have
short-term contracts for 1 or 2 years, especially if they were not very active during the previous 5
years.

Question: During the 5 years, does the university give a lot of support to making sure that they
have the opportunities/resources to meet that target?

V. Filippov: Not very much, but we have certain programmes to stimulate the teaching staff to do
research. 10 years ago we introduced special programmes to give professors who concentrate on
active research, double salaries. Now we are going to introduce a programme to stimulate
international research groups with differentiated salaries, close to the international wage level.
Normally, however, Russian law prescribes that every professor divides his/her working day into two
parts: teaching and research. The problem is that they publish many articles in institutional bulletins
and not in well-known international journals, namely because of their poor linguistic skills. It is very
important for us to stimulate them to publish in international journals linked with the citation index.

Question: Do you invite foreign researchers to work with your teachers?

V. Filippov: Yes, we do. Each year about 200 foreign professors visit our university. This is also one
of the evaluation criteria to assess the performance of our departments and chairs.

Question: Do they come with the intention of undertaking both teaching and research?

V. Filippov: Most of them have to combine teaching with research, at least at the PhD level, but for
language teachers, who come in to teach, they do not have to conduct research.

Vice-rector Sokolov: Even Ambassadors of different countries in Moscow come to give guest lectures.
There are more than 100 embassies in Moscow, and they are invited every year. It is very good for
humanities or economics students.

Question: Does the university have any specific plans on implementation of all Bologna action
lines?

V. Filippov: First of all, we have elaborated the mission of the university. Then we have developed a
strategic plan of the university until 2012. Also, we have a midterm plan 2007-2009. At the same time,
we have a university programme of internationalization. It is a broader view than the Bologna process,
Bologna is only part of this internationalization programme. Not only Europe is interesting for us, also
China, East Asia and others.

Question: Does the university have any developments in the area of lifelong learning? Courses
for people of any age, etc.?

V. Filippov: Our strategic plan and the midterm programme have indicators: where we were in 2005,
2006 etc. and what must be these indicators in each year until 2012. We have indicated that the
number of lifelong learning programmes and the amount of money earned from these must increase 4
times. For example, two years ago we had only 50 programmes of continuing education. This year we
have 500 programmes developed, out of which 200 are running. These are payment-based, so for the
other 300 programmes we still have to find people who are prepared to pay. These programmes are
at least 72 class hours, because this is the minimum required by law when state certificates may be
issued. The university will try to earn money not from the Bachelor programs, but increasingly from
these lifelong learning programs.



Interview with the Rector of N.I. Lobachevski State University of Nizhniy Novgorod, Head of the
Rectors Counsel of the Volga Federal District,
Prof. Roman Strongin, 18th April 2007

Question: What experience have your University gained in Tempus programme?

R. Strongin: We have experienced participation in14 Tempus projects. The importance of this work is
obvious. | personally took part in project selection in Torino. It gave us an understanding of what other
countries are doing in this area, how the assessment is made, and what are the goals of the
Commission. But the most important thing for those participating in such projects is that they cause
important changes in our universities.

An interesting example of international educational cooperation originating from our Tempus projects
is the Russian-Italian University based in the University of Nizhniy Novgorod and the University of
Calabria. Our students studied in their home university for four years and then they continued in the
Italian university. It was a symmetrical project. All the participating students got two State-recognized
diplomas — one from each university. Some Italian graduates of the program work in Moscow
representing Italian companies. It is beneficial for both parties. Many of our graduates work in the
regional administration, firms, trade representative offices, etc.

Question: How does your involvement in the Bologna process affect your strategic view of the
future?

R. Strongin: | believe that the right and realistic ignition key to the Bologna process has been found:
If we want to match the rate of the world development, we should modernize our education. New
technologies demand a new kind of workers whose skills correspond to what was earlier considered
to be higher education. New technologies are very sophisticated, but this technological demand does
not mean that they all should have Master’s degrees. Bachelor's degree is sufficient.

But we have the problem of legal regulation here and in Europe. There is no place for Bachelors in the
law. Who are they? Where should they work? The State should make the status of those with
Bachelor's degree clear and certain — the sooner the better. Otherwise, we’ll face the irritation of
students’ parents whose children graduate with some uncertain qualification that has not been
identified in the law.

If this qualification is identified properly, Bachelor is a sufficient qualification for the maijority of the
people. In Russia, the number of those who want and acquire higher education is 4 times more than
15 years ago. These new three quarters are not going to be researchers or teachers in elite
institutions, so they will be satisfied with a Bachelor's degree. And we are prepared to this. We have
prepared Bachelor's programs in all the areas of studies, and we are ready to switch to this system
immediately, but we are afraid that the funding that we get from the State will be reduced by 1/5.
However, if the funding remains at the present level, we’ll do everything that is required from us. It's
an economic problem. But we are fully prepared. We have prepared both the Bachelor's and the
Master’s programs at all 19 Faculties of our University in all their respective areas of education.

We studied the ECTS system many years ago, and we took from it a 7-point system of marks and
introduced it in our University. The existing Russian system of assessment with only three positive
marks — 3, 4, 5 — is not sufficient. At the same time, we also adopted a conversion table. If a student
transfers from our University, he will have in his transcript the marks in accordance with the
conventional Russian system. We are also looking at the system of credit hours or credit units, but
there is still much discussion and controversy about it. However, if this system will be adopted by the
State, we are ready to introduce it in our University. We understand that when we cooperate with
different universities abroad, we must be transparent for others.

So, we have no objections against the introduction of the Bachelor's degree. The only obstacle is

funding, as | have already mentioned. The second obstacle is the perception of this degree by the
people, including, of course, the employers.
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Engineering is a special area where the situation is more complicated. Another special case, of
course, is the training of doctors. Let us take for example such field as aerospace engineering. Now it
may take up to 7 years to train a good aircraft design engineer. | suspect that the institutions training
such specialists are not ready to switch to the system with Bachelors. However, the proportion of such
exceptional specialties is very small, and this exception will not affect the overall picture.

As a University, we are responsible for monitoring the Bologna process in the Volga Federal District,
and | am the Chairman of the Council of Rectors of the Universities in this District. Several weeks ago
| was in Lisbon at the meeting of the Association of European Universities where | made a 40-minute
presentation. This was in the framework of the preparations for next May’s meeting of the ministers of
education of the Bologna process countries.

We believe that some transparency of the Diplomas (degrees) and their compatibility is necessary. |
understand that there may be some special areas like medicine, maybe astrophysics and some
others, but all the rest should be easily understandable. Is an engineer taught in Serbia the same sort
of engineer as someone taught in Denmark?

May a Danish firm employ him without any risks or problems?

If we allow money transfer across the borders, commodity transfer across the borders, knowledge
transfer across the borders, then we must allow labour transfer, too, especially the talented labour.
Say, we have a talented aircraft designer, but they don’t produce aircraft in his country. He must have
the right to go to a place where they build airplanes. It's a human right. It's the right to develop one’s
own life.

We believe it is very important. We have won and completed the project “Analytical Master” to confirm
that we have a compatible vision with our European partners in at least two European countries. To
check if our education is compatible we also did it in Finance with the Danish and ltalian universities,
we did it in Informatics and Mechanics with an Italian university. This was a test project aimed at
demonstrating that our education is at the same level as in Europe. To confirm this, an external
evaluation was important.

We tried to check: would a student from our University be awarded a Diploma from a university in
another country in a standard way. Our students studied for 4 years in Russia and for one year in
Italy. Will this be enough to get a standard ltalian Diploma? If the answer is yes, it means that the
previous education during 4 years was more or less similar. It took a lot of work to understand
whether the eventual differences were only in the titles of the courses or also in their contents, or
where we should supplement our programs.

There are some clear cases: law is a subject specific for each country. There are some differences in
the approaches to the teaching of history or economics. But if we take, for example, stock exchanges
or securities — this kind of knowledge is universal, it is the same everywhere.

It took us a lot of work to understand that our levels of education were compatible.

We also understand that there are many difficulties. One of these difficulties is the fact that Europe is
multicultural continent. However, cultural wealth is an advantage. That is why it is important to seek
particular uniformity of education without destroying the cultural landscape.

We try to do lots of things in this area, but first of all we pay particular attention to teaching different
languages in our university.

The Bologna process may be efficient. It is already efficient because it involves the appreciation of our
human nature. All the partners are different. Even children and parents of one family are different. We
should not destroy the family. We should not lose our identity in this family. | think, now we have a
better understanding of ourselves in Europe.
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I'd like to underline the significant role of European Commission, especially subcommittees
responsible for this process. For example, when we proposed the Analytical Master’'s program, some
of our partners said that the application was weak; it did not satisfy the priorities of the program, as it
was not in the field of the humanities. We said that the Commission would definitely change its
priorities because this project was exactly a project fitting the Bologna process, although it was not in
the humanities. There were many mathematical modelling elements in this project, and it differed from
traditional economics. But our project was the only our application that won that year. The
Commission had changed its priorities.

We have to think of the interests of our countries and the interests of Europe. This is something the
Commission expects from us.

Question: What can you say about the quality assurance procedures in education as one of
action lines of Bologna?

R. Strongin: Before the Perestroyka we had much less students than now. Only 30% of secondary
school graduates applied to study in the universities, and there were even less of those who became
students. Higher education was financed by the government. The entrants had to win a competition in
order to take the places in the universities financed by the government.

Earlier, we had one or two Ph.D. students and 7-15 members of teaching staff at the department.
They gave very much attention to those Ph.D. students, so the quality was very high. Nowadays,
there are 30 Ph.D. students for 10 teachers. There is not as much time for each of them. Then, there
are not so many students who are really very talented. It is a different level. But if we have mass
education somehow similar to mass production in industry it is necessary to reach some benchmarks,
so some level of quality must be provided. Now higher education is an industry, and there must be
industrial quality control and assurance methods. First of all it's necessary to describe the procedures
that were successful, and then to establish a system to follow these procedures.

We have established our Centre for Educational Quality Assurance in our university. We have
improved many methods that were used earlier, in the Soviet period. We need new tools to introduce
new educational technologies, so we cooperate with our European colleagues. We get much help
from Dublin Institute of Technology, London Metropolitan University, and the European Centre for
Strategic Management of Universities in Brussels. We use the experience of our colleagues in
developing our system of quality assurance.

We have prepared a document which is actually an extension of our University Mission focused on
the quality of education. It presents goals and objectives in this area and describes the tools that are
necessary to reach the goals. The document was discussed by our University Council several times,
and finally adopted. It is being used in information technology, and in management. Subsequently,
this document will be applied in all other areas of studies.
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Interview with the Rector of St. Petersburg Electrotechnical University-LETI
prof. Dmitri Puzankov, 16 May 2007

Question: Do you know the Bologna action lines?

D.Puzankov: | do, and quite for some time already. But | don’t think you mean the knowledge of the
substance of the documents signed, that determine the vector of higher education development in
European countries, but, rather, the extent our university is prepared to enter this process.

Its principles, aimed at the improvement of education quality, the creation of a basis for academic
mobility and cooperation between educational systems of different countries, are inherently
progressive. More important for us, however, is the fact that Russia’s economic development and the
upcoming real demand for competitive professionals necessitate following the same principles of
education development.

This has been a subject of active discussion at LETI between the faculty, employers and students.
Certain results have been achieved. A proof of this is the inclusion of the LETI rector into the Russian
National Bologna Group, the appointment of LETI as one of the three outpost universities in the North-
West region to pilot the Bologna principles, and the creation at this university of a vanguard centre for
education quality management, the leading one in Russia.

Question: What are your feelings about the two-cycle system?

D.Puzankov: In my opinion, this system is the most adequate one to meet the needs of the fast
developing, knowledge-based Russian economy. In engineering and technology, especially in science
intensive areas, knowledge is renewed every 5-7 years, and sometimes faster. Therefore, the
importance of a fundamental nature of education has increased dramatically as a basis for
professional flexibility. Educational institutions must now be able to continuously adapt the
professional component of their curricula, reacting quickly to the changing employers’ needs. The two-
cycle system is ideally suitable for the purpose.

The above statement is based on the results of a research project commissioned by the RF Ministry
of Education, carried out in 2004/2005. The aim was to develop an education model for practice-
oriented professionals, trained according to a 4+2 years structure in engineering, technology, and
some other fields: a Specialist Bachelor and a Specialist Master. The project leaders were the Higher
School of Economics, the Bauman Technical University and LETI.

The models were developed, and on the basis of these, draft State Educational Standards were
developed for 80 (i.e. practically all) fields of engineering and technology. The project was primarily
executed by the universities chairing the UMOs (Academic Methodology Associations) for the fields of
study involved, as well as employer representatives. The general conclusion was that qualified
professionals with good job opportunities in the developing Russian economy could be trained in the
two-cycle system.

LETI, as well as a number of other HEIs, started training academic Bachelors and Masters in 1992.
The share of students enrolled in these programmes was 10 to 15%. In 2006, the enrolment to the
two-cycle programmes of practice-oriented specialist training amounted to 50%. In 2007, the
institution made a practically complete switch to the two-cycle structure. This decision was preceded
by discussions with our employers and strategic partners, a large number of publication in the media
and, of course, a lot of organizational and methodological work.

The large-scale switch to the multilevel system, the competence-based approach while developing
qualification profiles, the introduction of credits and modules, the substantial increase in independent
student workload, the employers’ involvement in setting the graduation requirements, in study
programme delivery and in quality assurance, - these and a large number of other educational
innovations were at the heart of the university’s innovation project that has been selected to enter the
winning group of 57 Russian HEIs in the framework of the National Priority Project ‘Education’.
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Question: What is, in your opinion, obstructing a successful switch to the two-cycle system?

D.Puzankov: After the adoption of the law on the transition to the multilevel system the main obstacle
lies in the conservatism of a considerable part of HEIs and employers. This conservatism is often not
based upon a principled, grounded position, but arises from a lack of understanding of the essence
and the possibilities of the multilevel system, the unwillingness to fundamentally modernize one’s
activities, the fear to run risks.

| also consider it a major impediment that no differentiation has been introduced in financing Bachelor
and Master programmes. The training of Masters is much more labour intensive than the training of
Bachelors, but the financing that institutions receive is the same. Consequently, many HEIs delay the
change-over as long as they can. This factor encourages the resistance.

Question: How is education linked up with research and business?

D.Puzankov: For any institution, and in this case, a technical one, this cooperation lies at the heart of
its development. It is prior to other things, as scientific, R&D and industry organizations (I mean the
ones who do not stand still but produce competitive products) determine what professionals must be
trained by HEIls. If they are satisfied with our graduates and our R&D products, these organizations
will become universities’ strategic partners by investing in the initial training of professionals, financing
research and development, and integrating with HEIs in terms of content and institutional structures.
Competitive professionals can only be trained by joint effort with employers and strategic partners.

The programme ‘Strategic Partnership’ that our institution has been realizing since 2001, involving
about 40 research institutes, design organizations and high-tech businesses, is aimed at tailor-made
training of students and PhD students and the realization of joint R&D and innovation projects with
teachers, students and PhD students involved. An advanced academic infrastructure has been
created jointly with the strategic partners, featuring learning & research centres, laboratories, profile
chairs, and a student design network. The infrastructure can be used to deliver integrated
programmes of higher and continuing education by means of ‘learning through research,’ an
educational method developed by LETI. The programme mentioned has provided the basis for a long-
term systemic cooperation between the university and the principal employers i.e. the university’s
strategic partners, resulting in a fundamental quality improvement of the professional qualifications at
graduation, which is predicated upon the intellectual, infrastructural, financial and administrative
resources brought in by the industrial enterprises and research organizations involved.

Among LETI’s strategic partners, without whom it would have been impossible to reach the current
level of training and research, are ElectroPribor Research Institute, Inteltech, Motorola, A.F. loffe RAS
Physico-Technical Institute, Svetlana, Vector Research Institute, Burevestnik, St. Petersburg RAS
Institute for Informatics and Automation and many others.
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4,

QUESTIONNAIRE DATA ANALYSIS

In this section we present some analysis of the questionnaires distributed. Some graphs of the data
are also presented in Appendix 9.

a.

Russian Federation Questionnaires Sections A, B, and C sent to non site visited HEls.
The three section (A,B, and C) questionnaire designed for Russian Federation Higher
Education Institutions (HEIs) was sent to a total of 107 HEIs, all of whom had held a Tempus
project during the period 2002-2005. We received responses from 38 HEIs and received from
them a total of 38 Section A, 128 Section B, and 139 Section C. The response rate was
therefore 37%.

We analysed the responses from section A into raw statements of good practice classified
against the 10 action lines. The responses from sections B and C were mainly used to verify
statements from section A. Finally we produced, where appropriate evidenced statements of
good practice against particular Bologna action lines.

Approximately 50% of the section A questions required a free text response and the
responses to these questions varied considerably amongst HEIs. Some HEIls provided very
detailed answers making for example a sixteen page response to section A. In other cases a
very brief formal response was recorded. In some cases section B responses added value as
they gave more detail regarding a particular Tempus project.

In some cases the responses were too formal. For example in response to the question,
"What information do you provide to students?" one HEI wrote "All the necessary information
is provided". This type of responses gives little information.

Some Tempus projects were very specific making it very difficult for the HEI to respond to
many of the questions. Projects of this type were focused for example on mobility, networking,
or library improvement.

In some cases HElIs responded giving all the current work they are undertaking with reference
to development and not particularly linked to the Tempus project that we wished them to
focus on. In some cases the good practice we identified was initiated by the HEI and the
Tempus project had been one of the many instruments they had used to support the
developments.

In some cases the outcomes of the project and how they would impact on the HEI were not
clear. In some cases the outcomes were clear and it is likely that they had impacted on the
HEI but there was not the methodology in place to measure this quantifiably.

Our general observation regarding why HEIs responded to the questionnaire is as follows. We
deduce that they responded for two reasons. Firstly they had something to share and were
willing to disseminate their experience. Secondly HEls are used to formal monitoring
procedures and are ready to provide the requested report.

From the analysis of these questionnaire responses from non visited HEIs we draw the
following observations against each Bologna Action Line.

1. Adoption of a system of easily readable and comparable degrees

This is one of the most popular action lines amongst HEIs although rarely is a detailed
evaluation of the outcome undertaken. HEIs often report that they have produced information
on programmes for students and used a variety of media outlets such as booklets and the
web site. There is evidence of the use of learning outcomes in programme descriptions. HEls
state that they have addressed the issue of comparability.
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2. Adoption of a system essentially based on three cycles (Bachelor/Masters/Doctorate)

HElIs differ in their rate of introducing the three cycle system and in all cases currently focus
on introducing the first two cycles (Bachelor and Masters). Three HEIs report introducing a
Bachelor/Masters (BAMA) system for 100% of the student intake. The introduction of a
Bachelors degree is the most popular, only 7 of the 107 HEIs that responded do not have any
Bachelor programmes, and 13 do not have any Masters programmes. The overall penetration
of Bachelors remains low with only 8 HEIs having Bachelor populations of 20% or more of the
student population. Six HEIs have a population of 20% or more of Maters students amongst
their student population.

The BAMA system provides an exit point for students after the Bachelor degree and it is
useful to know what attitudes are towards exiting at this stage. The overall current attitude
within HEIs appears to be that students should aim to continue to Masters after Bachelors. In
fact from our analysis HEIs expect approximately 55% of Bachelors students to continue to
Masters level. It is likely that as BAMA develops within the Russian Federation the balance
between the number of graduates at Bachelor and Masters level will differentiate dependent
on the subject area and the economic climate.

3. Establishment of a system of credits

The analysis of the questionnaires shows that 58% of HEIs that responded have introduced
credits; 8% are working on this issue; the rest (34%) has not introduced credits. All the
respondents are sure that the ECTS model will be used in the future for calculating the
credits. The majority of the HEIs cooperate with others while introducing the credits: 90% of
respondents work with Russian partners, and 95% cooperate with EU partners.

Most often the credits are regarded more as a necessary accessory than a useful tool,
providing comparability of courses. Most of responses on the credits focused on the technical
issues of calculating them, and there was rarely reference to the use of credits in the
educational process. The idea of moving away from calculating teachers’ workload as the
core process to students’ workload was mentioned only once.

4. Promotion of mobility

In many universities teacher’'s mobility dominates over student mobility. The same is true for
universities where overall mobility remains rather low. At the same time average mobility rates
calculated for the whole sample show a relatively balanced situation.

There seems to be no strong connection between the number of Tempus projects and the
level of mobility. At the same time mobility tends to be higher in the regions located closer to
geographical boarders of the country.

If we review the cases where mobility of students is high (above 200 students per 6 years),
and is higher than that of the teachers (or equal to it), we could identify the following cases:

HEI Number of mobile Number of mobile
students teachers

Irkutsk State University 300 14
Kaliningrad State Technical University 592 421
Kaliningrad State University named after Kant 3000 600

Nizhny Novgorod Medical Academy (counts 295 65

for foreign students in Russia also)

Novgorod State University 510 590

Pomor State University 700 300
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During the site visits some universities referred to "Work & Travel" programmes as examples
of students’ mobility. It is unknown if these cases were included into the numbers submitted in
the questionnaires. We assume that the answers show the real mobility rate but warn that we
have to be cautious with data from self-filled questionnaires.

The following list gives the names of HEIs where teachers' mobility rates are more impressive
(above 200 teachers per 6 years) than those of the students:

HEI Number of mobile Number of mobile
students teachers

Petrozavodsk State University 180 900
Saratov  State  Technical 78 353
University

Southern Federal University 500 900
Udmurt State University 218 537

Yakut National University 200 251

Mobility is a good tool for both teachers and students, all of them gaining from such
experience, and though dissemination opportunities vary for these two categories, they both
appear to have a positive effect on the development of the HEI.

5. Promotion of European cooperation in quality assurance

Quality assurance is often taken very formally — universities are either following instructions
from the Ministry or focusing on the tools for measuring students’ satisfaction and/or
knowledge. QA procedures used by the HEIs are rarely complex, thus it could be assumed
that they do not reflect any inner need of the University, that is why they are used so formally.
Written quality assurance policies and procedures are uncommon and this aspect remains
weak and how to proceed is poorly understood. There are some examples of good practice
as highlighted in section 5.

There appear to be many partnerships on QA issues both nationally and internationally.
Russian partners are more popular for QA issues: 95% of the respondents have some
national collaboration in this field (90% mentioned cooperation with EU partners on QA
issues).

6. Promotion of the European dimension in higher education

The European dimension is often confused with some methods for QA, and it appears that
the concept remains unclear for many Russian HEIls. Some technical issues of promoting
Bologna action lines — ECTS, introduction of competencies concept in curriculum design, etc.
are often referred to as the European dimension.

7. Lifelong learning

Most of the universities who responded have some form of LLL institutions, either dating back
to the old Soviet system, or reflecting the new needs of the market economy — business
schools or distant-learning courses. This segment seems to be growing now together with the
growing market. One of the HEIls reported on TRIPLING the number of annual attendants of
additional education courses resulting in over 5 thousand people per year. Such high demand
might result in the issue of QA in LLL.
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8. The involvement of HE institutions and students in the development of the Bologna
Process

Cleary from our analysis we could conclude that HEIs that are involved in a Tempus project
are engaged with the development of the Bologna Process in the Russian Federation.

Regarding student involvement in the process of developing the BP within HEIs there is a
formal body or several organizations, representing students’ interests (only 3 HEIs said there
is none), but mostly they do not play any role in the life of either students or university.
Usually the list of such bodies includes a trade-union of students, student’s council, monitors’
council, and also students’ participation in the main government bodies of the university is
provided in most of the HElIs.

Evidently there are different schemes for interaction between teachers and students in
different universities: very formal instruction based relations, where any student participation
in management is hardly possible in the real sense of the word, and more de-centralised and
democratic with better opportunities for students’ involvement in university life. For example
some universities referred to informing the monitors of the Bologna principles (pure
hierarchical model), while others use seminars and publications to spread the information
about the Bologna Process. The scope of publications could vary significantly, sometimes
aiming to reach a rather broad audience up to regional level.

Various students’ organization could be well represented in the university — usually they are
related to extra-curricula activities of the students, and are not linked to management issues.
It could also be added that the site interviews showed low interest of the students themselves
in participating in the university management — that might be explained by bad understanding
of the management process at the university level, low motivation and lack of known
examples of students’ involvement.

9. Promoting the attractiveness of the European Higher Education Area.

Many answers to the questions related to this Action Line were inadequate. At the same time
only 10% of the respondents either did not give an answer or said they do not know about
forming EHEA. 68% of HEIs were satisfied with the information on Bologna Process and
Principles they received from the Federal Government, opening the space to recommend
further promotion of Bologna ideas and spirit.

10. European Higher Education Area and European Research Area — two pillars of the
knowledge based society.

The link between education and research seem to be rather weak: most of responses are too
general and do not provide any good evidence of the real connection between these two main
elements of the educational process. At the same time many universities demonstrate high
expectations about the level of future involvement of their graduates into research activities.

As the definition of research remains quite broad, it is hard to interpret what is meant exactly
in each case — the plans of Master graduates to go for a PhD course or their intention to
choose research as their career. For example in the data set we have a case were 20% of
Master graduates are expected to follow research career in the HEI with 100% of BAMA
introduced, whereas in another case 90% of the 2% of students currently studying at Master
course are expected to follow a research career. Thus we might conclude that neither a clear
concept of Master courses, nor the real meaning of research in the context of market
economy has been developed yet.

Russian Federation Questionnaires Sections A, B, and C sent to site visited HEIs.

Questionnaires have been sent to 21 visited HEIs located in Nizhny Novgorod, St.
Petersburg, Yekaterinburg, Novosibirsk and Moscow. These HEls were selected as having
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won Tempus projects in 1999-2006, corresponding to the following criteria: relevance to
Bologna action lines, capacity for knowledge and experience transfer, funding of not less than
€300 000, location of universities in limited number of cities.

All visited HEIs have returned completed questionnaires. We have received a total of 17
Section A , 45 section B and 62 section C. The proportion of forms completed in English
slightly accedes 1/3. Due to the methodology used to select projects for a site visit the
majority of visited universities have much experience in the implementation of the Bologna
Process in the Russian Federation. Some of them have held several TEMPUS projects. Thus,
Nizhny Novgorod Lobachevski State University and St Petersburg State Electro technical
University have won 6 projects each since 1999. Their experience contrast to the
involvement of two Nizhny Novgorod universities (State Technical University and Volgo-
Vyatka Public service Academy), which are in the initial phase of partnership in one of the
TEMPUS projects.

The maijor proportion of projects covers from 3 to 7 action lines. Universities statements on
the projects influence illustrate this fact. In the case of Nizhny Novgorod Civil Engineering
University: “Such projects as ‘Creation of a model HE institution in Economics’ and
‘International Business Program implementation’ have fostered comparability of degrees,
adoption of a two-cycle system, establishment of a system of credits, promotion of mobility
and efficient cooperation in quality assurance”.

From the analysis of these questionnaire responses from the visited HEIs we draw the
following observations against each Bologna Action Line.

1. Adoption of a system of easily readable and comparable degrees

Twelve universities have evidence of clear comparability of programmes and degrees
developed in cooperation with their European partner universities. For example, a Master
programme in Economics was developed by the Lobachevski State University in close
cooperation with the University of Roskilde and the University of Calabria in accordance with
Bologna requirements. Another example is joint design of Master degree programmes with
Lille University (France) and the College of Europe (Bruges, Belgium) by the Moscow Institute
of International Relations. Six universities have successfully developed dual degree
programmes. Modelling of programmes based on European partner university programmes
or joint development of courses aides comparability to similar courses delivered in EU.
Russian HEIls support a high level of comparability by other measures, such as: detailed
information provided via Internet and publications, credits application, issuing Diploma
Supplements, and provision of courses taught in foreign languages.

2. Adoption of a system essentially based on three cycles (Bachelor/Masters/Doctorate)

The 2 cycle system was initiated in Russia in the early 90’s. Since then the proportion of
student following BAMA has hardly reached 7% of the total. Nevertheless visited universities
are much more proactive in this action line. For example, two of the most advanced in this
regard, the Russian Peoples’ Friendship University and St Petersburg State Electro technical
University have respectively 48% and 22% of the total student population undertaking 2 cycle
degrees.

All visited universities have stated that they are implementing the BAMA system although to
different degrees. Evidently the participation in Tempus projects has made a positive
influence in this regard. Fourteen HEIls have really fruitful results in applying 2 cycle degrees
within their Tempus projects framework.

About 80% of jointly developed programmes are at second cycle (Masters) level. This

stimulates development of relevant Bachelor degrees. In the Russian State Meteorological
University, Moscow State Linguistic University and St Petersburg University of Economics
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and Finance European partners contributed to the development of both Bachelor and Master
degrees. There are some HEIs that state that projects stimulate 2 cycle system adoption
beyond the programmes developed in cooperation with the European partners within the
project.

Lack of basic legislation and supplementary acts still hinder 2 cycle system adoption. Major
arrangements in this regard are expected in 2008 as a new framework law on the 2 cycle
system was adopted last October. It will be followed by supplementary acts clarifying in what
proportion and with what funding the 2 cycle system is to be introduced

3. Establishment of a system of credits

A total of 67% of the visited HEIs have applied credits, while the remaining 33% work on
ECTS introduction. All of them share the goal of the successful adoption of credit system
nation wide. However those who have introduced a credit system limit this practice within dual
degrees, in jointly designed programmes and for the purposes of the mobility of students.
Three HEIs have demonstrated clear understanding of learning outcomes and its proper
attachment to degrees. For the rest of them (86%) their understanding of learning outcomes
is unclear. Lack of clear legislation for the credit system is evident and explains why for
example 1 credit varies in value from 24 to 36 hours in different HEIs.

4, Promotion of mobility

Mobility is not among the main objectives in 75 % of projects. HEls tend to be involved
primarily in teacher mobility, using it as capacity building for efficient adoption of new
programmes, quality assurance procedures implementation, and other project objectives. For
example, the St Petersburg University of Economics and Finance Tempus project has
facilitated mobility of 20 Russian and 10 EU teachers in comparison to 1 student. Moscow
Timiriazev Agricultural Academy participation in projects has resulted in 29 teachers and 18
students being mobile. Students are encouraged to undertake self funded mobility or with
partial funding from the HEI. This explains why in approximately 60% of projects teacher
mobility exceeds student mobility. The need to co-finance their mobility, linguistic barriers,
lack of recognition procedures for course units missed during study abroad and visa issuing
are indicated as a major obstacles for student mobility. To overcome these all HEls work on
finding additional financial sources for students’ mobility, including local sponsors and HEls
own funding. In 2/3 of them foreign language courses are organized on a regular basis. No
clear data on the regulations on recognition hinders implementation though many of visited
HEIs have stated that they are developing recognition procedures. A total of 13 visited HEIls
have clear evidence of good practice with respect to mobility.

All HEIs expect that mobility will increase. From the student responses we find that 90% of
students consider that their mobility made an essential contribution to their degree, and 94%
state that mobility raises employability.

5. Promotion of European cooperation in quality assurance

All visited HEIs state that they regard QA as the most important of their day to day activity.
70% of them have, in recent years, established Quality Assurance Centres with the remit to
launch and monitor QA management. In the remaining part (30%) a traditional formula is
applied in which a vice-rector is directly in charge of the Academic Policy and Methodological
Guidance Department. All of the visited HEIs meet the Federal Service on Supervision in
Education and Science requirements and follow the established QA procedures of
assessment. The latter is a precondition for being accredited by the Federal Service. An
accredited HEI has the right to issue nationwide recognized diplomas. All visited HEIls
network with Russian partners in QA and 80% interact with EU partners. Further
advancement in QA is a major topic of regular universities meetings and seminars of different
format.
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The majority of visited HEIs regard that projects have contributed to international approach
and standards application in their activity even if they are not specifically QA projects (dealing
with curricular joint design, dual degree programmes etc.). It is largely corroborated by good
practices. Thus 57% of visited HEIs have evidence of positive project impact on international
standards application in QA. For example, an “International business” program is developed
in Nizhny Novgorod Sate University for Architecture and Civil Engineering with regard to
international quality requirements and it is monitored by an international trustee’s council. In
the case of Moscow Institute of International Relations international QA standards are applied
for European studies programmes developed in consortia with 2 European partners. With
regards to the establishment of QA centres 3 HEls have established such centres with
Tempus project contribution.

6. Promotion of the European dimension in higher education

It seems that it this action line is not very much on the agenda of visited HEIls. But unclear
criteria for exercising European dimensions in HE results in more than 50% of HEIs stating
that they are doing so. However we can state that 24% of the site visited HEIS have evidence
of the European dimension in HE. Four HElIs visited offer European studies programmes and
1 HEI promotes a number of dual degree programmes well coordinated with EU partners.

7. Lifelong learning

Three visited HEIs (15% of the total) have real evidence of Tempus project contribution in
achieving good practice in this action line. Meanwhile 57 % of them offer different courses for
post graduates and adults including part time programmes. In some HEls LLL training
became an important source of income, such as in the case of the Russian Peoples
Friendship University in which LLL now represents the second highest of all non public funded
sources of income. The majority of HEIs observe improvement of interaction with business
representatives and social partners, formulating strategy in adult training and offering life-long
learning to aide current employment needs.

8. The involvement of HE institutions and students in the development of the Bologna
Process

All visited HEIs are well aware of the EHEA and 90% are happy with information provided by
the Ministry and other sources on the Bologna Process. Five HEIls demonstrate high
nationwide or region wide activity in promoting Bologna principles with a lot of application in
academic policy. These 5 HEIs (24% of the total) practice active involvement of students for
projects results evaluation and QA assessment and involvement in the projects focus group.
Meanwhile 34% of polled students have stated they participate or interact with students’
council or other organizations, representing their interests.

9. Promoting the attractiveness of the European Higher Education Area.

There were no projects targeted particularly at promoting attractiveness of the EHEA. Visited
universities observe this action line as activities within internationalization policy and attraction
students from abroad. As successful examples in this regard should be indicated Russian
Peoples Friendship University with 4503 international students, including 235 students from
EU countries, and St Petersburg State University with 1390 international students, including
126 students from EU countries. Six other visited universities (29 %) consider having
prepared conditions to expand oversees students recruitment, and the remaining 13 (62%)
regard that they implement initial measures to attract international students.
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10. European Higher Education Area and European Research Area — two pillars of the
knowledge based society.

A number of visited HEls gave examples of how they link research and teaching but it is not
the case in any Institutions that students are exposed to International level research in their
first cycle degree. One positive example of those collected is the “Joint Lab” project of
Novosibirsk State University. Trans border provision of courses in science taught in European
languages by Russian and European researchers, including Nobel prize winners is a
contribution to forming knowledge based society. The “JointLab” project facilitated the
creation of a multimedia laboratory which is widely used for carrying international schools and
conferences of experts of various scientific directions and spheres of practical activities
(medicine, psychology, biology, jurisprudence, sociology, etc.). Courses are delivered in
European languages. New electronic lectures are developed, and the new system of
accumulation of electronic educational resources is created. Six workshops with participation
of students and teachers from Germany, Great Britain and Russia have been carried out.

EU Questionnaires

As a control against the evaluation of the questionnaires sent to RF HEIs we developed a
questionnaire which we called section D (Appendix 5) to be sent to EU coordinators/partners.
Its content is the same as the one of Section B, though adapted to EU partner respondents. In
our implementation stage we found it difficult to identify contact details for all EU partners and
therefore took the decision to restrict our target group to EU coordinators of Tempus projects.
A total therefore of 39 Questionnaires were sent to EU coordinators.

The rate of response was 51.3%, i.e. 20 responses out of 39 questionnaires sent. This is not
that high a response rate given that these were the project coordinators and gives possible
evidence that responses from EU individual experts would have been extremely low or even
non existent. In our analysis we have only used individual expert views when our expert team
could trust a guaranteed response based on a long term Tempus cooperation with a Russian
HEI (as in the case of Michel Sollogoub from the University Paris | with the State University,
Higher School of Economics, Moscow). Otherwise, responses have been provided by EU
partner coordinators of the Tempus projects under review.

The Section D questionnaire encompasses closed questions where the response is basically
expected to be: yes or no. Such responses can be aggregated in a quantitative way. Another
subset of questions in the Section D questionnaire comprises open and more qualitative
questions. Our expert team expected that in response to these questions coordinators would
elaborate on a more qualitative assessment of how the Bologna process action lines had
been introduced in the everyday functioning of our sampled Russian HEIs.

The section D questionnaire comprises 20 closed questions and 11 open questions. In fact,
the exact number of closed questions is 22, since questions 15 and 22 are divided into two
sub-questions. Table 1 below gives the total number of the three choices of responses (yes,
no, not applicable) for each of the closed questions. The numbers in brackets in the yes
column for questions 18, 19, and 20 are the total number of students (Q18) and teachers
(Q19,Q20) involved in response to the question. The number of mobile students over the
sampled period was 88 from 10 HEls as stated in the table below. This however does not
include a figure of 60-80 FINEC students who study in Grenoble University each year. We
state this figure separately as it otherwise would skew the results.
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TABLE 1: THE RESPONSES TO CLOSED QUESTIONS FROM THE SECTION D
QUESTIONNAIRE

Questions Total Total Total
Yes No n.a.
Developing teaching in foreign language in Russian HEI 12 8 0
(g1) (1=yes; 0=no)
Russian teachers teaching in non Russian language in your 5 14 1
HEI (g2)
Easy comparison of Russian partner degrees (g4) 12 3 5
Russian partner adopted BAMA (g6) 12
Russian partner uses credits (q7) 14
Russian partner encourages 1st cycle to go on 2nd cycle 14 1 5
(98)
Similar assignment of workload to credits (q10) 9 3 8
Russian partner attaches learning outcomes to degrees 15 0 5
(912)

Russian partner aware of Tuning process (q13) 7 10 3
Expected further development of ECTS (q14) 15 2 3
Interaction in ECTS devt inside Russia (q15a) 13 4 3

Interaction in ECTS devt outside Russia (q15b) 14 3 3

Was mobility part of the project? (q16) 15 5 0

Number of Russian students in your HEI since 1.1.01 (9q18) | 10 (88) 2 8

Number of Russian teachers in your HEI since 1.1.01 (q19) | 18 (224) 0 2

Number of your teachers teaching in the Russian HEI 14 (94) 3 3

(920)

New approaches to quality assurance (q21) 14 5 1

Interaction in QA inside Russia (q22a) 12 6 2

Interaction in QA outside Russia (q22b) 10 8 2

Russian partner dissemination of BP information to 15 1 4
students (q26)

Russian partner involves students in management (g27) 6 11 3

Russian partner aware of EHEA devt (q28) 16 1 3

In order not to misinterpret the results, it is important to state that each of the sampled
Tempus projects is not concerned by all the ten Bologna action lines. Often the projects cover
between 4 and 7 action lines, and only one project covers all the ten action lines. Three
projects cover only one action line. This explains why, facing a common questionnaire
devoted to all action lines, most coordinators were not able to respond to some questions or
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found them irrelevant to their project. The outcome is a number of ‘non available’ information
(no response or do not know or irrelevant) for each question.

1. Adoption of a system of easily readable and comparable degrees

EU coordinators feel that 75% of sampled Russian HEls, on average, disseminate easily
readable and comparable information about the Bologna Process and degrees to the students
(g 26). Since 20% of responses are ‘n.a.’, we are left with only 5% of sampled Russian HEIs
which are not assessed as providing the required information to the students (5% means just
one HEI in our section D sample).

The typical responses gathered from the open questions on the questionnaire mention that
information about courses, teaching staff and degrees produced within a Tempus project is
made available to the students by means of materials diffusion through brochures, leaflets,
presentations and, basically, website exposure. The same tools are used to circulate
information about the Bologna process. However, most EU respondents assess it easier to
compare degrees than the exact course contents, all the more so that the Russian higher
education system is still on an ongoing reform process. Sometimes it has been difficult to
build a truly international teaching programme with a Russian partner. In some cases, the EU
respondent mentions that, in Russian HEIs, the number of lessons is by far more important
than the definition of course objectives.

Some interesting ideas and practices regarding action line 1 are the following. Among the
information propagated to the students, advertising the availability of scholarships is of major
importance and it is emphasised, for example, at the State University Higher School of
Economics (HSE) and the State University of Economics and Finance (FINEC) of Saint
Petersburg. Convening students to the consortium meetings, so that they can get all
information at its source, is recommended and practised by the Law Faculty at the
Lobachevski University, Nizhniy Novgorod. Comparison of curricula among Tempus project
partners is also stressed. Handbooks have been written in Russian and/or foreign languages
thanks to the Tempus project in some Russian HEIs.

2. Adoption of a system essentially based on three cycles (Bachelor/Masters/Doctorate)

This action line is covered by questions 6 and 8: 60% of sampled Russian HEIs are assessed
by their EU partner as having adopted the BAMA (Bachelor/Master) system of degrees while
15% apparently had not adopted it (25% of ‘n.a.’ to q 6). This does not mean that those
Russian HEIs having adopted BAMA had by the same token abandoned the former specialist
degrees system, but here we have to rely on more qualitative information collected during site
visits in Russia. According to EU partners, 70% of sampled Russian HEIs encourage their 1%
cycle (BA) graduates to pursue in 2 cycle (MA) studies whereas only 5% (just one sampled
HEI) do not (25% of ‘n.a.’ to q 8). Such a result is somewhat corroborated by responses to an
open question (see below) which exhibits that a BA degree has a very low value, if any, for
most Russian employers.

In the responses to open questions action line 2 is touched insofar as the BAMA system (BA
in particular) is assumed to improve student access to the labour market. One open question
is about employment opportunities of Russian 1% cycle graduating students (q. 9). The typical
response drawn from the questionnaire, section D, is that the Tempus project has promoted
student employability, in particular in academic institutions, public administration and business
enterprises. Usually it has provided a route to more advanced qualifications and more
international labour mobility. However, the overall assessment about the Bachelor degree is
that, taken alone, it has no value on the Russian labour market and it is not really recognised
by Russian employers. Something should be done, probably at the government (Ministry of
Education and Science) level, to advertise the work capabilities and the learning outcomes of
Bachelor graduates in direction of Russian companies.
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One interesting idea (quoted from the Tallinn Health College) is that Tempus projects help
Russian students to be more culturally open minded and prepared to work in different
countries and social systems.

3. Establishment of a system of credits

This action line is covered by questions 7, 10, 14, 15a and 15b. EU partners assess that 70%
of sampled Russian HEls do use some system of credits while 15% do not (and 15% of ‘n.a.’
responses to q 7). In eight cases (40% of the sample), it is specified that the Russian HEI has
introduced the ECTS system. However, the workload assignment to credits is found to be
similar in the Russian HEI compared to its EU partner in only 45% of cases and it is not
similar at all in 15% of them (g 10). Adjusting workload to credit remains more a foreseeable
than an already achieved result of Tempus projects. This position has also been confirmed
during our expert team site visits in Russia. This is the reason why 75% of the sampled EU
coordinators expect further development of ECTS on the side of their Russian partner, and
only 10% do not see any ECTS development path in the future (g 14). These views are quite
consistent with the fact that 70% of sampled Russian HEls had interacted with partners
outside Russia (basically in the EU) in previous ECTS development while only 15% had not (q
15a). It is noticeable that the three coordinators (= 15%) who did not see any interaction with
foreign HElIs as regards to ECTS development are expecting further development in this area.
That 65% of sampled Russian HEIls are assessed to cooperate or interact in ECTS
development is rather satisfying (q 15b), but it is more worrying to witness that still 20% do
not interact so far.

One of the open questions (q. 11) asks the EU respondent to assess the major differences
between his/her institution and the Russian partner with respect to how workload is assigned
to credits. The more common response is that different ratios of lessons hours to a number of
credits are basically due to still different teaching methods in Russian HEIs. Another response
is that Russian HEIs are still waiting for a final decision of the Ministry Education to apportion
credits. Rather common are the observations that there is still a tendency to over-teach (in
face to face teaching) in Russian HEIs while too much student home work is not included in
the calculation of the workload and credits. One interesting point has been made about the
system of teacher payment which is accountable for over-teaching since the more they teach
the more money they get. And it is suggested that the Russian reform of higher education
must come to terms with this issue.

4, Promotion of mobility

This action line is covered directly by questions 16, 18, 19 and 20, and indirectly by questions
1 and 2 that pertain to some preconditions (or teaching environment requirements) for
mobility. Mobility is a part of the project in three-quarters of observed cases and is not
included in one quarter of sampled projects (q 16). In fact, Russian teachers have been very
mobile to their EU partner HEIs (g 19) even when mobility is not a part of the project, since
they moved in 90% of observed cases (to be compared with 75% projects in which mobility is
an objective). More than 224 Russian teachers in our sample have been involved and have
benefited from mobility promotion. Russian students seem to benefit much less from mobility
promotion than their teachers (q 18), since in only 50% of sampled Russian HEls students
went to study abroad in EU partner HEls while in 10% of Russian HEIs they explicitly did not
do it. The number of mobile students in our sample over the whole time period studied is 88,
which on the whole are Masters students. However one Institution, (FINEC) sends between
60 and 80 students per year to the University of Grenoble, making FINEC the top student
mobility performer. The FINEC numbers are therefore not included as they total over 350
students over the period. Foreign teachers from 70% of sampled EU partners have moved to
teach in the partner Russian HEI (q 20), encompassing an overall 94 EU visiting teachers in
the framework of sampled Tempus projects.
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The achievement of action line 4 is facilitated whenever teaching in foreign languages is
developed in a Russian HEI. Such teaching is developed in 60% of sampled Russian HEIs
whereas it is definitely not in 40% of them (q 1). This is one of the most worrying results
gathered from our closed questions. It must be explained and elaborated on after looking at
open questions and information collected during the expert team interviews (site visits). The
situation revealed is even worse when one observes how many sampled Russian HEIs had
developed the good practice of having Russian (non linguistic) teachers who actually teach in
a foreign language (g 2): only 25% of all the observed cases while in 70% of sampled
Russian HEIs there is not one Russian teacher able to teach in a language other than
Russian.

This action line is covered by one open question (q. 17) which asks what measures the
Russian partner takes to eliminate any obstacle to student mobility. Information dissemination
(see above) is a first measure. The adoption of the ECTS system, the recognition of exams
passed abroad and diploma supplement are often mentioned. Foreign language training and,
in most Russian HEls, a careful selection of students who will benefit from mobility are
stressed. Usually such selection includes criteria based on foreign language knowledge.
Nevertheless, some Russian partners are assessed as being not interested in student
mobility. Although promoted, mobility within Russia (across Russian HEIs) does not attract
much interest from students (and even teachers). Some interesting practices are less
widespread. The best one, at FINEC, is that BA students are used to have a systematic one
week visit per year to EU partners, during the last year of BA. Russian partner (HSE) curricula
dovetail EU partners’. Some Russian partners organise visa procedures and ticket reservation
for the students. The very best practice is the one by FINEC to help students about grant
possibilities for them to be hosted in Grenoble with French regional funding.

5. Promotion of European cooperation in quality assurance

Action line 5 is covered in the section D questionnaire through three direct questions (21, 22a
and 22b), but indirectly those questions on learning outcomes (q 12) and the Tuning2 project
(13) also can be considered as referring to the issue of quality assurance. EU partner
respondents assess that in 70% of sampled Russian HEIls there are some new practices and
approaches of quality assurance, but it still remains in 25% of cases in which Tempus
projects have not yet paved the way for a strong quality assurance concern in Russian HEIs
(g 21). It is not surprising that only 50% of sampled Russian HEIs had interacted in quality
assurance with partners outside Russia (namely the EU partners in Tempus projects) and that
40% of them had not yet been involved in a process of taking advantage of a EU partner
experience to improve (or introduce) their own quality assurance ‘mechanics’ (q 22b). The
picture is slightly brighter as far as interaction across Russian HEIs (inside Russia) is
concerned, since 60% of the sample has some sort of such interaction in quality assurance
while 30% has not (q 22a).

On the other hand, EU partners are aware that 75% of sampled Russian HEls attach learning
outcomes to degrees (q 12) which may help in assessing and assuring quality as well as
facilitating mobility and employment seeking. Most sampled Russian partners (50%) explicitly
are not aware of the Tuning process, as to their EU partners (q 13). However, some
responses gave the expert team the impression that the awareness of 35% of Russian
partners is no more than a word (no deep understanding of the Tuning process) and that even
some EU partners have not yet a crystal clear view of what the Tuning project is.

2 The Tuning project aims at identifying points of reference for generic and subject-specific competences of first and second

cycle graduates in a series of subject areas. More details can be found at
http://ec.europa.eu/education/policies/educ/tuning/tuning_en.html

26



6. Promotion of the European dimension in higher education

Action line 6 is represented by one question (g. 23) about how the Russian partner promotes
the European dimension through the Tempus project. The common response mentions that
major springboards for this promotion are information dissemination (see above),
publications, presentations, website exposure, specific information sessions, workshops,
summer schools and national and European conferences.

More interesting is the idea of using double diploma for promoting the European dimension.
By its very existence, the Tempus project promotes openness to EU ideas and topics in
Russia. Training sessions of Russian HEIs staffs by EU and Russian experts of the Bologna
process is also valuable. Obviously, starting a degree of European studies (like the one at the
Institute of European studies, MGIMO), by itself promotes the European dimension.

7. Lifelong learning

One open question (g. 24) addresses the issue of lifelong learning, and asks what measures
are taken by the Russian partner to encourage lifelong learning. The most frequent responses
are: allocating financial resources to lifelong learning, discussing the contents and designing
specific courses for lifelong learning or, otherwise, adapting current BAMA courses to lifelong
learning. Also, training courses for graduates and alumni is of course included in lifelong
learning.

A good idea, though not achieved yet (at FINEC), is to definitely give up the division between
young students and adults courses. Another one consists in developing five new in-service
modules (HSE). Finally, a good practice, though not widespread, is to submit lifelong learning
course contents to business and public partners.

One open question (g. 25) is not tightly linked with one specific action line; it is about the
measures taken by the Russian partner to promote equality of access to higher education.
The basic responses are: information dissemination, publishing a student handbook, free
access (no fee) after a competitive entrance exam. However, some Russian HEIs are known
to adopt a Western-style access through paying a high fee, without numerus clausus®. One
suggestion from the Grenoble partner of FINEC is to lower entrance fees as much as possible
and to complete the university’s budget with other sources of self finance. An open access to
centres for language development is also assumed to facilitate student access to the degree
they wish to attend. Advertising available financial support for students, such as bank
educational credit is underlined.

8. The involvement of HE institutions and students in the development of the Bologna
Process

One section D question (q 27) pertains to the involvement of students in the management of
Russian HEls. In 55% of sampled Russian HEls, there is no evidence of student involvement
in management through some formalised procedure, in the view of the EU partner. Such a
reality is widely confirmed by the interviews with students conducted in visited Russian HEIs
which have, at best, exhibited some informal participation of students to have a say about
teachings, degrees, programmes, etc. This might well be what the EU coordinators refer to
when they declare (30% of cases) that students are involved in HEI management.

One open question (q. 29) asks what cooperation the Russian partner has with
representatives of business and social partners within the Tempus project. Most responses
refer to information dissemination toward business partners and communication with
employers about how degrees fit with their needs. Business partners participation to Tempus

3 Numerus clausus is one of the methods used to limit the number of students who may study at a University. It can be similar
to a quota.
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project meetings, workshops and development work of the project. Business partners offer
grants, placements and internships for students.

9. Promoting the attractiveness of the European Higher Education Area.

Action line 9 is covered by the last closed question (28) in the section D questionnaire. It is
about Russian partner awareness of the European Higher Education Area (EHEA)
development: 80% of sampled Russian HEls are aware of it and only 5% seemingly are
unaware. This may be considered as a promising response for the future rather than a proof
that Russian HEIs are already proactive in promoting the attractiveness of EHEA (the genuine
objective of action line 9).

10. European Higher Education Area and European Research Area — two pillars of the
knowledge based society.

In Section D, there is an open question (gq. 30) which asks the respondent to describe the
links between teaching and research within the Russian partner. Respondents confirm that
Russian partner teaching staff participate in research since it is compulsory given the
teachers status, but it is rarely real research (in the Western European understanding) coming
out with new scientific results. As a proof of his statement, one witnesses a lack of
international dimension in scientific publications and in international journals. Electronic tools
are used for research. Usually, new BAMA courses are research-linked or even research-
based. Teaching staff supervises PhD dissertations. One explanation of such a situation is
also that Russian HEIs research budgets are low by EU standards.

A last open question (q. 31) asks the EU partner respondent to assess the overall influence of
the Tempus project on the adoption of the Bologna process. The influence is assessed as
highly positive. In particular, it helps improving the Russian partner teaching staff in terms of
methodology and course contents, it helps networking across Russian HEls, it helps
introducing all ‘the mechanics’ of the Bologna process such as diploma supplement, quality
assurance, benchmarking, a system of credits, mobility and so on. It provides a step forward
to creating the European Higher Education Area. It is significant in disseminating information
about the Bologna process to business and social partners. It helps completing the reform of
Russian higher education — which is driven by the Ministry — with a top down move.

One suggestion is to develop a system of distance learning throughout Russian and EU
partners to spread the BP influence further and wider. Another one is to look for the
sustainability of the process through self-financing which must be the aim of Russian partners
in a longer run.

Good practice examples on the implementation of the Bologna Process

From our site visits and our analysis of the completed questionnaires we have arrived at the
following list of good practices categorised against the relevant action line. It is not our
intention to give the impression that these are the only examples of good practice regarding
the implementation of the Bologna Process through the use of the Tempus programme. The
list simply comprises those we identified with, in our judgment, strong supporting evidence.

In the following subsections on the 10 action lines we precede the list of good practice
examples with a statement on the action line and a discussion of possible misunderstandings
regarding their implementation.

AL1 - Adoption of a system of easily readable and comparable degrees

The description of degree programmes provided by HEIs across the EHEA and the availability
of those descriptions to all stakeholders (students, parents, employers, governments) is
clearly important as it enables those stakeholders to be well informed as to the content and
purpose of degree programmes. The provision of information on degree programmes also
facilitates comparability across the EHEA. This action line appears to be well understood by
HEIs. Comparability of degree programmes has been enhanced within Tempus projects
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through the introduction of double diplomas, the mobility of students and staff, and
collaboration on quality assurance.

The examples of good practice which follow have demonstrated their clear understanding of
these principles. Some examples given concern to the provision of information relating to
general matters of HEI operation which we feel are examples of good practice regarding the
provision of information to improve transparency.

Project ID: UM_JEP-26017-2005-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Nizhny Novgorod State University named after N | Lobachevski

RF Partner HEIs: Nizhny Novgorod State University named after N | Lobachevski

Nizhny Novgorod State University named after N | Lobachevski has held a number of Tempus
projects culminating with this one but including projects JEP-22196-2001, JEP-22240, JEP-
23229-2002, JEP-23225-2002, and JEP-24069-2003. The good practice examples we list in
this report are to be considered as a cumulative set of good examples against the complete
project list.

A comparison of curricula with European partners was made and its further modernization in
order to have full comparability is realized. As an example a Master programme in Economics
developed in cooperation with the European partner-universities (University of Roskilde,
University of Calabria) in accordance with the Bologna principles was introduced into the
educational process. It is fully compatible with the respective programmes of the university-
partners. The Diploma Supplement was introduced in the Law Faculty and new 2 cycle
compliant degrees developed in three Faculties.

Project ID: SM_SCM-T034B04-2004-TACIS

Title: Russian Association of University Managers and Administrators pursuing Bologna
objectives.

Coordinating University: Universitat des Saarlandes

RF Partner HEIs: Tomsk Polytechnic University, Tver State Medical Academy, Tver State
University, Ministry of Education of the Russian Federation

This project which was involved with developing understanding of the Bologna Process
amongst HEI Administrators and Managers provided extremely useful information on matters
such as financial management, and the management of research Departments. The
dissemination of the deliverables was widespread and HEI administrators and managers from
25 RF HEIs were involved in the project. The project coordinator assesses that the impact of
the project in initiating networking amongst RF HEI administrators and managers was
significant.

Project ID: CD_JEP-24048-2003-TACIS

Title: Developing a curriculum for Physiotherapy in Russia

Coordinating University: Kingston University, UK

RF Partner HEIs: St Petersburg State Medical Academy, St Petersburg State Academy
of Physical Education named after P F Lesgaft, St Petersburg Early Intervention
Institute

This project was essentially concerned with introducing the profession of physiotherapy in
Russia through the collaborative development of physiotherapy curriculum in harmony with
European standards and to be accredited by the Russian Ministry. The project has
successfully developed a range of courses. Eight separate courses were developed in key
areas of physiotherapy teaching. Student handbooks written in Russian on all the courses
were developed by Russian teachers, after appropriate training. These course handbooks
were translated into English and quality assured by individual experts of the Tempus project.
At present the accreditation of the programme is still awaiting State approval due to major
revisions of State Standards.
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Project ID: CD_JEP-25227-2004-TACIS

Title: Health Promotion and Nurses' Guidance Skills

Coordinating University: Pirkanmaa Polytechnic, Finland

RF Partner HEIs: Bogorodsk Medical Institute, Nizhny Novgorod State Medical Academy
of the Ministry of Public Health of the Russian Federation, Nizhny Novgorod Diabetic
League

Within this project information about the Bologna Process, the system of credits and the
comparison of curriculum have been coordinated between Bogorodsk College and Tallinn
Health College. In Pirkanmaa and Nizhniy Novgorod HEls easily readable and comparable
course curriculum, information about the aims, credits, practical training and the evaluation of
courses has been developed. Information concerning writing learning diaries leaflets and
articles as well as how to plan lectures in nursing has also been developed within the project

Project ID: CD_JEP-24057-2003-TACIS

Title: Master in Economic Sociology supported by ECTS in Novosibirsk going towards
educational reform.

Coordinating University: Universita' Cattolica del Sacro Cuore di Milano, Italy

RF Partner HEIs: Novosibirsk State University

All information about degrees is readable on the website of the Centre of European Studies at
NSU. Regular information sessions and reports are usual at Department/Faculty and
Institutional level on ECTS, DS and related project activities Information materials and
guidelines on ECTS and Bologna Process were produced and published and made available
to all NSU staff. A Joint Lab has been developed in the Physics department both for
information dissemination and teaching through video-conferences. Now roughly 100 video-
conferences per year are organised, some are international (in English). The Joint Lab is also
used to organise scientific conferences with Italian HElIs, to pass mutual exams with the Ecole
des Mines (Paris) in a double diploma programme, to proceed with the selection of applicant
students, and to exhibit the University’s results (“advertising”, dissemination). The same
video-conference technology (you click on the screen, not on the computer) has been
adopted in Cambridge afterwards. Roughly 2,000 connections per day to the Joint Lab are
registered (of which about 1,000 intra-NSU connections). NSU has published 15-20 textbooks
(in English) which are now used on an international level (in economics, econometrics and
sociology). NSU publishes and disseminates a Tempus Bulletin, a University booklet and
exposes all information on a (intra-NSU) web site. Expositions, exhibitions and fairs are
organised in Germany, in Novosibirsk, at the Siberian branch of the Academy of Sciences,
etc., where former students success stories are presented. A project final dissemination event
at NSU was convened on June 06.

Project ID: JEP_NP-21042-2000-TACIS

Title: EURO-CASPY Regional Network of Universities

Coordinating EU University: Astrakhan State Technical University

RF HEI Partners: Astrakhan State Technical University, Astrakhan State Pedagogical
University, Dagestan State University, Kalmyk State University, Association of the
State Universities of the Caspian Region States, Astrakhan Region Administration,
State Administration for Fisheries of the Russian Federation, Humanitarian Foundation
Assistance, JSC Marine Shipbuilding Plant, Astrakhangasprom, Svyazinform.

Astrakhan State University has held a number of Tempus projects starting with this one but
including projects JEP-NP-22129-2001, JEP-25070-2004, JEP-26108-2005, JEP-26171-
2005, and TO09A06-2006. The good practice examples we list in this report are to be
considered as a cumulative set of good examples against the complete project list.

A multilingual educational environment for students (at least 2 foreign languages for the whole
period of studying, including Farsi, Arab, Turkish, Chinese) has been established. Bilingual
programmes have been elaborated; additional contact hours for language studies introduced
to equip a graduate with at least 2 foreign languages. Mutually recognised curricula and
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courses have been elaborated together with EU partners. Learning outcomes are being
developed for 15 educational modules under JEP 25070 2004. Expert councils were
established within the project’'s framework on selection of the best courses for comparable
degree programmes, QA according to European standards and the introduction of ECTS.

Project ID: CD_JEP-24018-2003-TACIS

Title: Création de masters professionnalises des gestion en Sibérie Orientale

Coordinating University: Baikalsky State University of Economics and Law

RF Partner HEIs: Baikalsky State University of Economics and Law, East Siberian State
University of Technology, Yakutsk National University

The Baikalsky State University introduced information packages on ECTS in Russian and
English, self-study guidelines for all the programmes, double Diploma programme together
with Nice University Sofia-Antipolis (France) and a Russian-French Department. All the major
courses have been reviewed and the levels of training introduced. Video-conferences on the
classes, electronic manuals and text-books were created. Under the management of the
Yakutsk National University a network of universities and colleges from 8 countries of Arctic
region (Russia, Canada, USA, Sweden, Norway, Finland, Iceland, Denmark) was established
under the name “Arctic University”. It has international academic programmes, a mobility
programme and joint research. Courses from Arctic University are incorporated into all the
programmes taught at Yakutsk National University. There are several programmes with EU
partner universities: a joint programme with Universities from France, UK and Portugal in
Human Resources management (within TRIMAGES project); joint two diploma programmes
with Nice-Antipolis University. The Yakutsk National University provides the graduates with
EU diploma supplements.

Project ID: CD_JEP-24158-2003-TACIS

Title: Understanding European Governance in the North Western Regions of Russia
Coordinating University: European University at St Petersburg

RF Partner HEIs: European University at St Petersburg, Petrozavodsk State University,
Pomor State University named after M V Lomonosov.

Detailed complex information is offered on the programmes on matters such as how to apply
& to study, the status of the University and type of the graduation documents, the curricula &
programmes, the staff, and the labour market perspectives. Programmes meet requirements
for EU universities. They provide a good and effective combination of research and teaching -
both teachers and students publish at referred international journals, students actively
participate at international conferences and summer schools, thus proving they have good
quality training; they do full scale quality assurance, ranging from double check of written
assignments, foreign experts invited to review the final papers, huge library, meeting
international standards established and full access, etc.; their international programmes do
attract good in-flow of high quality students from EU countries and the US. In the responses to
the questionnaire they described the system of teaching they established - it aims at Ph. D.
students and second level students. The university provides high quality training for them. A
set of courses were prepared on European governance; a number of books (including those
presented at the workshop) was written and published; a number of students (24 from RF, 30
from EU) participated in mobility programmes within the project; 20 Russian teachers from all
partner universities and 14 EU teachers from EU partner universities took part in
mobility programmes within the project as well. The aim for teachers' mobility was
development and upgrading of the courses on EU governance. The training component was
one of the elements of the project (it was developed within the project) and involved active
cooperation with regional authorities and representatives of local government.

Project ID: CD_JEP-23047-2002-TACIS
Title: Russia and the EU - an innovative Curriculum Development initiative to introduce a
European Dimension into the curriculum of Kaliningrad State University
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Coordinating University: Kaliningrad State University

RF Partner HEIs: Kaliningrad State University, Administration of the Kaliningrad Region.
Within this project the Kaliningrad State University integrated new curricula, implemented the
validation of Double diploma programmes, undertook joint projects on compatibility of quality
assurance systems (together with Finland, Denmark, Sweden). The students receive
information on the programmes from written manuals which are accompanied by a CD-ROM.

Project ID: SM_SCM-T005A05-2005-TACIS

Title: Education tout au long de la vie - Métiers du tourisme de I'hételiere et de la restauration
Coordinating University: Groupement d'internet public de I'académie de Grenoble, France

RF Partner HEIs: Khakasia State University, Ural State Technical University, College of
Commerce and Economics Yekaterinburg, Professional secondary school in cooking
and catering, Regional Ministry of Commerce, Food and Services Yekaterinburg,
Regional Ministry of Education, Regional Ministry of International Affairs, Regional
Ministry of Tourism, Physical Culture and Sports, Agency (Office) for Tourism "Krilya" ,
Ural Association of Tourism Professionals, Association of Restaurateurs of the City of
Yekaterinburg, Council for Cooking and Catering of Yekaterinburg.

Functional maps were developed for 11 professions in tourism and service industry (link to
the learning outcomes). A number of activities were made together with employers to identify
the main requirements of the graduates of the new programme: round table discussions,
questioning the stake-holders, formalized interviews with experts. There was also active
interaction with Government agencies involved (Ministry for Education and Science,
Employment Service, etc.). The new programme was designed as 2-cycles although the
current share of BAMA remains rather low (2,5% of BA, 9% of MA students)

Project ID: CD_JEP-26070-2005-TACIS

Title: Konsekutive Ausbildung in Bildungsmanagement

Coordinating University: Novgorod State University named after Yaroslavl Mudryi

RF Partner HEIs: Novgorod State University named after Yaroslavl Mudryi

Novgorod State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-10436-1998, JEP-22141-2001, and
JEP-24192-2003. The good practice examples we list in this report are to be considered as a
cumulative set of good examples against the complete project list.

The University offers bilingual (Russian-German, Russian-English) courses in Pedagogic,
Psychology, HR Management, Management. The programmes are compatible with those of
EU partners according to the content and assessment methodology. They offer a Double
diploma programme, where foreign students study. The University is actively involved in
consultations with foreign experts, its teachers participate in seminars and workshops,
analyse foreign educational programmes, and continue developing bilingual courses to make
comparable programmes.

Project ID: CD_JEP-23169-2002-TACIS

Title: Development of undergraduate and graduate programmes for International Marketing,
International Law and Intercultural Communication (in Business Law) at Pomor State
University

Coordinating University: Pomor State University named after M V Lomonosov

RF Partner HEIs: Pomor State University named after M V Lomonosov

The University has developed Web-site, booklets, and held exhibitions in Arkhangelsk, India
and China. Double diploma programmes and Joint diploma programmes have been
developed.

Project ID: SM_SCM-T034A05-2005-TACIS
Title: Reforme du Manangement Financier des Universites
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Coordinating University: Saratov State Technical University

RF Partner HEIs: Saratov State Technical University, Federal Agency on Education.
Saratov State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-00236-1993, JEP-10040-1995, JEP-
03028-1996, JEP-10356-1997, JEP-10808-1999, JEP-23094-2002, and JEP-25020-2004.
The good practice examples we list in this report are to be considered as a cumulative set of
good examples against the complete project list.

All the courses elaborated under Tempus were designed with EU partners. Joint programmes
titled Bridge: Web-oriented technologies (together with University of Western England), and
Hospitality Management (with Brighton University). There are two official web-sites of the
University: Russian www.sstu.ru and English http://www.sstu-edu.com/. They hold over 20
agreements on mutual cooperation with EU universities.

Project ID: CD_JEP-26211-2005-TACIS

Title: Bachelor/Master Studium in Umwelttechnik

Coordinating EU University: Fachhochschule Koeln

RF HEI Partners: Volgograd State Architectural and Engineering Academy, Volgograd
State University

This project developed Bachelor/Masters programmes in Environmental Technology. Prior to
this project the University had developed international links. A joint programme between the
University and the Higher Professional School at Cologne was launched in 1991. Bilingual
education aimed at providing graduates with two diplomas was launched. In 1994 BA studies
in Construction were started with special training in German language and a number of
professional courses in German. The programme meets both the requirements of Russian
Ministry of education and Higher Professional School at Cologne. A total of 227 Bachelors
graduated from this programme, 14 out of them defended the final paper in German and got
German degree of certified engineer. Eight students are currently studying in the partner
University (Higher Professional School at Cologne). New teaching materials, including
glossaries, were prepared in 2 languages by the joint team of teachers for the students from
the two countries. Russian-German dictionary on road construction was published.

Project ID: CD_JEP-25201-2004-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Fachhochshule Koeln

RF Partner HEIs: Nizhny Novgorod State Technical University, Nizhny Novgorod State
University for Architecture and Civil Engineering, Volga-Vyatka Public Service
Academy

Courses are developed in a foreign language within the TEMPUS project and Russian
teachers are involved. The University works collaboratively with its partners to approve the
curriculum apply a module approach, use ECTS. Degree programmes in International
Business have been developed.

Project ID: CD_JEP-25236-2004-TACIS

Title: ICM curriculum adaptation to the two-level system

Coordinating EU University: Universidad de Cadiz, Spain

RF HEI Partners: Russian State Meteorological University, St Petersburg

Student mobility was developed with Aveiro University (Portugal) and Cadiz University
(Spain). Within this project the Russian State Meteorological University has used the
education materials of European colleagues, held continuous consultations with European
colleagues during the development and implementation of new educational academic courses
and modules. There is an agreement on mutual recognizing of Master curriculum on ICM
(developed within frame work of Project implementation) and furthermore the content of
teaching modules has been agreed and adopted. The Diploma supplement is being
introduced starting from 2007
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Project ID: SM_SCM-T027B05-2005-TACIS

Title: Tuning Educational Programmes in Russian Higher Education Institutes

Coordinating University: Rijksuniversiteit Groningen, The Netherlands

RF Partner HEIs: State University Higher School of Economics, Russian Peoples
Friendship University, Tomsk State University, and the National Training Foundation,
Moscow.

Within this project the collaborators used international “TUNING” methodology to provide
programme descriptions using the same terminology and implying the same competence
based, student oriented approach to programme structure design.

AL2 - Adoption of a system essentially based on three cycles

Originally this action line focused on the adoption of a system based on two cycles of
degrees, the first cycle being of at least 3 years in duration and the second of at least one
year. The move towards the three cycle system, which includes the doctoral cycle, is seen as
providing a complete picture of the education levels in HEIs. The adoption of the three cycle
system provides a mechanism to more easily compare qualifications across the EHEA. It is
not intended as a mechanism to create absolute uniformity across the EHEA. The nature and
purpose of the different cycles should be clear so as to aide comparability. Each degree
programme in a particular cycle should have clear access statements and clear statements of
learning outcomes. It should be remembered that the original reasoning behind the
introduction of the first two cycles as apposed to one long degree (the specialist degree in the
Russian Federation) was to provide an early exit point for students. It is therefore crucial that
first cycle degrees learning outcomes are linked to the needs of employers.

The examples of good practice which follow have been chosen as they have demonstrated a
clear understanding of how to introduce a 3 cycle system.

Project ID: CD_JEP-25236-2004-TACIS

Title: ICM curriculum adaptation to the two-level system

Coordinating EU University: Universidad de Cadiz, Spain

RF HEI Partners: Russian State Meteorological University, St Petersburg

This project is highlighted as good practice under action line 2 as the project made great
efforts to establish BAMA and in particular to work with public administrators, employers, non
Governmental organizations (NGQO’s) and other HEIs to specifically increase the employability
of 1% cycle graduating students.

Project ID: CD_JEP-25165-2004-TACIS

Title: Economie des Enterprises et Integration Internationale (EEZ2i)

Coordinating University: Universite Pierre Mendes, Grenoble Il, France

RF Partner HEIs: St Petersburg University of Economics and Finance (FINEC)

The project developed a two year Masters programme in Business Enterprise Economics in
collaboration with its EU partners. The first year is common to all partners whilst in the second
year each partner offers different specialist courses. Their French partner has suggested that
they introduce a “professional Bachelor degree” as used in France (“Licence Professionnelle”)
which will be designed specifically to meet the demands of employers. This is aimed at
increasing awareness and suitability of Bachelor degrees and to increase employability of
Bachelor level graduates.
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Project ID: UM_JEP-21118-2000-TACIS

Title: Quality in Education for the New Millennium

Coordinating University: Cranfield University, UK

RF Partner HEIls: St Petersburg State Electro technical University, Moscow State
Institute for electronic Technology, Moscow State University of Technology named
after Stankin, and the European Quality Centre (Moscow).

St Petersburg State Electro technical University has held a number of Tempus projects. This
project being their first. They have also held the following projects JEP-22254-2001, JEP-
22135-2001, and JEP-23194-2002, JEP-25085-2004 and SCM-T032B04-2004. The good
practice examples we list in this report are to be considered as a cumulative set of good
examples against the complete project list.

The University has been developing its two cycle system (BAMA) for many years and the
University stated that they will be 100% BAMA by the start of the 2007-2008 academic year.

Project ID: CD_JEP-25241-2004-TACIS

Title: The modernization and Internationalisation of the curriculum at Urals Academy of Public
Administration

Coordinating University: London Metropolitan University, UK

RF Partner HEls: State University Higher School of Economics, Urals Academy of
Public Administration

Within this project programmes have been introduced with a good convergence between
Russian and UK courses.

Project ID: CD_JEP-25227-2004-TACIS

Title: Health Promotion and Nurses' Guidance Skills

Coordinating University: Pirkanmaa Polytechnic, Finland

RF Partner HEIs: Bogorodsk Medical Institute, Nizhny Novgorod State Medical Academy
of the Ministry of Public Health of the Russian Federation, Nizhny Novgorod Diabetic
League

Within this project a BA in Nursing Education has been developed in Bogorodsk and an MA in
Nizhny Novgorod. New practical training in diabetes schools and the introduction of self-care
guidance courses has increased the employment opportunities of the BA graduating students.
The BA students are also welcome to work in Tallinn after graduating.

Project ID: CD_JEP-24105-2003-TACIS

Title: Hochschulnetzwerk zur modularen Juristenausbildung

Coordinating University: Ernst Moritz Arndt Universitaet Greifswald, Germany

RF Partner HEls: Irkutsk State University, Krasnoyarsk State University, Omsk State
University, Tomsk State University

Within this project BAMA as been developed. The example of good practice is in relation to
the effort made to disseminate information concerning the value of graduating 1% cycle
students in order to optimise the employability of this student group.

Project ID: CD_JEP-26033-2005-TACIS

Title: Introduction of a Masters in European Integration Studies

Coordinating University: College of Europe Bruges, Belgium

RF Partner HEIs: Moscow State Academy of Law, Moscow State Institute of
International Relations, St Petersburg State University.

Within this project the European Studies Department of St Petersburg State University has
transferred 90% of its student population to BAMA. The Masters degree in European
Integration studies was established at Moscow State Institute of International Relations, with
the target group of students being those that have a first degree and have worked within the
Russian civil service for a period of time.
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Project ID: CD_JEP-25218-2004-TACIS

Title: Distance Abrogation: E-learning Classes Organisation and Network Development in Ural
Region

Coordinating University: Ural State Technical University

RF Partner HEls: Ural State Technical University, Perm State Technical University,
South Ural State University, Regional Ministry of Education, Ministry of International
Relations of Sverdlovsk, Chamber of Commerce and Industry for the region of
Sverdlovsk.

Ural State Technical University has held a number of Tempus projects. This project is the
most recent. They have also held the following projects JEP-10775-1999 and JEP-21186-
2000. The good practice examples we list in this report are to be considered as a cumulative
set of good examples against the complete project list.

There are 17 BA degrees, 7 MA degrees with currently approximately 300 BA students and
100 MA students. They won an Innovation grant to develop a 2 cycle system. The Innovation
project applies to three areas, Metallurgy, the Atomic Industry, and Radio and IT technologies.
New academic standards are being developed currently. They plan to increase the number of
BA students in these key sectors by a factor of 10. They have proposed 10 new BA
programmes and are investing 400M Roubles (10,768 M €). While developing new academic
standards they have some freedom and the new programmes are being developed based on
the main aims of the Bologna Process. The curriculum will be made taking employers views
into account using a competence approach and using a credit system in their design. They
will issue Diploma Supplements to all students in time. They are also developing new study
methods for students.

AL3 - Establishment of a system of credits

Credit systems are well established across the world and the common factor that they all have
is that credits are awarded when a student achieves a grade defined as being a "pass".
Credits are therefore normally associated with elements of a degree programme which we will
refer to as a "course". In a credit system the academic year consists of a number of courses.
By "passing" all the courses in a given year the student acquires all the credits associated
with those courses.

The preferred credit system in the EHEA is the ECTS system. This system defines an
academic year as being 60 ECTS credits and it links student workload to credits. The total
student workload is defined usually at National level and does vary across the EHEA. A
simple way to define this total annual workload is in a number of hours available. For example
in Russia there are a total of 42 weeks in an academic year and if we assume a working week
of 45 hours we arrive at the total number of hours available of 1890 per year. The nominal
range in the EU is 1200-1800 hours per academic year. How these hours are divided
amongst the courses that are required to be taken in a year by a student is a matter of
programme design and academic judgment. The important point is that the actual workload
given to the student for a particular course should match the number of credits associated
with the course. A course listed as having a value of 10 ECTS credits in the example given
here should require a student workload of 250 hours. It is important to note that student
workload is defined as everything a student does in association with the course. This includes
all their private study such as reading and completing coursework. It includes all the formal
teaching such as lectures, seminars, laboratories.

It is important to understand that students are not awarded the credits in the ECTS system
until they demonstrate, through assessment, that they have achieved the learning outcomes
of the course.

Regarding implementation of the ECTS system in the Russian Federation it is common to find

a rather mechanical, mathematical approach where the penetration of understanding by
students and teachers is very low.
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The examples of good practice which now follow under this action line have shown a good
understanding of these principles.

Project ID: UM_JEP-21118-2000-TACIS

Title: Quality in Education for the New Millennium

Coordinating University: Cranfield University, UK

RF Partner HEIls: St Petersburg State Electro technical University, Moscow State
Institute for electronic Technology, Moscow State University of Technology named
after Stankin, and the European Quality Centre (Moscow).

St Petersburg State Electro technical University has held a number of Tempus projects. This
project being their first. They have also held the following projects JEP-22254-2001, JEP-
22135-2001, and JEP-23194-2002, JEP-25085-2004 and SCM-T032B04-2004. The good
practice examples we list in this report are to be considered as a cumulative set of good
examples against the complete project list.

A credit system was adopted in 2006 in the Faculty of Economics and Management and
extended on other Faculties in 2007. ECTS is used for transfer for mobile students and for
accumulation by all other students since 2007.

Project ID: CD_JEP-25241-2004-TACIS

Title: The modernization and Internationalisation of the curriculum at Urals Academy of Public
Administration

Coordinating University: London Metropolitan University, UK

RF Partner HEls: State University Higher School of Economics, Urals Academy of
Public Administration

Courses developed within this project have had ECTS credits associated with them with a
standard credit value of 10ECTS credits per course. The courses have been designed from a
student workload perspective taking into account all the student activities associated with the
courses. Although this is not yet applied across the HEI the intention is for these courses to
act as models for the rest of the HEI. All the developed courses have aims and learning
outcomes stated as standard. The assessment methodology has also been adapted to ensure
testing of learning outcomes.

Project ID: CD_JEP-25227-2004-TACIS

Title: Health Promotion and Nurses' Guidance Skills

Coordinating University: Pirkanmaa Polytechnic, Finland

RF Partner HEIs: Bogorodsk Medical Institute, Nizhny Novgorod State Medical Academy
of the Ministry of Public Health of the Russian Federation, Nizhny Novgorod Diabetic
League

Within this project the ECTS system of credits has been implemented in a correct manner
taking into account all the student workload (theory, practical training, literature and
independent studies, classes). The total workload for the year is estimated at 1800 which is
the highest estimation within the EHEA but is in keeping with the workload model used in the
partner country Finland.

Project ID: CD_JEP-23169-2002-TACIS

Title: Development of undergraduate and graduate programmes for International Marketing,
International Law and Intercultural Communication (in Business Law) at Pomor State
University

Coordinating University: Pomor State University named after M V Lomonosov

RF Partner HEIs: Pomor State University named after M V Lomonosov

In 3 Departments credits are used both as transfer and as cumulative components of the
educational process. They have used the method developed by the Russian Peoples
Friendship University and run the trial as a member of an experimental network approved by
the Ministry.
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Project ID: CD_JEP-25201-2004-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Fachhochshule Koeln

RF Partner HEIs: Nizhny Novgorod State Technical University, Nizhny Novgorod State
University for Architecture and Civil Engineering, Volga-Vyatka Public Service
Academy

Within this project the reassessment of all kinds of student’ workload has been made in the
“International Business” programme of study. Learning outcomes and credits have been
applied to the course modules.

AL4 - Promotion of mobility

Mobility of teachers and students is a powerful mechanism for sharing information on all
aspects of higher education. It is however important to establish good procedures for
extracting and disseminating the information obtained as a consequence of mobility. HEIs
should make every effort to design into their mobility programmes such procedures. In the
examples of good practice below we see clear evidence of this.

The examples of good practice which now follow under this action line have shown a good
understanding of these principles.

Project ID: CD_JEP-25165-2004-TACIS

Title: Economie des Enterprises et Integration Internationale (EEZ2i)

Coordinating University: Universite Pierre Mendes, Grenoble I, France

RF Partner HEIs: St Petersburg University of Economics and Finance (FINEC)

This project and others preceding it have led to very strong student mobility way in excess of
other RF HEIs. They now have typically between 60-80 students studying in Grenoble per
year On top of this RF Masters students spend at least one intensive teaching week per year
at a partner HEI (Grenoble, Rome, and Cracow). The project has also been successful in
gaining grants for RF students from the Rhone-Alpes region who study at the University of
Grenoble.

Project ID: CD_JEP-25241-2004-TACIS

Title: The modernization and Internationalisation of the curriculum at Urals Academy of Public
Administration

Coordinating University: London Metropolitan University, UK

RF Partner HEls: State University Higher School of Economics, Urals Academy of
Public Administration

The design of the curriculum developed in this project closely follows the curriculum at the UK
partner making it easy for students to study at the UK partner HEI and to receive ECTS
credits towards their RF degree. There has also been extensive staff mobility throughout
between the consortium HElIs.

Project ID: CD_JEP-25146-2004-TACIS

Title: Formation des Facultes de Droit de Nijni Novgorod et de Saransk au processus de
Bologne

Coordinating University: Universite Pierre Mendes, Grenoble I, France

RF Partner HEIs: Nizhny Novgorod State University named after Lobachevski

Within this project 85% of the Lobachevski Law students have undertaken mobility to
Grenoble. A total of 12 students have received an Eiffel grant and others have been awarded
grants from the Rhone-Alpes region during three Tempus projects. Examinations passed by
students whilst studying in Grenoble are recognized by Lobachevski as elective courses.
During their Masters studies students undertake a compulsory internship which in some cases
is taken in Grenoble. Students receive Diploma Supplements upon graduation. Teacher
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mobility within the project is targeted towards Lobachevski young teachers who spend a
period of time at Grenoble (1-4 months) in order to experience different teaching methods and
adapt them for their teaching in Russia.

Project ID: CD_JEP-25227-2004-TACIS

Title: Health Promotion and Nurses' Guidance Skills

Coordinating University: Pirkanmaa Polytechnic, Finland

RF Partner HEIs: Bogorodsk Medical Institute, Nizhny Novgorod State Medical Academy
of the Ministry of Public Health of the Russian Federation, Nizhny Novgorod Diabetic
League

Mobility between the Russian HEIls and Tallinn is strongly encouraged and information is
provided to students about available projects, in which country they are located, who will work
with them, and the local culture. Assistance is also given to visa application and travel
arrangements. Mobility to Tallinn is aided because in Tallinn many teachers, nurses, and
students speak Russian. Regarding future mobility oft he students on the programmes there
is a move for the Russian teachers to learn English and to use English literature in their
teaching. There are some first examples of courses for nursing students taught in English.

Project ID: CD_JEP-23047-2002-TACIS

Title: Russia and the EU - an innovative Curriculum Development initiative to introduce a
European Dimension into the curriculum of Kaliningrad State University

Coordinating University: Kaliningrad State University

RF Partner HEIs: Kaliningrad State University, Administration of the Kaliningrad Region.
University has 53 cooperation agreements with foreign partners. Average mobility rate for the
students is 500 annual (about 3000 since January 2001). About 100 teachers go abroad per
year (about 600 since January 2001). Special visa-information unit helps the students and the
teachers to apply for a visa.

Project ID: CD_JEP-26070-2005-TACIS

Title: Konsekutive Ausbildung in Bildungsmanagement

Coordinating University: Novgorod State University named after Yaroslavl Mudryi

RF Partner HEIs: Novgorod State University named after Yaroslavl Mudryi

Novgorod State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-10436-1998, JEP-22141-2001, and
JEP-24192-2003. The good practice examples we list in this report are to be considered as a
cumulative set of good examples against the complete project list.

The University has signed cooperation agreements with 19 universities from 11 countries.
Students and teachers are informed about the educational programmes of foreign universities
(including distance-learning) and grant competitions. With reference to supporting mobility the
University provides consultations for applicants, financial support to mobile students and
teachers. It is planned to provide mobile students with special scholarships. They have had
510 mobile students and 590 mobile teachers since January 1 2001.

Project ID: CD_JEP-24158-2003-TACIS

Title: Understanding European Governance in the North Western Regions of Russia
Coordinating University: European University at St Petersburg

RF Partner HEIs: European University at St Petersburg, Petrozavodsk State University,
Pomor State University named after M V Lomonosov.

At Petrozavodsk University information on mobility opportunities is widely disseminated (web,
direct mail, information boards, consultations). Eight Departments have managers for
international projects, supporting the international mobility of the staff and the students. A
special language school assists teachers and students in preparing for tests and
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examinations, necessary for international programmes. Approximately 180 students and
about 900 teachers have been mobile since January 1 2001.

Project ID: CD_JEP-23169-2002-TACIS

Title: Development of undergraduate and graduate programmes for International Marketing,
International Law and Intercultural Communication (in Business Law) at Pomor State
University

Coordinating University: Pomor State University named after M V Lomonosov

RF Partner HEIs: Pomor State University named after M V Lomonosov

As a consequence of developing mobility through Tempus 45 current projects have mobility
as a component of their objectives. The University has raised the requirements towards
language skills of the students, opens the opportunity to receive international language
certificates, and provides individual study trajectories for language development.
Approximately 700 students and over 300 teachers from the University have been mobile
since January 1 2001.

Project ID: SM_SCM-T034A05-2005-TACIS

Title: Reforme du Manangement Financier des Universites

Coordinating University: Saratov State Technical University

RF Partner HEIs: Saratov State Technical University, Federal Agency on Education.
Saratov State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-00236-1993, JEP-10040-1995, JEP-
03028-1996, JEP-10356-1997, JEP-10808-1999, JEP-23094-2002, and JEP-25020-2004.
The good practice examples we list in this report are to be considered as a cumulative set of
good examples against the complete project list.

A Department for international collaboration informs Departments and students on mobility
opportunities, helps in preparing applications and finding potential partners abroad. The
University offers special linguistic training, and examinations for foreign language certificates
for those who plan to participate in mobility programmes. This activity is supported within JEP
25020-2004 together with partners from Surrey University (UK) and Oldenburg University
(Germany). 78 students and 353 teachers took part in mobility programmes since January 1
2001.

Project ID: CD_JEP-25186-2004-TACIS

Title: Master in Environmental Law and Policies in the Russian Federation

Coordinating University: Tambov State Technical University

RF Partner HEIs: Tambov State Technical University, Udmurt State University

The Udmurt State University attracts foreign lecturers (within DAAD, Fulbright, Robert Bosch
Foundation, etc.) and international foundations; holds regular information and teaching
seminars on international programmes, grants and stipends. A Department for international
and grant programmes assists both students and teachers in preparing their applications.

218 students and 537 teachers have been mobile since January 2001

Project ID: UM_JEP-26017-2005-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Nizhny Novgorod State University named after N | Lobachevski

RF Partner HEIs: Nizhny Novgorod State University named after N | Lobachevski

Nizhny Novgorod State University named after N | Lobachevski has held a number of Tempus
projects culminating with this one but including projects JEP-22196-2001, JEP-22240, JEP-
23229-2002, JEP-23225-2002, and JEP-24069-2003. The good practice examples we list in
this report are to be considered as a cumulative set of good examples against the complete
project list.
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As a consequence of the Tempus projects 41 Russian students, 23 Russian and 14 English
teachers have participated in mobility. Recognition procedures for study periods and study
results made abroad have been implemented, additional financial sources for students’
mobility are found and additional foreign language courses are organized for students on a
regular basis.

Project ID: CD_JEP-25201-2004-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Fachhochshule Koeln

RF Partner HEIs: Nizhny Novgorod State Technical University, Nizhny Novgorod State
University for Architecture and Civil Engineering, Volga-Vyatka Public Service
Academy

The University has developed strong financial support for mobility and so far within the project
has supported 6 Russian students and 6 Russian teachers to undertake mobility. The study
programmes have been designed to fit well with the partners and to be of international
standards.

Project ID: CD_JEP-26033-2005-TACIS

Title: Introduction of a Masters in European Integration Studies

Coordinating University: College of Europe Bruges, Belgium

RF Partner HEIls: Moscow State Academy of Law, Moscow State Institute of
International Relations, St Petersburg State University.

Within this project mobility of staff is strong and student mobility is assisted by a specialised
office in the University.

ALS - Promotion of European cooperation in quality assurance

Quality assurance is of prime importance to HEIs and it is through QA that HEls provide
transparency to the procedures and processes they use to guarantee the quality of their
degree programmes. QA within the EHEA is now guided by the "Standards and Guidelines for
Quality Assurance in the European Higher Education Area" produced by the European
Network for Quality Assurance in Higher Education (ENQA - www.enga.eu). Cooperation in
quality assurance can occur at many levels but in the main within the Tempus projects we
have analysed the cooperation is between HEIls within the Russian Federation and across the
EHEA with the aim to establish clear policies and procedures for QA within HEls.

In the examples of good practice which follow it is shown that a variety of good practices have
been established ranging from a wide and deep introduction of QA involving the whole HEI to
specific pilot projects within specific degree programmes.

Project ID: SM_SCM-T032B04-2004-TACIS

Title: Improving University Management through self-assessment

Coordinating Institution: University of Cranfield, UK

RF Partner HEIs: Moscow Institute of Electronics and Mathematics, St Petersburg State
Electro technical University

Within the limitations of a small structural measures project (€132,650) the partners
implemented QA procedures largely based on EU practices and enabled the partners to give
their QA procedures a European dimension and thus facilitated the development of a common
European space for HE in line with the Bologna Process.

Project ID: CD_JEP-25165-2004-TACIS

Title: Economie des Enterprises et Integration Internationale (EEZ2i)

Coordinating University: Universite Pierre Mendes, Grenoble I, France

RF Partner HEIs: St Petersburg University of Economics and Finance (FINEC)
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Through this project FINEC have established a QA Centre at the International Institute of
Economics and Politics with the emphasis on the establishment of the Centre being
cooperation with their EU partners.

Project ID: CD_JEP-25241-2004-TACIS

Title: The modernization and Internationalisation of the curriculum at Urals Academy of Public
Administration

Coordinating University: London Metropolitan University, UK

RF Partner HEls: State University Higher School of Economics, Urals Academy of
Public Administration

Within this project UK validation procedures with the joint degree have required the RF HEI to
develop procedures and processes on such topics as student appeals, representation, and
assessment. There has been “benchmarking” of the HSE courses against those of EU
partners. At the course level major changes have been made including the introduction of
external examiners, double marking, annual course monitoring and student satisfaction
surveys. Staff members were trained both in the UK and in the RF regarding QA at course
level.

Project ID: CD_JEP-25146-2004-TACIS

Title: Formation des Facultes de Droit de Nijni Novgorod et de Saransk au processus de
Bologne

Coordinating University: Universite Pierre Mendes, Grenoble Il, France

RF Partner HEIs: Nizhny Novgorod State University named after Lobachevski

Through this project teachers from the Lobachevski Law Faculty have prepared new courses
in collaboration with their French partner teachers. The courses are validated both by the
Grenoble Law Faculty and by the Scientific Council of the Lobachevski Law Faculty. The HEI
has also developed an active QA office which undertakes comparability studies, helps
teachers to network, and promotes the material jointly produced by the HEI and their partner
EU HEI.

Project ID: CD_JEP-25227-2004-TACIS

Title: Health Promotion and Nurses' Guidance Skills

Coordinating University: Pirkanmaa Polytechnic, Finland

RF Partner HEIs: Bogorodsk Medical Institute, Nizhny Novgorod State Medical Academy
of the Ministry of Public Health of the Russian Federation, Nizhny Novgorod Diabetic
League

The project has initiated QA groups in Nizhny Novgorod and Tallinn. All partners have their
own QA themes. The project has developed and used QA questionnaires with all the partners.
Pirkanmaa University of Applied Sciences has had the main responsibility and has also
received support from the Consulting, Adult Education Institute of Eastern Finland (ISAI). The
quality evaluation has been developed in the Russian partner HEIs. The quality assurance
group developed in Nizhny Novgorod is responsible for following the project results, hold
regular meetings and writes QA reports for the project.

Project ID: CD_JEP-24057-2003-TACIS

Title: Master in Economic Sociology supported by ECTS in Novosibirsk going towards
educational reform.

Coordinating University: Universita' Cattolica del Sacro Cuore di Milano, Italy

RF Partner HEIs: Novosibirsk State University

This project developed a set of tools for quality assessment which were designed to take
account of students needs. The “Evaluation Tool” developed by the Centre of European
Studies (CES) was used to develop a Masters in Economic Sociology and was also
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disseminated for use by other HEIs. The tool was also used by the University Quality
Assessment group (www.nsu.ru/smk ) and by the Faculty of Natural Sciences.

Project ID: JEP_NP-21042-2000-TACIS

Title: EURO-CASPY Regional Network of Universities

Coordinating EU University: Astrakhan State Technical University

RF HEI Partners: Astrakhan State Technical University, Astrakhan State Pedagogical
University, Dagestan State University, Kalmyk State University, Association of the
State Universities of the Caspian Region States, Astrakhan Region Administration,
State Administration for Fisheries of the Russian Federation, Humanitarian Foundation
Assistance, JSC Marine Shipbuilding Plant, Astrakhangasprom, Svyazinform.

Astrakhan State University has held a number of Tempus projects starting with this one but
including projects JEP-NP-22129-2001, JEP-25070-2004, JEP-26108-2005, JEP-26171-
2005, and TO09A06-2006. The good practice examples we list in this report are to be
considered as a cumulative set of good examples against the complete project list.

A joint expert council on QA was created under Tempus with EU Universities. A special
Centre on Quality Control was also established, and the position of vice-rector on Quality of
education introduced. The principles of ISO 9001:2000 Total Quality Management, and the
Mission and Policy in quality management were developed. The University has participated in
the Federal Education Agency competition on Quality of graduates since 2005. The university
organizes joint expert educational councils with its EU partners on quality issues and receives
consultations on means of more effective education from the EU partners.

Project ID: CD_JEP-24018-2003-TACIS

Title: Creatino de masters professionnalisesdes gestion en Siberie Orientale

Coordinating University: Baikalsky State University of Economics and Law

RF Partner HEIs: Baikalsky State University of Economics and Law, East Siberian State
University of Technology, Yakutsk National University

The University introduced information system providing all the students with necessary
methodical materials. They also introduced Information system for university management, in
collaboration with students, teachers and administrators. A rating evaluation system was
introduced for both teachers and students. All the students are questioned anonymously to
provide feedback on teaching.

Project ID: CD_JEP-26070-2005-TACIS

Title: Konsekutive Ausbildung in Bildungsmanagement

Coordinating University: Novgorod State University named after Yaroslavl Mudryi

RF Partner HEIs: Novgorod State University named after Yaroslavl Mudryi

Novgorod State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-10436-1998, JEP-22141-2001, and
JEP-24192-2003. The good practice examples we list in this report are to be considered as a
cumulative set of good examples against the complete project list.

QA is an element of strategic management — it is incorporated into the Strategy for University
development until 2010. According to it a number of programmes and projects aim for raising
the quality of education, and the system for Quality management is being introduced.
Reliability of assessment is secured through a sequence of publicly known criteria, regulations
and procedures. The University undertakes surveys of teachers and students on their
satisfaction, it runs internal audit of the major educational processes, introduces bench-
marking and identifies best practices.
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Project ID: SM_SCM-T034A05-2005-TACIS

Title: Reforme du Manangement Financier des Universites

Coordinating University: Saratov State Technical University

RF Partner HEIs: Saratov State Technical University, Federal Agency on Education.
Saratov State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-00236-1993, JEP-10040-1995, JEP-
03028-1996, JEP-10356-1997, JEP-10808-1999, JEP-23094-2002, and JEP-25020-2004.
The good practice examples we list in this report are to be considered as a cumulative set of
good examples against the complete project list.

A complex system for QA was established. Administrators received training in UK Agency for
Quality in Education on quality audit in joint education projects. A set of regulations was
developed on QA and quality control. Surveys of the students, personnel, and employers are
run regularly. Employers’ expectations are identified, as well as demand for the graduates. An
internal audit of the quality management system is done regularly. A comparison with the
experience of leading universities in Russia and abroad is being made regularly. Surveys of
graduates are regularly undertaken since 2004, focused on the quality of education, readiness
for work and identification of current weaknesses in training.

Project ID: CD_JEP-24048-2003-TACIS

Title: Developing a curriculum for Physiotherapy in Russia

Coordinating University: Kingston University, UK

RF Partner HEIs: St Petersburg State Medical Academy, St Petersburg State Academy
of Physical Education named after P F Lesgaft, St Petersburg Early Intervention
Institute

The main aim of the project was the elaboration of the programme for teaching
physiotherapists, as there is no education on this programme yet within the Russian
Federation. To test the quality of the programme and particular modules 3 elective courses
were proposed to the students during the 4™ to 6th year of their degree programme. During
the courses monitoring was undertaken on the course in general, course materials, and style
of teaching. The monitoring was used for the improvement of the course.

Project ID: UM_JEP-26017-2005-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Nizhny Novgorod State University named after N | Lobachevski

RF Partner HEIs: Nizhny Novgorod State University named after N | Lobachevski

Nizhny Novgorod State University named after N | Lobachevski has held a number of Tempus
projects culminating with this one but including projects JEP-22196-2001, JEP-22240, JEP-
23229-2002, JEP-23225-2002, and JEP-24069-2003. The good practice examples we list in
this report are to be considered as a cumulative set of good examples against the complete
project list.

The Centre for Quality Assurance was established in the framework of the Tempus projects.
Key functions of the Centre are organizational and methodical work in quality assurance;
preparation of the normative documentation in the sphere of educational quality assurance on
the basis of leading Russian and European HEIs’ experience. One particular interesting
feature was the methodology used. The QA Director initiated an audit of QA practices within
the University before establishing the policies and procedures. In this way current and historic
good practices were woven into the new policies and procedures which assisted greatly with
implementation.
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Project ID: CD_JEP-25236-2004-TACIS

Title: ICM curriculum adaptation to the two-level system

Coordinating EU University: Universidad de Cadiz, Spain

RF HEI Partners: Russian State Meteorological University, St Petersburg

Within this project there was training of personnel is according to the curricula approved by
the World Meteorological Organisation (WMO). There is continuous co-ordination of courses
and modules development, trial lectures by the European specialists for Russian students,
and strong renovation of Case Studies for courses and modules.

Project ID: CD_JEP-25218-2004-TACIS

Title: Distance Abrogation: E-learning Classes Organisation and Network Development in Ural
Region

Coordinating University: Ural State Technical University

RF Partner HEIs: Ural State Technical University, Perm State Technical University,
South Ural State University, Regional Ministry of Education, Ministry of International
Relations of Sverdlovsk, Chamber of Commerce and Industry for the region of
Sverdlovsk.

Ural State Technical University has held a number of Tempus projects. This project is the
most recent. They have also held the following projects JEP-10775-1999 and JEP-21186-
2000. The good practice examples we list in this report are to be considered as a cumulative
set of good examples against the complete project list.

The University has a Centre for Quality Management. They work with European Universities
on QA with particular emphasis on mobility. Within the Centre they are looking at the quality of
subject material as well as on the process of education. They are aware of the ENQA
guidelines. They are running an experiment in 3 Faculties involving 4000 students and 30
specialisations. They have set approximately 70 criteria from the ENQA requirements 50 of
which are set by the Faculties/Departments and 20 set by the University. So far 30 criteria
have been documented by Faculties/Departments, 15 are under development and 4 are yet to
be introduced. Some staff have been involved in Federal Government training as subject
specialists. They intend to train experts on the process of QA. The process work will have one
internal audit. On the question of BA employability there is increasing interest in BA. They
hold discussions with employers and the Academy of Science is happy with BAMA. Energy
and economics degrees are in demand. Tempus has been valuable in developing QA. They
have learnt how to plan curriculum, organise the study process, and it certainly assisted in
their last accreditation.

Project ID: UM_JEP-24160-2003-TACIS

Title: Integration of QA System in Russia into Bologna Process

Coordinating University: Wageningen University, The Netherlands

RF Partner HEIs: Kabardino-Balkaria State Agricultural Academy, Moscow K A
Timiryasev Agricultural Academy, the Moscow State University of Environmental
Engineering, and the Curriculum Association of Russian Universities in the field of
Environmental Engineering, Moscow

They established a QA Department at the start of the project. They had staff trained in the
Netherlands and set up a system of questionnaires. They have introduced QA based on
ISO9001. They had QA before but not organised and formally written out. They had
developed questionnaires before but without the technical assistance they had in the project.
Now they have 5 surveys. They developed standard questionnaires, analysed the results and
discussed problem areas. In the second stage of running the questionnaires some courses
were still identified as problems. They identified three main problem areas, methodology,
tools, and academic staff. They have also developed a strategy for employability. In summary
within the framework of the Tempus project the Timiryazev Academy and the University of
Environmental Engineering have developed:

. the university mission

. the documentation for the education quality management system
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. the HR provision for the quality system: the managers, auditors, chair members
responsible for quality; regulations for these functions have been developed

a Quality Assurance Guidebook

a Quality Assurance policy

audit procedures

questionnaires for students, teachers, alumni and employers

AL6 - Promotion of the European dimension in higher education

The promotion of the European dimension in higher education is probably one of the least
understood and lightly pursued action line. In the main it is interpreted to mean introduce
"European Studies" degree programmes which of course have their place but lack penetration
into the whole community of students within an HEI. We did not see examples of the
introduction of a European dimension into mainstream teaching such as Engineering.
However with some thought it might be possible for example to introduce a course on
"engineering ethics" which might look comparatively at how engineering ethics are introduced
to professional engineers throughout the EHEA. In other words it is important to introduce a
European dimension in an appropriate manner.

The following examples of good practice on this action line demonstrate that there are some
"champions" of introducing a systematic approach to QA in Russian HEIls and that a sensible
approach is to audit current practices and blend the good current practices discovered into the
HEIs written policy and procedures.

Project ID: SM_SCM-T034B04-2004-TACIS

Title: Russian Association of University Managers and Administrators pursuing Bologna
objectives.

Coordinating University: Universitat des Saarlandes

RF Partner HEIs: Tomsk Polytechnic University, Tver State Medical Academy, Tver State
University, Ministry of Education of the Russian Federation

The promotion of the European dimension was a constant focus of all the four events
organized within this project (3 Workshops and 1 Summer School). More specifically, special
presentations were made on topics concerning best European practices in networking
amongst HEls, building the European Higher Education Area (EHEA), and the Bologna
Process in European HEIs.

Project ID: CD_JEP-25241-2004-TACIS

Title: The modernization and Internationalisation of the curriculum at Urals Academy of Public
Administration

Coordinating University: London Metropolitan University, UK

RF Partner HEls: State University Higher School of Economics, Urals Academy of
Public Administration

In the context of providing a European dimension within the project a new postgraduate
module on the topic of “European Public Policy” was developed and an Annual Conference on
some aspect of European dimension was initiated.

Project ID: CD_JEP-25146-2004-TACIS

Title: Formation des Facultes de Droit de Nijni Novgorod et de Saransk au processus de
Bologne

Coordinating University: Universite Pierre Mendes, Grenoble I, France

RF Partner HEIs: Nizhny Novgorod State University named after Lobachevski

This project has sough to create a European dimension through the teaching of European
Law, European Human Rights and European International Organisations. It is also apparent
that through repeated Tempus projects between the two HEls involved a strong European
dimension has been created.
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Project ID: CD_JEP-26033-2005-TACIS

Title: Introduction of a Masters in European Integration Studies

Coordinating University: College of Europe Bruges, Belgium

RF Partner HEIs: Moscow State Academy of Law, Moscow State Institute of
International Relations, St Petersburg State University.

By its very nature this project has developed a European dimension within Russia by offering
an MA in European Integration Studies. Students are drawn from the civil service and through
this degree programme they develop a better understanding of the European Union which
assists them in their role as civil servants.

Project ID: CD_JEP-23047-2002-TACIS

Title: Russia and the EU - an innovative Curriculum Development initiative to introduce a
European Dimension into the curriculum of Kaliningrad State University

Coordinating University: Kaliningrad State University

RF Partner HEIs: Kaliningrad State University, Administration of the Kaliningrad Region.
As a consequence of the Tempus project 5 courses were integrated into the curricula:
European law, Foundations of the EU, EU Terminology, Russia and the EU: past, present and
the future, and a course for administrators entitled “European institutions”.

Project ID: CD_JEP-25201-2004-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Fachhochshule Koeln

RF Partner HEIs: Nizhny Novgorod State Technical University, Nizhny Novgorod State
University for Architecture and Civil Engineering, Volga-Vyatka Public Service
Academy

At the Nizhny Novgorod State University for Architecture and Civil Engineering the
development of the International Institute has made significant progress towards the
promotion of the European dimension within higher education.

AL7 - Lifelong learning (LLL)

Lifelong learning (LLL) is defined in many ways. A useful broad definition is that LLL is
learning over the entire life span including all learning activity whether formal or informal, with
the aim of improving knowledge, skills and promoting personal fulfilment.

There are many examples of LLL in our survey and we have drawn from these examples of
good practice.

Project ID: SM_SCM-T032B04-2004-TACIS

Title: Improving University Management through self-assessment

Coordinating Institution: University of Cranfield, UK

RF Partner HEIs: Moscow Institute of Electronics and Mathematics, St Petersburg State
Electro technical University

The partners succeeded in improving and documenting QA procedures within the
management of the HEIs in order to facilitate and encourage LLL

Project ID: SM_SCM-T034B04-2004-TACIS

Title: Russian Association of University Managers and Administrators pursuing Bologna
objectives.

Coordinating University: Universitat des Saarlandes
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RF Partner HEIs: Tomsk Polytechnic University, Tver State Medical Academy, Tver State
University, Ministry of Education of the Russian Federation

This project carried out a special study in order to identify the most urgent training needs of
RF HEI Administrators. This study and its results were presented to the Ministry of Education
and Science and to the Federal Agency for Education in order to initiate governmental actions
aimed at establishing a system of LLL for HEI managers and administrators in the RF.

Project ID: CD_JEP-26033-2005-TACIS

Title: Introduction of a Masters in European Integration Studies

Coordinating University: College of Europe Bruges, Belgium

RF Partner HEIls: Moscow State Academy of Law, Moscow State Institute of
International Relations, St Petersburg State University.

The degree programme developed within this project gives preference to students with
professional experience and aims to develop skills which align closely with their future
careers.

Project ID: CD_JEP-26070-2005-TACIS

Title: Konsekutive Ausbildung in Bildungsmanagement

Coordinating University: Novgorod State University named after Yaroslavl Mudryi

RF Partner HEIs: Novgorod State University named after Yaroslavl Mudryi

Novgorod State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-10436-1998, JEP-22141-2001, and
JEP-24192-2003. The good practice examples we list in this report are to be considered as a
cumulative set of good examples against the complete project list.

Within the project special tools for ‘diagnosis and compensation’ were elaborated that enable
the graduates from different BA programmes and the people returning to education after
practical experience to study the same MA course. LLL is highly dependent on the accurate
counting of prior learning achieved through practical experience as without it returning
students can find the programmes repetitive with regards to their already acquired skills and
abilities.

Project ID: SM_SCM-T034A05-2005-TACIS

Title: Reforme du Manangement Financier des Universites

Coordinating University: Saratov State Technical University

RF Partner HEIs: Saratov State Technical University, Federal Agency on Education.
Saratov State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-00236-1993, JEP-10040-1995, JEP-
03028-1996, JEP-10356-1997, JEP-10808-1999, JEP-23094-2002, and JEP-25020-2004.
The good practice examples we list in this report are to be considered as a cumulative set of
good examples against the complete project list.

LLL is promoted through a specially prepared book on all the courses available for qualified
specialists. Special methods were developed to acknowledge the level of training (including
informal) acquired before to provide easier access to LLL. LLL is included into the University
Strategy. A partnership with other universities in LLL was established. Electronic manuals for
language studies were developed. A Centre for electronic learning with free access was
established for students, teachers and university staff, and also for businessmen willing to
improve their professional communication in English and German.

Project ID: UM_JEP-26017-2005-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Nizhny Novgorod State University named after N | Lobachevski
RF Partner HEIs: Nizhny Novgorod State University named after N | Lobachevski
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Nizhny Novgorod State University named after N | Lobachevski has held a number of Tempus
projects culminating with this one but including projects JEP-22196-2001, JEP-22240, JEP-
23229-2002, JEP-23225-2002, and JEP-24069-2003. The good practice examples we list in
this report are to be considered as a cumulative set of good examples against the complete
project list.

Through the Tempus projects the University has developed LLL programmes using short
courses and weekend teaching.

AL8 - The involvement of HE institutions and students in the development of the
Bologna Process

The Bologna Process can only be fully achieved through the EHEA with the involvement of
Institutions and students. It is clear that many individuals are involved in the development of
the Bologna Process within HEIls in the Russian Federation but it is only in a few cases where
the development has penetrated the whole organization and rarely does it include students.
Most students surveyed are unaware of the Bologna Process and do not know of any active
involvement of their fellow students in the development of the Bologna Process.

Here we give examples of good practice regarding this action line but note that future
developments of the Bologna Process in all HEIs should involve students.

Project ID: CD_JEP-25165-2004-TACIS

Title: Economie des Enterprises et Integration Internationale (EE2i)

Coordinating University: Universite Pierre Mendes, Grenoble I, France

RF Partner HEIs: St Petersburg University of Economics and Finance (FINEC)

Promoting and disseminating the Bologna Process can be achieved through the inclusion of
stakeholders in the education process. In this project, Russian business professionals, CEOs
and managers are delivering courses at FINEC. The project coordinator assesses these
courses to be an excellent initiative although care must be taken regarding the quality of the
teaching provided.

Project ID: SM_SCM-T034B04-2004-TACIS

Title: Russian Association of University Managers and Administrators pursuing Bologna
objectives.

Coordinating University: Universitat des Saarlandes

RF Partner HEIs: Tomsk Polytechnic University, Tver State Medical Academy, Tver State
University, Ministry of Education of the Russian Federation

One way in which HEIs can promote the Bologna Process is by involving local business
communities in projects. This project held one training workshop in Tver which was titled,
“Financial Management in a modern University” and was concerned with building University-
Industry relations and to involve local business communities in University life with a focus on
fund raising through this activity.

Project ID: CD_JEP-25241-2004-TACIS

Title: The modernization and Internationalisation of the curriculum at Urals Academy of Public
Administration

Coordinating University: London Metropolitan University, UK

RF Partner HEls: State University Higher School of Economics, Urals Academy of
Public Administration

Within this project good communication channels between staff, students and the
International Office have been established. This close link has been particularly effective in
overcoming obstacles to student mobility and in explaining the Tempus project and its effect
on students. Also within this project support has been obtained from the Sverdlovsk oblast of
the Russian Federation and other regional administrations. This support has been used to
provide student work placements and to provide real regional administrative problems for
students to solve within their dissertations.
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Project ID: CD_JEP-25227-2004-TACIS

Title: Health Promotion and Nurses' Guidance Skills

Coordinating University: Pirkanmaa Polytechnic, Finland

RF Partner HEIs: Bogorodsk Medical Institute, Nizhny Novgorod State Medical Academy
of the Ministry of Public Health of the Russian Federation, Nizhny Novgorod Diabetic
League

Within this project student participation was strong and their feedback was always discussed
and used. Business and social partners such as the diabetics' league, the hospitals, health
centres and local government were involved throughout the project.

Project ID: CD_JEP-24057-2003-TACIS

Title: Master in Economic Sociology supported by ECTS in Novosibirsk going towards
educational reform.

Coordinating University: Universita Cattolica del Sacro Cuore di Milano, Italy

RF Partner HEIs: Novosibirsk State University

Within this project the NSU undertook a survey of representatives of the Siberian Labour
Market before proceeding with the Master course design. This provided a mechanism for
designing the learning outcomes in accordance with the regional labour market needs.

Project ID: PP_SCM-T053A04-2004-TACIS

Title: Academia and business in the Bologna Process

Coordinating University: Kungliga Tekniska Hoegskolan, Sweden

RF Partner HEIs: Petrozavodsk State University, Tyumen State University of Gas and
Oil, Ministry of Education of the Russian Federation

This project was focused on developing an understanding of the Bologna Process within the
business community and in fostering university-business links. Representatives of local
industries and local authorities both in Petrozavodsk and Tyumen were actively involved in
the project. They took part in project events and in the discussions and developments of the
project. It helped the Russian HEIs to develop their structure for supporting innovation and
their cooperation with industries and local authorities. One important achievement of the
project was the dissemination of the details of the Bologna Process to the local industries.

Project ID: CD_JEP-25218-2004-TACIS

Title: Distance Abrogation: E-learning Classes Organisation and Network Development in Ural
Region

Coordinating University: Ural State Technical University

RF Partner HEIs: Ural State Technical University, Perm State Technical University,
South Ural State University, Regional Ministry of Education, Ministry of International
Relations of Sverdlovsk, Chamber of Commerce and Industry for the region of
Sverdlovsk.

Ural State Technical University has held a number of Tempus projects. This project is the
most recent. They have also held the following projects JEP-10775-1999 and JEP-21186-
2000. The good practice examples we list in this report are to be considered as a cumulative
set of good examples against the complete project list.

In creating e-learning courses this project involved many social and business partners such
as the chamber of commerce and the association of entrepreneurs. These partners were
used effectively to disseminate information on the new possibilities of lifelong learning.

Project ID: CD_JEP-24158-2003-TACIS
Title: Understanding European Governance in the North Western Regions of Russia
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Coordinating University: European University at St Petersburg

RF Partner HEIs: European University at St Petersburg, Petrozavodsk State University,
Pomor State University named after M V Lomonosov.

At Petrozavodsk State University students take part in developing “moral concept’ of the
university, and discuss the future perspectives of the university on via internet forums and
seminars.

Project ID: CD_JEP-23169-2002-TACIS

Title: Development of undergraduate and graduate programmes for International Marketing,
International Law and Intercultural Communication (in Business Law) at Pomor State
University

Coordinating University: Pomor State University named after M V Lomonosov

RF Partner HEIs: Pomor State University named after M V Lomonosov

Students annually sign agreements about selected educational trajectory, participate in
representative bodies, run their own newspaper and web-portal. The University participates in
Russia-Norway project “Intensifying the role of students in the Bologna Process”

Project ID: CD_JEP-24018-2003-TACIS

Title: Création de masters professionnalises des gestion en Sibérie Orientale

Coordinating University: Baikalsky State University of Economics and Law

RF Partner HEIs: Baikalsky State University of Economics and Law, East Siberian State
University of Technology, Yakutsk National University

A special information action was organised entitled “Bologna process: integration into
education” with fliers, questionnaires, quizzes, presentations; and special student conferences
A round-table discussion among the universities was organised at the Yakutsk National
University focused on Bologna process.

Project ID: UM_JEP-26017-2005-TACIS

Title: University knowledge transfer for sustainable growth

Coordinating University: Nizhny Novgorod State University named after N | Lobachevski

RF Partner HEIs: Nizhny Novgorod State University named after N | Lobachevski

Nizhny Novgorod State University named after N | Lobachevski has held a number of Tempus
projects culminating with this one but including projects JEP-22196-2001, JEP-22240, JEP-
23229-2002, JEP-23225-2002, and JEP-24069-2003. The good practice examples we list in
this report are to be considered as a cumulative set of good examples against the complete
project list.

Information dissemination about Bologna process, about learning opportunities, and about the
EHEA in achieved through publications and seminars and among students. The survey
“Students’ perception of a teacher” is being conducted on a continuing basis. A follow-up
group of employers was arranged to facilitate interactions between business, university and
students.

AL9 - Promoting the attractiveness of the European Higher Education Area

Promoting the attractiveness of the European Higher Education Area (EHEA) is possible from
the national level to the level of the individual. National governments are tasked with
promoting the EHEA to their citizens either directly, through their relevant Ministry or through
the HEIs. HEIs can also take the decision to actively promote the EHEA either within their HEI
or to stakeholders.

Here we list some examples of good practice regarding the promotion of the EHEA.
Project ID: CD_JEP-26033-2005-TACIS

Title: Introduction of a Masters in European Integration Studies
Coordinating University: College of Europe Bruges, Belgium
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RF Partner HEIls: Moscow State Academy of Law, Moscow State Institute of
International Relations, St Petersburg State University.

This project which has created an MA in European Integration specifically designed for
students returning to studies whilst in work, usually as civil servants, is strongly focused on
the developments within the wider Europe and is therefore playing a role in the dissemination
of information on the European Higher Education Area (EHEA)

Project ID: CD_JEP-26070-2005-TACIS

Title: Konsekutive Ausbildung in Bildungsmanagement

Coordinating University: Novgorod State University named after Yaroslavl Mudryi

RF Partner HEIs: Novgorod State University named after Yaroslavl Mudryi

Novgorod State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-10436-1998, JEP-22141-2001, and
JEP-24192-2003. The good practice examples we list in this report are to be considered as a
cumulative set of good examples against the complete project list.

The University is very proactive with regards to promoting the EHEA: it develops cooperation
with EU partners, runs joint projects, and is networking with other universities within different
associations and organizations.

Project ID: CD_JEP-23169-2002-TACIS

Title: Development of undergraduate and graduate programmes for International Marketing,
International Law and Intercultural Communication (in Business Law) at Pomor State
University

Coordinating University: Pomor State University named after M V Lomonosov

RF Partner HEIs: Pomor State University named after M V Lomonosov

As a consequence of the involvement in the Tempus project the University now participates in
the Erasmus-Mundus programme, representing the countries of the Barents region in the
developing countries.

AL10 - European Higher Education Area and European Research Area — two pillars of
the knowledge based society

It can be said that a University is not a University unless it engages in both teaching and
research to a high International standard. In most cases this is true but the matter addressed
with this action line is how the two activities interact. Are students aware of the research
activities of their HEI and do they experience that research and at which stage of their
studies?

The following list of good practices in relation to this action line demonstrate the wide range of
possibilities and the need to resource the access to research for all academic staff.

Project ID: CD_JEP-25236-2004-TACIS

Title: ICM curriculum adaptation to the two-level system

Coordinating EU University: Universidad de Cadiz, Spain

RF HEI Partners: Russian State Meteorological University, St Petersburg

Within this project academic staff from St Petersburg participate in graduate teaching in Cadiz
and there is joint supervision of student research work. Students from participating HEIs
undertake collaborative research work on the research vessel owned by the Russian State
Meteorological University.

Project ID: CD_JEP-25241-2004-TACIS

Title: The modernization and Internationalisation of the curriculum at Urals Academy of Public
Administration

Coordinating University: London Metropolitan University, UK
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RF Partner HEls: State University Higher School of Economics, Urals Academy of
Public Administration

The HEls involved in this project have a strong research and scholarly culture and research
active staff teach at Masters level. Academic staff supervise postgraduate dissertations which
focus on current administrative problems in the region.

Project ID: CD_JEP-25146-2004-TACIS

Title: Formation des Facultes de Droit de Nijni Novgorod et de Saransk au processus de
Bologne

Coordinating University: Universite Pierre Mendes, Grenoble Il, France

RF Partner HEIs: Nizhny Novgorod State University named after Lobachevski

This project has initiated co-supervision of PhD students with mutual recognition of the
Doctoral degree in France and Russia.

Project ID: JEP_NP-21042-2000-TACIS

Title: EURO-CASPY Regional Network of Universities

Coordinating EU University: Astrakhan State Technical University

RF HEI Partners: Astrakhan State Technical University, Astrakhan State Pedagogical
University, Dagestan State University, Kalmyk State University, Association of the
State Universities of the Caspian Region States, Astrakhan Region Administration,
State Administration for Fisheries of the Russian Federation, Humanitarian Foundation
Assistance, JSC Marine Shipbuilding Plant, Astrakhangasprom, Svyazinform.

Astrakhan State University has held a number of Tempus projects starting with this one but
including projects JEP-NP-22129-2001, JEP-25070-2004, JEP-26108-2005, JEP-26171-
2005, and TO09A06-2006. The good practice examples we list in this report are to be
considered as a cumulative set of good examples against the complete project list.

In 2005 Techno park was established, now housing the regional centre for nanotechnologies,
joint laboratories with the Russian Academy of Science, research intensive small enterprises
(SEs) financed through grants won by University teachers within programme, "START 2006".
Students are working in the laboratories and SEs. In 2006 the University was chosen as a
pilot for UMNIK programme and now 23 research projects, initiated by the students are
getting support from it.

Project ID: CD_JEP-26070-2005-TACIS

Title: Konsekutive Ausbildung in Bildungsmanagement

Coordinating University: Novgorod State University named after Yaroslavl Mudryi

RF Partner HEIs: Novgorod State University named after Yaroslavl Mudryi

Novgorod State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-10436-1998, JEP-22141-2001, and
JEP-24192-2003. The good practice examples we list in this report are to be considered as a
cumulative set of good examples against the complete project list.

Joint research & education projects are run together with EU partners, as well as conferences
and seminars, intercultural communication. Over 100 research laboratories function in the
university, they involve teachers, Ph.D. students and students; there are many research
organizations involved in teaching. Over 400 patented research outcomes prove the high
quality of the R&D.

Project ID: SM_SCM-T034A05-2005-TACIS

Title: Reforme du Manangement Financier des Universites

Coordinating University: Saratov State Technical University

RF Partner HEIs: Saratov State Technical University, Federal Agency on Education.
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Saratov State University has held a number of Tempus projects. This project is the most
recent. They have also held the following projects JEP-00236-1993, JEP-10040-1995, JEP-
03028-1996, JEP-10356-1997, JEP-10808-1999, JEP-23094-2002, and JEP-25020-2004.
The good practice examples we list in this report are to be considered as a cumulative set of
good examples against the complete project list.

Annually teachers publish about 100 books and manuals, there is a peer-reviewed journal
published quarterly. Within the last 3 years 106 patents and certificates for the objects of
intellectual property were issued for the university employees. Each year about 25
conferences are organised, including 5-6 international ones. Students take part in research
competitions, conferences, and Olympic trials at different levels up to international. 170
students’ papers were submitted for the national competition of best student projects, and 153
out of them were directed to the next step of the competition.

Project ID: UM_JEP-24025-2003-TACIS

Title: Joint Europe-Siberia Distributed Lab of Scientific Multimedia Resources

Coordinating University: Hochschule fuer Technik, Wirtschaft und Kultur Leipzig, Germany

RF Partner HEls: Krasnoyarsk State Technical University and Novosibirsk State
University.

Within this project the Joint Lab was developed in which the target group was Russian and
European students. Researcher based lectures are delivered by outstanding scientists in
European languages.

Project Workshop, 7th December 2007

As part of the evaluation project a Workshop was held in Moscow to provide a platform for
examples of good practice that had been found during the project. Speakers were chosen to
highlight a particular project with reference to a particular Bologna Action Line. The Workshop
programme is listed in Appendix 7 followed by some of the abstracts.
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Matters arising at Institutional, Tempus, and National levels

The Institutional level

The level of involvement of students in most of the projects is low and where they are involved
it is usually as "mobile" students and not as participants in the development of the project.
Rarely is there evidence that students have been involved in the project or in the
implementation and diffusion of the project outcomes. The level of understanding of the
Bologna Process amongst those students interviewed on site visits was mainly low although
we had many fruitful debates with student groups and their interest in the Bologna Process
once explained was clear.

The level of involvement of employers again is low in the main although we did find some
examples of close cooperation with employers on matters such as employability, curriculum
reform, and student placements. On the whole Institutions inform us that employers are
unclear about the Bologna Process and see Bachelor students as "not finished". The view of
the international expert team (IET) is that this is a combination of lack of information to
employers about the three cycle system.

The IET did find examples of the use of learning outcomes in curriculum design and it would
be surprising to find many as this is a relatively new feature of the Bologna Process. However
it is clear that the complete picture of how to create degree programmes and courses
designed with a learning outcome approach is not well developed in Russian Federation
Institutions. Often old style courses are simply altered to add statements of learning
outcomes. There is little evidence that any pedagogical reform or alignment of learning
outcomes with assessment methodologies has been undertaken.

At present some students feel the need and in some cases are encouraged, after completing
a specialist diploma, to take a second diploma to improve employability. This will be quite
opaque on an International level.

Students interviewed expressed a fear regarding the value of their Bachelor degree. This fear
seems to be based on their experience in attempting to explain their degree to potential
employers in particular but also to members of the general public. The perception is that in
order to graduate you must have studies for at least 5 years. Students graduating with a
Bachelors degree after 4 years are therefore thought of as not having “graduated”.

Good governance of an Institution and the enthusiasm of the senior management are critical
to the speed and quality of reform. On many site visits we found evidence that where the
Rector was driving the agenda and where the Rector had built and was guiding a well
structured senior management the process of reform was clear and well embedded.

The Tempus Programme level

Regarding the organisation of the Tempus programme we have found it quite difficult to
access data on the projects undertaken so far. There is a lack of public transparency to the
projects and in particular to many of the outcomes of those projects.

The visibility of many deliverables is low, which hides many examples of good practice as we
have found in our site visits. In some cases a booklet was produced but it would be nearly
impossible to find this publication unless you knew the project team members.

Some project deliverables have questionable measurability. For example the introduction of
BAMA or ECTS is set as a goal but what is meant by "introduction" is not defined clearly so it
can mean in the case of the introduction of ECTS, for example, that there is a computer
programme that can calculate ECTS credits but a sample of students would reveal no
penetrative understanding of ECTS.
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There is no clear and uniform methodology for the assessment of deliverables at the outset of
the project. It was clear to the expert group that in several cases the intended deliverables
could be seen to be flawed with regards to their achievability. It is recommended that the
guidelines to applicants make it clear that the deliverables have to be expressed in a clear
manner and a means of measuring if they have been achieved stated.

The National level

On the National level the issue of how HEIs will be funded by the State for students taking first
and second cycle degrees both in terms of the number of students to be funded in each cycle
and the fee provided per student by the State at each cycle. It seems that a number of HEIs
are not prepared to move to full implementation of the two cycle system without the
knowledge of the funding mechanism. Some HEls have moved to full implementation of the
two-cycle system are seem to be unconcerned with the issue of funding.

The need for curriculum development is clearly understood by all HEIs but this process is
being held up by the slow changes to State standards. In some cases this leads to students
taking two diplomas. In the case of the first one, they decide in the latter stages that it is of
little value on the employment market due to the lack of relevant learning outcomes. They
then register for a second diploma, which in many cases is offered by HEls and with a
curriculum less constrained by State Standards. The overall effect is that students take 5-7
years to obtain these, effectively, two 1 cycle degrees. Taking an international perspective
this cannot be the same value as acquiring a 1% and then a 2™ cycle degree in 6 years.
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The expert group's recommendation on dissemination of good practice

The expert group makes the following recommendations regarding how their findings could
assist further development of the higher education system in the Russian Federation along the
10 Bologna Action Lines.

a. Through the written final report of this project and the WWW disseminate as
widely as possible the examples of good practice evidenced within this
evaluation.

b. Plan the public transparency of future outcomes of Tempus projects.

C. Consider developing a network of Bologna practitioners drawn from those

people who have been actively involved in projects with identified "good
practice" outcomes.

d. Encourage a high standard of the measurability and assessment of future
Tempus project deliverables, where appropriate.

e. Improve networking amongst Russian HEls, as in the case of the
Engineering community for example.

f. Promote continuity of collaboration between Russian Federation HEls and

EU HEIs, as long term collaboration has been shown to be giving great
benefits. Current examples could be developed as Centres of Excellence for
the promotion of the Bologna Process.

g. Develop a clear understanding of the full meaning of a learning outcome
approach to Higher Education. (Action Line 1 and 3)
h. Clarify and widely inform all stakeholders the definitions of Russian Bachelor

and Master Qualifications and in particular work towards strengthening the
recognition of the Bachelor qualification with all stakeholders. (Action Line 2)

i. Improve the understanding of the aligning of workload and credits, and in
particular foster debate on the balance between-student based learning and
formal classes. (Action Line 3)

j. Improve financial support for student mobility. (Action Line 4)

k. Improve the teaching of foreign languages (Action Line 4)

l. Encourage teaching in foreign languages for example economics taught in
English. (Action Line 4)

m. Improve inward mobility of EU teachers and students. (Action Line 4)

n. Promote strong quality assurance of assessment procedures and their
adherence by all academic staff, through for example the adoption of an
ethical code. (Action Line 5)

0. It appears difficult for HEIs to formulate Action Line 6 so some debate on
this should be encouraged. (Action Line 6)

p. Promote distance learning networks for LLL (Action Line 7)

q. Improve the involvement of both students and employers in all aspects of
Higher Education reform (Action Line 8)

r. Involve employers in the education process, using them as teachers where
appropriate. (Action Line 8)

S. As in the case of action line 6 HEIs seem to have difficulty in formulating
strategy for action line 9. and therefore debate about action line 9 should be
encouraged.(Action Line 9)

t. Increase the international publications of academic staff at HEIs. (Action
Line 10)

u. The exposure of students to research would be improved if the research

budget to HEIs was increased. (Action Line 10)
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1. MID-TERM EVALUATION OF TEMPUS IN RUSSIA - ASSESSING THE CONTRIBUTION
OF TEMPUS TO THE BOLOGNA PROCESS IN RUSSIA

Self Evaluation Questionnaire

This questionnaire is designed to assist in identifying the contribution of the TEMPUS programme to
achieve the goals of the Bologna process.

The questionnaire contains three sections, A, B, and C.

Section A should be completed by a senior representative of the Institution. Only one Section A needs
to be completed even if you're Institution has been involved in more than one Tempus project.

Section B should be completed by an academic member of staff involved in each Tempus project
listed in Section A. They should indicate the project in which they were involved.

Section C should be completed by students registered at your Institution when the form is completed.

We would be grateful if you could arrange for at least 5 students to independently complete Section C.
It would be useful if the students have been involved in some way with the Tempus project.
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SECTION A - Institutional Prospective

TEMPUS Project ID:
Name of the Institution:
Name and position of the respondent:

10.

11.

12.

13.

14.

15.

16.

17.

18.

In how many Tempus project applications have you been a partner?
What is the language of instruction at your Institution?
What percentage of 1% cycle students study a second language as part of their degree?

What information do you provide to prospective students regarding the degree programmes
you offer?

Describe any measures you have taken to achieve international comparability of any courses
or degrees developed within your Institution.

What percentage of your students are studying in a 1% (Bachelors) or 2 (Masters) cycle
degree in line with the Bologna Process?

What percentage of graduating 1% cycle students do you expect to follow a 2 cycle degree?
Has your Institution adopted a credit system? Y /N

If yes is it the European Credit Transfer System (ECTS) and do you use it only for transfer
(mobile students) or also for accumulation (all students)?

In what year did your Institution adopt its credit system?

In which cycles have you adopted the credit system? 1, 2" 3™ (PhD) (please circle)

What measures have being taken by vyour Institution to increase the employment
opportunities of 1% cycle graduating students and in particular when drafting/reviewing
curriculum, do you cooperate with external partners (business, industry, professional bodies,
etc) to ensure the employability of your graduates?

What method did you use to assign workload to credits?

Do you attach learning outcomes to degree programmes and/or courses at your Institution?
Y/N

Are you aware of the Tuning project? Y/N

Do you expect any further development of the European Credit Transfer System (ECTS) at
your Institution? Y/N

Do you interact with partner Institutions regarding the development of your credit system

a. inside the Russian Federation Y/N
b. outside the Russian Federation? Y/N

Do you issue a Diploma Supplement to your graduating students?
In which ways do you support teachers and/or students spending periods of time at other

Institutions outside the Russian Federation?
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19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

What measures does your Institution take to eliminate any obstacles to student mobility?

How many students have studied outside the RF as part of their degree awarded by your
Institution (i.e. recognised study abroad period) since January 1% 2001?

How many teachers from your Institution have visited HE Institutions outside the RF since

January 1% 2001?

Give a brief description of the Quality Assurance (QA) procedures you have developed or
have in place at your Institution. Do they apply to teaching, research, central services (e.g.
library, computer service)? Are students involved in any of the QA procedures?

Do you interact with other HE Institutions regarding quality assurance;

a. Inside the RF Y/N
b. Outside the RF Y/N

How do you promote the European dimension in your Institution?

What measures has your Institution taken to encourage lifelong learning?

What percentage of your 18 cycle students undertake paid work during their studies? Are
these placements or traineeships? Are they recognised as part of the curricula?

What measures have you taken to encourage graduating 1 cycle students to undertake 2
cycle programmes?

Are you happy with the information you have received from the Federal Government
regarding the Bologna Process? Y /N

What measures have you taken to disseminate information regarding the Bologna Process to
your students?

Give a brief description of measures you have taken to involve students in the management
of your Institution?

Do your students have a formal body which is legally recognised? Y /N
Are you aware of the development of the European Higher Education Area (EHEA)? Y/N
What role do you see for your Institution in the development of the EHEA?

What cooperation does your Institution have with representatives of business and social
partners?

Describe the links between education and research within your Institution?

What percentage of your 2 cycle graduates follow careers as researchers?
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37.

38.

Give an indication of the main challenges ahead for your Institution regarding the adoption of
the Bologna Process?

Please describe any Bologna Process activities at your Institution of which you consider as
your best practice.
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SECTION B - Project Prospective

TEMPUS Project ID:
Name of the Institution:
Name and position of the respondent:

Please identify which of the following ten Bologna Process action lines were relevant to your TEMPUS

project

SOCONDDO RN =

10.

11.

12.

13.

14.

Adoption of a system of easily readable and comparable degrees

Adoption of a system essentially based on two cycles

Establishment of a system of credits

Promotion of mobility

Promotion of European cooperation in quality assurance

Promotion of the European dimension in higher education

Lifelong learning

The involvement of HE institutions and students in the development of the Bologna Process
Promoting the attractiveness of the European Higher Education Area.

European Higher Education Area and European Research Area — two pillars of the
knowledge based society.

Did you develop any courses/degrees taught in a foreign language within your TEMPUS
project? Y/N

Did any RF teachers involved in the project teach in a foreign language? Y/N

What information did you provide to potential students regarding any courses or degrees
developed within your project?

Describe any measures you have taken to achieve international comparability of any courses
or degrees developed within your project.

Has your Institution adopted a two cycle system of degrees (Bachelor and Master)? Y/N
Did you adopt a credit system within your project, and if yes which system? Y/N

Does your project encourage graduating 18t cycle students to undertake 2 cycle
programmes? Y/N

How did your project increase the employment opportunities of 1% cycle graduating students?
What method did you use to assign workload to credits?

Did you attach learning outcomes to degree programmes and/or courses developed within
your project? Y/N

Are you aware of the Tuning project? Y/N
Do you expect any further development of ECTS at your Institution? Y/N

Did you interact with partner Institutions regarding the development of the credit system within
your project

a. inside the Russian Federation? Y/N
b. outside the Russian Federation? Y/N

Was mobility a part of your project? Y/N
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15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

What measures did you take within your project to eliminate any obstacles to student
mobility?

How many students have studied outside the RF as part of your project since January 1
20017

How many teachers have visited HE Institutions outside the RF since January 1% 2001 as part
of your project?

How many teachers from outside the RF taught at your Institution as part of the project?

Did your project develop new approaches with regards to quality assurance that you used or
considered using?

Did you interact with other Institutions regarding Quality Assurance as part of your project?

a. inside the RF Y/N
b. outside the RF Y/N

How did you promote the European dimension in your project?
What measures did you take as part of your project to encourage lifelong learning?

What measures did you take as part of your project to promote equality of access to Higher
Education?

Are you happy with the information have you received from the Federal Government
regarding the Bologna Process? Y/N

What measures have you taken within your project to disseminate information regarding the
Bologna Process to your students?

Give a brief description of measures to involve students in the management of your project?
Are you aware of the development of the European Higher Education Area (EHEA)? Y/N

What cooperation did you have with representatives of business and social partners within
your project?

Describe the links between teaching and research within your Institution?

Give an indication of the influence of your project regarding the adoption of the Bologna
process within your Institution.
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SECTION C - Student Prospective

TEMPUS Project ID:
Name of the Institution:
Name and position of the respondent:

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

Are you aware of the Bologna Process Y/N

Did you receive sufficient information while choosing your degree programme? Y/N
Do you believe that your degree is comparable to degrees on the world level? Y/N
Are you studying on a 1% cycle (Bachelors) or 2 cycle (Masters) degree? Y/N
Are you offered courses taught in a foreign language? Y/N

Are you offered the opportunity to study a foreign language as part of your degree
programme? Y/N

If you are a 1 cycle student do you plan to follow a 2 cycle degree? Y/N
Are there credits attached to 50% or more of the courses you are taking? Y/N

What are your views regarding the employment opportunities of 18t cycle graduating
students?

Are you aware of the link between workload and credits? Y/N
Are you aware of the concept of learning outcomes? Y/N
Are you aware of any mobility opportunities within your degree programme? Y/N

Have you spent a period of time studying outside the Russian Federation as part of your
degree programme? Y/N

Do you believe that a period of time studying outside the Russian Federation will enhance
your employment opportunities within the Russian Federation? Y/N

Are you aware of the Quality Assurance system in place at your Institution? Y/N
Have you needed to undertake paid work in order to finance your studies? Y/N
Does your Institution promote equality of access to Higher Education? Y/N

Are students involved in the management of your Institution? Y/ N

Are students involved in the Quality Assurance system at your Institution? Y/N

Do you believe your Institution has links with representatives of business and social partners?
Y/N

Do you intend to follow a career as a researcher? Y /N
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2, MID TERM EVALUATION OF TEMPUS IN RUSSIA - ASSESSING THE CONTRIBUTION
OF TEMPUS TO THE BOLOGNA PROCESS IN RUSSIA (RUSSIAN VERSION)

AHKeTa onsa camMOOLLeHKHN

[aHHasi aHkeTa npu3BaHa NOMOYb B onpeneneHnn Bknaga nporpammbl TEMIMYC B ocyliecTBneHune
uenen bonoHckoro npouecca

AHkeTa cogepxuT Tpu pasgena: A, Bu C.

Pasgen A 3anonHsaetcs npegcrasutenemM pykosoacTBa Baiwewn opraHusaumn. Oaxe ecnu Baw By3
npuHMMan ydacTtne B Heckonbkux npoektax TEMIYC, pasgen A 3anonHsaeTcst TONbKO OAMH pas.

Paspen B 3anonHdeTca npenogaBaTenem Unu HayYHbIM COTPYOHWKOM, MPUHMMAaBLUUM y4yacTue B
ogHom mn3 npoektoB TEMIYC, ykasaHHbix B pa3gene A. COTpyaHWK AOSMKEH yKasaTb TOT MPOEKT, B
KOTOPOM y4yacTBOBar.

Paszgen C 3anonHseTca CcTydeHTamu, KOTOPble Ha MOMEHT 3anofiHEeHWs aHKeTbl OoduuUManbHO
yncnaTtes  ydawmmucss Bawero Bysa. Mbel ©ygem ©OnarogapHbl, ecnv  Bbl  opraHusyeTte
CaMOCTOATENbHOE 3anofHEHNE aHKeTbl XOTH Obl NATbI0 cTyaeHTamn. XKenaTtenbHo, YTOObI 9TO Obinu
CTYOEHTbI, KOTOPbIE B KAKOW-NTMOO dhopme Obinn BOBIEYEHbI B NPOEKT Temnyc.
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PA3EJ A — Bonpochkl 0 By3e B LeJfioM

Howmep npoekta TEMIYC:
HasBaHue By3a (opraHusaumm);
®UNO 1 [OMKHOCTL PECTNOHAEHTA:

B ckonbkux 3asBkax Ha npoektol TEMIMYC yyactBoBana Balua opraHnsaums?
Ha kakom fA3blke BeAeTcsa npenogaBaHve B Bawem By3e?

Kakol npoueHT cTyAeHTOB 1 YPOBHS U3y4aeT MHOCTPaHHLIN A3blka Kak YacTb 0b6si3aTenbHON
nporpaMmmbl?

Kakoro poga wHdbopmaumio Baw By3 coobwaeTr noTeHuMarnbHbIM CTydeHTam o
npeanaraemblx y4ebHbIX nporpammax?

Onuwwute npeanpuHMMaemble  BYy3OM  Mepbl MO OOCTWXKEHUIO  MEXAyHapOoOHOM
conocrtaBumocTy padpaboTaHHbIx Bawmm Bysom KypcoB 1 obpasoBaTernbHbIX nporpaMmm?

Kakown npoueHT cTyaeHToB Balwero By3a obyyvaetcs no nporpammam 1-ro (6akanaspuat) unm
2-ro (MarucTpaTypa) ypoBHsi B COOTBETCTBUU C NnpuHUmMnammn BonoHckoro npouecca?

Kakol npoLeHT BbINYCKHUKOB 1-r0 YpOBHS, No Baluemy MHeHUWI0, NPOAOIKMT 06yyYeHme Ha 2-
M ypoBHe?

MpuHsn Ny Baw By3 cucteMy 3a4eTHbIX eanHuL? ga/HeT

Ecnn pa, ncnonb3syetcs nn EBponerickas cuctema nepeHoca 3a4veTHbix eanHuy (ECTS) um

NMPUMEHSAETCA N OHa TONbKO ANS MepeHoca 3ayeTHbIX eauMHuy,  (4NnS MOBUNbHBLIX CTYAEHTOB) UMK
TaKkke ANs HAKOMMEHUs 3a4eTHbIX eanHuL, (48 BCeX CTyAEeHToB)?

9.

10.

11.

12.

13.

14.

15.

16.

B kakom rogy Baw BY3 NPUHAIT CUCTEMY 3a4ETHbIX eavHuy?

[ns kakux ypoBHen obpa3oBaHus Bawmm By3OM NpuHATa cucTema 3a4eTHbIX eguHny?  1-i,
2-n, 3-1 (acnupaHTypa) (HykHoe 0bBecTH)

Kakve wmepbl npuvHMMaloTca Bawum  BysoM  Ana pacluMpeHns  BO3MOXHOCTEMN
TPYLOYCTPONCTBA BbIMYCKHUKOB 1-r0 YPOBHA — B 4YaCTHOCTW, B3aumopgewncTtsyeTe nm Bbl C
BHELUHUMKW NapTHepamu (busHec, oTpacneBble CTPYKTYpbl, NpodeCcCnoHanbHble accoumaumnm
M T.N.) 4TOBLI y6eanTbCH, YTO AN BbIMYCKHUKOB HanayTcs paboune mecta?

Kakon metoa Bbl mcnomnb3oBanu npu pacyete y4ebHOM HarpyskM B TEPMUHAX 3a4eTHbIX
eauHnL?

CyLLI,eCTByeT M B Bawem By3e€ nMpakTuka onpeneneHna pesynbtaTtoB o6yquv|ﬂ,
COOTBETCTBYHOLNX KOHKPETHbIM NMporpamMmmam mn (I/IJ'IVI) KypcaM? nalHet

M3BecTHO N Bam o npoekte TbloHUHT? aa/HeT

Monaraete nu Bel, yTo B Bawem By3e GyaeT B ganbHenwem wucnonb3oBatbcs EBponevickas
cucTema nepeHoca 3adeTHbix eguHuy, (ECTS)? pna/Het

Bsaumopencteyete nn Bbl ¢ Bysamu—napTHepaMmy MO BOMNPOCaM MCMNOSIb30BaHNA CUCTEMbI
3a4eTHbIX eguHnL?

a. B Poccunckon ®epepauum nalvet

b. 3a pybexom? na/vet
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17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

Bolgatotea nu BblINMYyCKHUKaM Bawero By3a NpunoxeHue K ,D,I/II'IJ']OMy?

Kakum obpasom Bbl comeiicTByeTe ToMy, YTOGHI NpenojaBaTteny u (Unu) ctyaeHTsl Bawero
By3a MOITIM B TEYEHUWE KAKOrO-TO BPEMEHU yunTbCs (paboTaTh) B By3ax 3a npefenamu PO?

Kakve Mmepbl npuvHumatoTcss B Bawem By3se ons yctpaHeHusi GapbepoB, NPensTCTBYHOLLMX
CTYyOEeHYECKON MOBUITbHOCTN?

CKomnbKO CTyAEHTOB MpOLUNM YacTb nepuoga obyyenus 3a npegenamm PO ¢ nocnegyrowmm
npu3HaHMeMm 3Tux nepnogos obydyeHus B cBoeM By3e ¢ 1 aHeBaps 2001 r.?

Ckonbko npenogasaTenen Bawero By3a noceTnnu By3bl 3a npegenamm P® ¢ 1 aHBapsa 2001
r.?

Harite kpaTkoe onucaHue npoueadyp obecneyeHus kadectBa (OK), paspaboTaHHbIX wnu
ucnonb3yowmxcs B Bawem By3e. OTHOCATCA NM OHM K MPENOLaBaHUIO, Hay4HbIM
nccrnefoBaHusaM, LEHTpanu3oBaHHbIM criykbam (Hanp. 6ubnuoTteka, KOMNbIOTEPHbIA 3an)?
YyacTByIOT 1M CTyAeEHTbI B Kaknx-nnbo npoueaypax OK?

Bsammop,eﬁCTByeTe nm Bel € OpyrumMmn By3amMum no BOnpocam KOHTPOJIA KavecTBa:

a. B Poccuickon denepaumm palHet
b. 3a pybexom na/vet

Kak B Balwem By3e oCyLLeCTBNSETCS NPOABMKEHNE EBPONENCKOro N3MepeHnsa?
Kakve mepbl npvHumaeT Baw By3 Anst noowpeHns n nogaepXkn obyyeHnss B Te4eHne Bcen

KU3HU?

Kakon npoueHT cTyaeHToB 1-ro ypoBHsi Bawero By3a coBmeliatoT yd4eby ¢ onnaymsaemom
paboTton? AenseTca nu Takas paboTta CTaXMPOBKON nnu yyeHnyectsom? MNMpuaHaeTca nn oHa
YacTblo NporpamMmmbl 0byyeHnsa?

Kakne mepbl NpuvHMMaeT By3 AN TOro, Ytobbl MOOGYAMTb BbIMYCKHUKOB 1-0r0 YPOBHS
o6pa3zoBaHus NPOAOIKMTL y4eby No nporpammam 2-0ro ypoBHsA?

YooBneTBopeHbl n Bbl uHdopmaumein o BonoHckom npouecce, KOTOpylo By3 nony4YaeT oT
heaeparnbHbIX OpraHoB Brnactu? aa/Het

Kakvne Mepbl MpvHUMAlOTCA BY30M AN pacnpocTpaHeHus uHdopMauun o BornoHckom
npoLecce cpean CTyaeHToB?

[ante kpaTkoe onucaHue Mep, MPUVHVMAaEMbIX AN BOBIIEYEHWS CTYAEHTOB B MNpoOLecc
ynpaBneHnsi By30oM.

UmeeTca nu B By3e oduumanbHO OeWCTBYIOWMI OpraH, KOTOpbIA NpeacTaBnseT MHTepech
CTydeHToB? paa/Het

N3BectTHo nn Bam o opmMMpOBaHWM eamMHOro €eBPOMENCKOTO MPOCTPAHCTBA BbICLUErO
ob6pasoBanusa (EEMNBO)? pa/Het

Kakown Bbl BuauTe ponb Bawero Bysa B popmmposaHun EEMNBO?
Kak Baw By3 coTpyaHM4aeT ¢ npeacraBuTensamy OmsHeca v coumanbHbIMy napTHepammn?

OnvwuTte cBA3b Mexay obpasoBaTeflbHblM MPOLIECCOM W Hay4YHO-UCCrenoBaTernibCKon
paboTon B Bawwewm By3e.
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36.

37.

38.

Kakol npoueHT BbIMYCKHUKOB 2-r0 YPOBHSA W30MpaeT B KayecTBe Kapbepbl HayyHble
nccnegoBaHna?

OnuwnTe OCHOBHbIE TPYOHOCTWU, C KOTOPbIMM cTankuBaeTcsa Baw By3 npu peanusauumm
BonoHcknx npuHUMMoB.

Onuwnte peatenbHocTb Bawero Bysa B pamkax BonoHckoro npouecca, KOTopyt Bbl
cunTaeTe NPUMEPOM FyYLLIEN NPaKTUKN.
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PA3EJ1 B — Bonpocbl 0 KOHKPETHOM NpoeKTe

Howmep npoekta TEMIYC:
HasBaHue By3a (opraHusaummn);
OO 1 QOMKHOCTL 3aMnOSHSOLLErO aHKeTY:

YKaxuTe, Kakme W3 MNepedquCrieHHbIX HWKe OecaTu HanpasneHuni bonoHckoro npouecca umeroT
oTHoweHure Kk npoekty TEMIMYC, B koTOpom Bbl npuHnmanu yyactue

aorobN-=

SO0 NOS

10.

11.

12.

13.

BeepneHwne cnctemsbl, obecneymBatoLLent Npo3pavyHoOCTb U CONOCTAaBMMOCTb AUMITOMOB
MpuHSATME OBYXYPOBHEBOW CUCTEMBI BbiCLLEro 0bpa3oBaHmst

BBeneHve cncteMbl 3a4eTHbIX €AMHNL

MoBbILEHWE YPOBHSI akageMmny4eckon MobunbHOCTH

Pa3Butne eBponenckoro coTpyaHudecTBa B obrnactm obecneyeHus kavyecTBa BbICLLETO
obpasoBaHus

MpooswxeHne eBponencKoro namepeHns B 06ractu Bbiciero obpasosaHus

OO6yueHune B TeYEHNE BCEM XN3HU

BoBne4yeHHOCTb BYy30B 1 CTyAEHTOB B pa3BuTue BonoHckoro npouecca

MoBbiWeHWe NpuBAeKaTensHOCTU EBPONENCKOro NPOCTPaHCTBA BbICLLIEro 0bpa3oBaHus
EBponelickoe NpoCTpaHCTBO BbiCLLEro obpa3oBaHus 1 EBponenckoe NpoCTPaHCTBO HAYYHbIX
nccrnegoBaHun — ABa ctornna obwecTsa, OCHOBAHHOMO Ha 3HaHUSAX

Boinm nn B pamkax npoekta TEMITYC paspaboTaHbl Kypcbl unu ob6pasoBaTterbHble
nporpaMmebl, NpenogaBaemble Ha MHOCTPAHHOM A3blke? aa/HeT

MpoBoaun nu KTo-NMbB0o M3 pocCUcKUX NpenoaaBaTenei — y4acTHUKOB NpoekTa obyyeHune Ha
WHOCTPaHHOM si3blke? ga/HeT

Kakoro poga nHdopmaumio Bbl npegoctaBnsieTe noTteHUManbHbiM CTyaeHTam 06 y4ebHbIX
Kypcax unm obpasoBaTersibHbIX NporpaMmmax, pa3paboTaHHbIX B paMKax npoekra?

Onuwwute  npeanpuHMMaemble  BYy3OM  Mepbl MO OOCTUXKEHUIO  MeXAyHapOoOHOM
conocrtaBumocTy padpaboTaHHbIx Bawmm By3om Kypcos u obpasoBaTerbHbIX NporpamMm.

MpuHata nu Bawwm By3oM [AByxypoBHeBass cuctema obpasosaHus (6akanaspuat wu
mMaructpaTypa)? na/Het

Bbina nu B Balwem npoekte NpuHATa cUcTemMa 3a4vyeTHbIX eauHWUL, U ecnv Obina, TO Kakas
MMeHHO? ga/HeT

MpuHMManMcb Nn B NPOEKTE Kakue-nmbo mMepbl, YTOObI NOOYANUTL BbIMYCKHUKOB 1-0r0 YpPOBHS
obpasoBaHua NpoJomKNTL y4eby No NporpaMmam 2-0ro ypoBHA? ga/HeT

Kakumy crnocobamu NpoeKkT coaeicTBOBan pPaclUMPEHU0 BO3MOXHOCTU TpPYAOYCTPOMCTBA
BbIMYCKHMKOB 1-ro ypoBHA?

Kakon meton Bbl mcnonb3oBanu npu pacyeTe yyebHOW Harpyskm B TEPMUHAX 3a4Y€THbIX
eanHuL?

Onpegenanucb Ny pesynbTatbl 06y4eHns Ansa nporpaMmm u (Mnm) Kypcos, paspaboTaHHbIX B
xoae npoekra? ga/Het

MsBecTHO nu Bam o npoekte ThloHWHI? aa/HeT
MonaraeTte nu Bel, 4To B Bawem By3e 6yageT B ganbHenwem passuBatbcd ECTS? pa/Het
Mpoucxoguno nn B pamkax NpoekTa B3aMMoOencTBMe C By3amu—napTHepamu rno Bonpocam

pa3pa60TKV| CUCTEMBI 3a4EeTHbIX eaAnHnL ?
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14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

20.

30.

a. B Poccunckon ®epepaunn? na/vet
b. 3a pybexom? palHet

Bbina nn akagemnyeckas MOBUITbHOCTb YacCTbiO npoeKTa? na/Het

Kakve mepbl ObINn NPUHSATBLI B pamMKkax NpoekTa ans yctpaHeHus 6apbepoB, NPensTCTBYHOLLMX
CTyOEeHYECKON MOBUITbHOCTN?

Ckonbko cTyaeHToB obyvanuck 3a pybexxom B pamkax Bawero npoekrta ¢ 1 aHBapsa 2001 r.?

Ckonbko npenogasatenen nocetunu 3apybexHble By3bl B pamkax Bawero npoekta c 1
aHBapsa 2001 r.?

Ckonbko npenogasatenen 3apybexHbix By3oB npenogjaBanvM B Bawewm Byse B pamkax
npoekra?

Pa3pa6OTaHbI N B paMKax npoeKkrta Kakme-nnbo HoBble Noaxoabl K 06ecneyeHnto Ka4ecTBa,
KOTOpPbI€ Bbl YXe UCNOoJ1b3oBanu nnun nnaHnpyete ncnonb3oBaTtb?

OCYLLI,eCTBJ'IFIJ'IOCb I B paMKaXx MNnpoekTa B3auMoaencTeune ¢ aopyrumMmm By3amun no Bonpocam
obecneyeHns kavecTBa:

a. B Poccuickon denepaumm palHet
b. 3a pybexom na/vet

Kak B xoge npoekTa OCyLLeCTBISANOCh NPOABUKEHNE €BPONENCKOro U3MEPEHUs?

Kakne mepbl MCMonb3oBanMcb B pamkax NpoekTa Ans passutust obyvyeHus B TeYeHne BCeWn
KU3HN?

Kakvne mepbl peanu3oBbiBanncb B pamkax npoekta ans obecneyeHus paBeHCTBa [OCTyna K
BbiCLLEMY O0Bpa3oBaHuio?

YposnetBopeHbl nuM  Bbl  uHpopmaumenr o bBonoHckoMm npouecce, nonyvyaemom oOT
hbenepanbHbIX OpraHoB Bractu? pa/HeT

Kakne mepbl OblnM peanun3oBaHbl B XO4e MPOEKTa Ansl pacrnpocTpaHeHWs MHdopMaumn o
BonoHckom npouecce cpeau CTyAeHTOB?

KpaTKO onumnTe Mepbl Mo BOBJIEYEHUIO CTYOEHTOB B NpoLecC yrnpaBlieHNA NPOEKTOM.

M3BecTHO nn Bam o0 dopmMmpoBaHMM enuvHOro eBPOMNencKkoro MpPOCTpPaHCTBa BbICLLEro
obpasosanus (EEMNBO)? pa/Het

Kak ocyllecTBnsinocb B paMkax MpoekTa COTPYAHWYECTBO C NpeacTaBuTensMu GusHeca v
coumanbHbIMU NapTHepamn?

Onuwunte cBSA3b mexay 06pa3OBaTeﬂbelM npoueccoMm w” HayLIHO-MCCﬂe,D,OBaTeHbCKOVI
paboTton B Bawem By3e.

OnnwmnTe, Kak NoBNUAN NPOEKT Ha NPUHATUE Bawum BYy30M BonoHcknx NPUHLUNNOB.

72



PA3AEJ1 C — Bonpochkl K cTyAeHTam

Howmep npoekta TEMIYC:
HasBaHue By3a (opraHusaumn);
®UNO 1 QOMKHOCTL 3aMnOSTHSOLLErO aHKeTY:

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

M3BecTHO nn Bam o BonoHckom npouecce? ga/Het
Monyuunu nn Bl gocTaTouHO MHGOpPMaLUMK Npu BbiGope nporpammbl o6pasoBaHus? aa/HeT

CuntaeTte nu Bebl, 4To Bawa nporpamma oby4yeHusi conocTaBMMa € NporpaMMamMu BbICLLEFO
obpas3oBaHnst MeXayHapogHOro ypoBHA? oa/HeT

fABnsietecb Nu Bbl CTyAEHTOM 1-ro ypoBHs (6akanaBpuar) nunm 2-ro ypoBHsi (MarmctpaTtypa)?
palHet

MpenopatoTca nu B Bawewn nporpamme Kakne-nmbo Kypebl Ha MHOCTPaHHOM a3blke? Aa/HeT

EcTtb nn y Bac BO3MOXHOCTb U3y4aTb MHOCTPaHHbLIN A3bIK B paMKaxX OCHOBHOW MporpaMmbl?
palvet

Ecnn Bbl cTygeHT nepBoro ypoBHs, nnaHupyeTe nu Bbl npogomkatb obyyeHne Ha BTOPOM
YpOBHe? fa/HeT

MoxHO nu ckasaTb, YTO CUCTeMa 3a4yeTHbIX eauHuy npumMeHsieTcs ana 50% unu Gonee
KypcoB, koTopble Bbl usyuaete? pa/Het

Kak Bkl oLieHBaeTe BO3MOXHOCTW TPYAOYCTPOWCTBA BbIMYCKHUKOB 1-0ro ypoBHS 06y4eHnn?
M3BecTHO N1 Bam o cBsi3n y4ebHOM Harpy3ku ¢ 3a4eTHbIMU eauHuLaMn? aa/Het
3HakomMo nn Bam noHATne «pesynbTaThl 00yveHus»? aa/Het

M3BecTHO N Bam O BO3MOXHOCTAX akagemudeckom MoOOWMNbHOCTM B pamkax Bawen
obpasoBartenbHON NporpaMmmbl ? ga/HeT

Yuunucb nu Bbl Kakoe-To Bpems 3a pybexom B pamkax obpasoBaTernbHOW nporpammbl B
Bawewm By3e? ga/HeT

Cuutaete nu Bbl, 4TO HeKOTOpPLIN Nepunod 0bydyeHus 3a pybexxom noBbICUT Bawm waHckl Ha
POCCUICKOM pbIHKe Tpyaa? aa/HeT

MaBecTHO nn Bam o cucteme obecneveHuns kayectsa obpasoBaHus B Bawem By3e? na/HeT

BosHukana nu y Bac HeobxoammocTb 3apabaTtbiBaTb, YTOObI onnaynBatb cBoe 00ydeHune?
palHet

ObecneunBaeT nv Baw By3 paBHbI JOCTYN K BbiCLUEMY 0Opa3oBaHuio? ga/HeT
YyacTBYIOT NN CTYOEHThI B yNpaBneHun By3om? aa/HeT

YyacTBYylOT N CTYAEHThI B cucteMe obecneveHus kadectBa obpasoBaHus B Bawem By3e?
palHet

Cuutaete nu Bbl, 4TO By3 B3aMMOLENCTBYET C NpeacTtaBuTensamm 6usHeca v coumanbHbIMU
napTHepamun? ga/HeT
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21. MnaHnpyete nu Bbl B panbHerwem NpodecCUOHanbHO  3aHUMATbCA  Hay4HO-
nuccrnegoBaTenbCckon paboTol B kayecTBe OCHOBHOW Kapbepbl? ga/HeT
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APPENDIX 3

RUSSIAN STUDENTS STUDYING IN THE EU QUESTIONNAIRE
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3. RUSSIAN STUDENTS STUDYING IN THE EU QUESTIONNAIRE
A. Personal data:
1. Home University and Faculty
2. Degree programme and field of study
3. Year of study
B. Study abroad:
1. Name of host University
2. Period of study visit
3. Courses studied
C. Assessment of your study period
1. Indicate your assessment of the courses you took.
Greatly/ slightly/ not at all
2. To what extent has your study abroad increased your job expectations:

Greatly / slightly / not at all

D. Challenges you have faced while studying in a European University

—_

Did you face any challenges (difficulties) while study abroad: yes/ no

If yes, which ones: language barriers, lack of texbooks and/or other study materials, different
mode of teaching, shortage of information to understand organisation of your study, other.

N

. How did you overcome these challenges?

m

. Recognition of your study period

—_

Did you meet problems in recognition by your HEI of the period of study abroad Yes/no

If yes, specify them

2. Are you satisfied with the procedures of recognitions undertaken by your HEI? Yes / No
If no, why?

3. Do you think the procedures should be improved ? yes/no

If yes, in which way?

-n

. Access to information about study in European universities.

1. How did you obtain information of the TEMPUS project?

2. Are you satisfied with (the access to) information provided to students about your HEI activity
in TEMPUS? Yes/No

3. What should be done in order to improve information provision to students about TEMPUS?

G. Dissemination to RF students
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Did you have the possibility to disseminate your experience of your study abroad? Yes/no
If yes, in which way?

Does sharing experiences on study abroad help to encourage more RF students to study
abroad? Yes/no

What should be done by your HEI in order to help disseminate such experience?
Good practice

Do you consider student mobility to be important in the development of Higher Education in
the RF? Yes/no

If yes, what should be done to increase mobility?
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APPENDIX 4

RUSSIAN STUDENTS STUDYING IN THE EU QUESTIONNAIRE (RUSSIAN
VERSION)
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4, RUSSIAN STUDENTS STUDYING IN THE EU QUESTIONNAIRE (RUSSIAN VERSION)

A. lNepcoHanbHbIe OaHHbIe:
1. yHuBepcuTeT, akynbTeT
2. obpasoBaTenbHad nporpaMmMa (cneuuaneHoOCTb)
3. ropg oby4yeHus
B. O6yuyeHue 3a pybexom:
1. HasBaHWe NpMHMMAaIOLLIEro yHnBepcuTeTa
2. nepuopg obyyeHuns
3. Kypc obyyeHus

C. Bawa oyeHka pe3ynibmamoe ob6y4yeHusi:

1. Ykaxute Bawy oueHky pesynbTatoB 0O0yyYeHMs: BbICOKas oOueHKa, pesynbTaThbl
yAOBNeTBOPUTESNbHbIE, pe3dynbTaTbl HEy4OBNETBOPUTENbHbIE.

2. B «kakoii mMepe noenusino 3apybexHoe obOydyeHve Ha Balwm oxupaHus B nonyyeHuu

I/IHTepeCYIOLLI,GIZ 3aHATOCTU. CyLLEeCTBEHHO NOBbICUIIO, B onpep,eneHHoM Mepe noBbICUII0,
HE OKa3allo BJTMAHUA.

D. lpob6nembl, ¢ KOmMopbIMU 6bl cMmaJsikueasniucb 60 epeMsi 0by4yeHusi 6
esporelickoMm gy3a:
1. CrankuBanuck Bbl ¢ TpyaHOCTAMK Npy 00y4eHun B 3apybexHom By3e? [da/Het
Ecnu [a, TO C kakMMu: s3bIKOBbIN Oapbep, HexBaTka Y4EOHWKOB MM OpYrux y4eOHbIX
MaTepuanoB, MHas MeToAuka oOy4yeHusi, HedoCTaToK WMHAOpMauuMum Ans NOHMMaHWUs

nopAaka npoxoXxgeHumd o6yqu|/|ﬂ, MHblEe TPYOHOCTW.

2. Kak Bbl npeogoneBanu Takue TpygHOCTU?

E. Mpu3HaHue pe3ynsmamoe o6yyYyeHus:

- Bbinn nn y Bac npobnembl B 4acTu NpusHaHust nepuoga oby4veHus 3a pybexom B
Bawewm Byse?
Ha/Het
Ecnu a, To kakne?

2. YposnetBopeHbl N1 Bbl npouegypamun npusHaHus nepvoga obyyeHus 3a pybexom B
Bawewm Byse?
Ha/Het
Ecnn Hert, 10 nouemy?
3. Hapo nu coBeplueHcTBOBaTHL NpoLeaypbl NpusHaHusa B Bawwem By3e? [a/ Het
Ecnn [a, To B KakoM HanpaBneHmum?

F. Hocmyn k uHghopmayuu 0 803MOKHOCMSIX O6YyHeHUsI 8 eeponeliCKUX yHUeepcumemax:

1. Kakum obpasom Bbl nonyunnu nigopmaumio o npoekte TEMIMYC?

79



2. Y[OoBReTBOPEHbLI NN Bbl CTEMNEHBIO MH(POPMUPOBAHHOCTM CTYAEHTOB 00 y4acTum Balwero By3a
B npoektax TEMIYC? [a/Het

3. Yto crnegyeT npeanpuHsTb ANS COBEPLUEHCTBOBaHWS WHAOPMUPOBAHUS CTYAEHTOB O
nporpamme TEMIYC?

G. PacnpocmpaHeHue onbima cpedu pocculickux cmydeHmos
i.AMenu nn Bbl BO3MOXXHOCTb pacnpoCTpaHnUTb CBOW OMbIT 06 06y4YeHnn B eBpONENCKOM By3e?
Ha/Het

Ecnun da, To kakum obpasom?

2. Cnocob6cTByeT N pacnpocTpaHeHne onbiTa 00 00y4YeHnUn 3a pyoexxom NpuUBIEYEHUIO
OpYrux CTyOeHToB kK obyyeHuto 3a pybexom ? Oa/Het

3. Uto cnepyet penaTte Bawemy By3y Ons COOENCTBMS pacnpoCTPaHEHWUK Takoro
onbiTa?
H. O6pa3uyb! ycriewHoU npakmuku
1. Cuutaete nu Bbl, 4TO CcTygeH4Yeckash MOOWNIBHOCTb WrpaeT BaXHyl ponb Ans

poccuiAckoro BbiclLero obpasoaHua? da/Het
Ecnu [la, To 4TO Hago coBepLUEHCTBOBATb HA 3TOM HanpaBneHUn?
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LIST OF RF SITE VISITS

PROJECT ID

RF Co-ordinators
and/or partners

Relevance RF
to Bologna | Partners
Action
Lines

1-10

Project size
(>300KEuros)
(~=close)

Location
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PROJECT ID

RF Co-ordinators
and/or partners

Relevance
to Bologna
Action
Lines
(1-10)

RF
Partners

Project size
(>300KEuros)
(~=close)

Location

Partner: MOSCOW K.A.
TIMIRYASEV
AGRICULTURAL
ACADEMY - Moscow U
RU

Partner: THE MOSCOW
STATE UNIVERSITY
OF ENVIRONMENTAL
ENGINEERING -
Moscow U RU

Partner: CURRICULUM
ASSOCIATION OF
RUSSIAN
UNIVERSITIES IN THE
FIELD OF
ENVIRONMENTAL
ENGINEERING -
Moscow O RU

Partner: MINISTRY OF
EDUCATION OF THE
RUSSIAN
FEDERATION -
Moscow O RU

CD_JEP-25201-
2004 — TACIS

NIZHNY
STATE

Partner:
NOVGOROD
TECHNICAL
UNIVERSITY - Nizhniy
Novgorod U RU

*2,5,8

NIZHNY
NOVGOROD  STATE
UNIVERSITY FOR
ARCHITECTURE AND
CIVIL ENGINEERING -
Nizhniy Novgorod U RU

Partner:

Partner: VOLGO-
VYATKA PUBLIC
SERVICE ACADEMY -
Nizhniy Novgorod O RU

UM_JEP-25218-
2004 — TACIS

Coordinator: URAL
STATE TECHNICAL
UNIVERSITY

*5,7,8

Partner: PERM STATE
TECHNICAL
UNIVERSITY - Perm U
RU

Partner: SOUTH URAL
STATE UNIVERSITY -
Chelyabinsk U RU
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RF Co-ordinators
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Action
Lines
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(~=close)
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PROJECT ID

RF Co-ordinators
and/or partners

Relevance
to Bologna
Action
Lines
(1-10)

RF
Partners

Project size
(>300KEuros)
(~=close)

Location

Partner: TECHNICAL
UNIVERSITY OF
VORONEZH - Voronezh
URU

Partner:
LEHRMETHODISCHER
VERBAND (UMO) DES
BILDUNGSMINISTERIU
MS DER RUSSISCHEN
FOEDERATION DER
STUDIENRICHTUNG
"MANAGEMENT" -
Moscow O RU

Partner: NOVOSIBIRSK
STATE UNIVERSITY -
Novosibirsk O RU

Partner: ASSOCIATION
DE REKTOREN DER
RF - STATE
UNIVERSITY
MOSCOW - Moscow |
RU
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6. EU PARTNER/COORDINATOR SITE VISITS

Project ID

JEP-22240-2001-TACIS
JEP-24069-2003-TACIS
JEP-26017-2005-TACIS
JEP-24048-2003-TACIS
JEP-25146-2004-TACIS
JEP-25165-2004-TACIS
JEP-25218-2004-TACIS
JEP-25241-2004-TACIS
JEP-25241-2004-TACIS
JEP-26033-2005-TACIS
T001B04
SCM-TO05A05

various projects

All HSE projects

Coordinator

Nadine Burquel
Nadine Burquel
Nadine Burquel
Christine Bithell
Catherine Schneider
Marc Bartoli

Michel Vernet
Patrick Gray

John Dickens

Marc Vuijlsteke
Jean-Noél Pachoud
Jean-Noél Pachoud
Yaroslav Mudryi
Michel Sollogoub

Email

burquel@esmu.be

burquel@esmu.be

burquel@esmu.be

Kingston University London

catherine.schneider@upmf-grenoble.fr

marc.bartoli@upmf-grenoble.fr

Michel.Vernet@inpg.fr

p.gray@londonmet.ac.uk

john.dickens@london.ac.uk

mvuijlsteke@coleurop.be

jean-noel.pachoud@ac-grenoble.fr

jean-noel.pachoud@ac-grenoble.fr

y.mudryi@londonmet@ac.uk

sollogoub@univ-paris1.fr
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7.

EU PARTNER/COORDINATOR QUESTIONNAIRE

Mid-term evaluation of TEMPUS in Russia — Assessing the contribution of TEMPUS to the
Bologna process in Russia

Questionnaire

SECTION D - EU Partner Prospective

TEMPUS Project ID:
Name of the Institution:
Name and position of the respondent:

Please identify which of the following ten Bologna Process action lines were relevant to your
Russian partner Higher Education Institution (HEI) in the TEMPUS project:

SO0 NDOR LN~

10.

Adoption of a system of easily readable and comparable degrees

Adoption of a system essentially based on two cycles

Establishment of a system of credits

Promotion of mobility

Promotion of European cooperation in quality assurance

Promotion of the European dimension in higher education

Lifelong learning

The involvement of HE institutions and students in the development of the Bologna Process
Promoting the attractiveness of the European Higher Education Area.

European Higher Education Area and European Research Area — two pillars of the
knowledge based society.

Did you participate into the development of any courses/degrees taught in a foreign (i.e. non
Russian) language in your Russian partner HEI within your TEMPUS project? Y/N

Did any Russian Federation teachers involved in the project teach in a foreign (i.e. non
Russian) language in your institution (HEI)? Y/N

What information did you provide to potential visiting Russian students regarding any courses
or degrees open to them within your project?

Did you find it easy to compare any courses or degrees developed by your Russian partner
HEI within your project to the courses and degrees delivered in your institution? Y/N

If no (in response to question 4), why?

Did your Russian partner HEI adopt a two cycle system of degrees (Bachelor and Master)?
Y/N

Did your Russian partner HEI more specifically adopt a credit system within your project, and
if yes which system? Y/N

Does your Russian partner HEI encourage graduating 1% cycle students to undertake 2
cycle programmes? Y/N

How did your project increase the employment opportunities of Russian 1 cycle graduating
students?

Is the method used by your Russian partner HEI to assign workload to credits similar to the
method used in your institution? Y/N
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11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

If no (in response to question 10), provide an assessment of major differences.

Did your Russian partner HEI attach learning outcomes to degree programmes and/or
courses developed within your project? Y/N

Is your Russian partner HEI aware of the Tuning project?
Do you expect any further development of ECTS at your Russian partner HEI? Y/N

Did your Russian partner HEI interact with your institution regarding the development of the
credit system within your project

inside the Russian Federation? Y/N
outside the Russian Federation? Y/N

Was mobility a part of your project? Y/N

What measures did your Russian partner take within your project to eliminate any obstacles
to student mobility?

How many Russian students have studied in your institution as part of your project since
January 1% 2001?

How many teachers from your Russian partner HEI have visited your institution since January
1% 2001 as part of your project?

How many teachers from your institution taught at your Russian partner HEI as part of the
project?

Did your project develop new approaches with regards to quality assurance that is used or
considered using at your Russian partner HEI?

Did your Russian partner HEI interact with your institution regarding quality assurance as part
of your project?

a. inside the Russian Federation Y/N
b. outside the Russian Federation Y/N

How did your Russian partner promote the European dimension in your project?

What measures did take your Russian partner as part of your project to encourage lifelong
learning?

What measures did take your Russian partner as part of your project to promote equality of
access to higher education?

Are you aware of your Russian partner taking measures within your project to disseminate
information regarding the Bologna process to its students?

Are you aware of your Russian partner taking measures to involve its students in the
management of your project?

Is your Russian partner aware of the development of the European Higher Education Area
(EHEA)? Y/N
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29.

30.

31.

What cooperation did your Russian partner have with representatives of business and social
partners within your project?

Describe the links between teaching and research within your Russian partner HEI?

How do you assess the influence of your project regarding the adoption of the Bologna
process within your Russian partner HEI?

93



APPENDIX 8

PROJECT WORKSHOP PROGRAMME AND SPEAKERS ABSTRACTS*

* The Workshop was intended for mainly participants from Russian Federation HEIs and most of the
presentations have been written in Russian in order to minimise error of understanding through trandation into
English. A trandlation of each titleis given.
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8. PROJECT WORKSHOP PROGRAMME AND SPEAKERS ABSTRACTS

A one day Workshop on
TEMPUS Projects: contributing to Bologna implementation

09.30 - 10.00 Arrival
Scope of the Project

10.00 Opening speech from the Delegation of the European Commission to Russia -
Hans Schoof

10.20 Hans Schoof, head of EC-Russia cooperation programme, Delegation of the
European Commission to Russia

10.30 Heldge Skugstad, Tempus Russia desk officer, DG Education and Culture,
European Commission

10.40 Presentation by the team Leader - Anthony Vickers

10.50 Presentation of Questionnaire Data Analysis - Gennady Lukichev

11.10 — 11.30 Coffee
Bologna Action Lines 1-4

11.30 Jana Klimentovichus, St Petersburg State University of Economics and Finance
Action Line 1

11.45 Dmitry Puzankov, St Petersburg State Electrotechnical University
Action Line 2

12.15 Elena Golubinskya, State University-Higher School of Economics, Moscow
Action Line 4

12.30 Discussion

13.00 — 14.00 Lunch
Bologna Actions Lines 5-7

14.00 Irina Borisova, Nizhny Novgorod Lobachevskii State University
Action Line 5
14.20 Natalia Yargomskaya, European University of St Petersburg
Action Line 6
14.40 Vadim Mordashev and Michail Vasiliev — Moscow State University, Anatoly Grachev,
executive director - Innovation association “Voronezhintech”
Action Line 7
15.00 Discussion

15.30 — 16.00 Coffee
Bologna Action Lines 8-10

16.00 Students, Natalia Medvedeva (RPFU) and Armen Arakelyan MGIMO
Action Line 8

16.15 Andrei Arzhannikov, Novosibirsk State University
Action Line 9

16.30 Eugenia Fastova, Head of Graduate Recruitment Department at Deloitte & Touche
and Valery Os'kin, Executive Director for the Association of Personnel Search.
Consultants.

Action Line 10
16.45 Discussion

Recommendations for Dissemination
17.15 Anthony Vickers

17.25 Discussion on recommendations
18.00 Close
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Bknap npoekTa JointLab B noBbIlweHne npuBnekatensHocTn EBponenckoro npocrpaHcTBa
BbICLLEro o6pa3oBaHuA
Contribution of the JointLab Project to the enhancement of attractiveness of the European
Area of Higher Education

Mpodb., A.B. Ap>KaHHUKOB
HoBoCKMOMpPCKUI rocyAapCTBEHHbIN YHUBEPCUTET
Prof. A. Arzhannikov,

Novosibirsk State University

CoBpemeHHOe BbiCclwee MpodeccnoHanbHoe obpas3oBaHMe OPUEHTUPOBAHO Ha KagpoBoOe
obecneyeHne nepexoga K  MOCTUHAYCTpUanbHOMY OOLWECTBY C  BbICOKOTEXHOMOrMYHOM
NPOn3BOACTBEHHOM CGEepon, KoTopas HauereHa Ha U3roTOBMEeHUEe MHTENNEeKTyanbHO HacbILWeHHOMN
npoayKUMM W NOSlyYeHMe HOBbIX 3HaHUW. [pyron BaXHbld OPUEHTUP COBPEMEHHOrO BbICLUErO
obpa3oBaHMa — BOCNIUTaHNE TAKoro HOBOTO MOKOMEHUS XUTernen eBpasMnckoro KOHTMHEHTa, KOTopoe
pasgensano Obl MOEONOrni eaMHCTBA HauWi NpU COXPaHEHUM CaMOBBLITHOCTU MX KynbTypbl B XO4e
pasBuUTKS, a Takke akTMBHO BOPONoCk Obl 3a 3aWUTY N COXPaHEHME OKpyXKatoLlen cpefbl. YKasaHHbIM
OpVEeHTMpPaM B 3HAYMUTENBHOM Mepe COOTBETCTBYET peanusauna npoekta no nporpamme Temnyc UM-
JEP_24025 2003 «ObbeguHeHHas eBponencko-cubupckas nabopaTopusi  pacnpedeneHHbIX
MynbTUMeannHbIX pecypcoB JointLaby». MpoekT ocyliecTBneH KOHCOPLMYMOM BY30B U YYpeXAeHUi
HECKOINbKUX eBponencknx crpaH un Poccunckon Pepepaumn: Leipzig University of Applied Sciences
(HTWK), Robert Gordon University (RGU, Aberdeen), The Open University (London), Novosibirsk
State University (NSU), Krasnoyarsk State Technical University (KrSTU), National Microelectronics
Applications Centre Ltd (MAC, Limerick), International Media & Book Agency (Berlin).

OTOT npoekT 6bin nNpu3BaH CnocobcTBOBaTb pacnpocTpaHeHnto B Cubupckom permoHe
BonoHckoro npouecca, KOTopbin 0003Ha4YeH Kak MarncTpasnbHbI MyTb PasBUTUS BbICLLEN LUKOSbI B
EBponelickom cotoze. B yactHocTu, pabotbl no npoekty JointLab cocpenoToyeHbl Ha BbIMOHEHUM
3agad no 9-my HanpaerneHuo nporpammbl Temnyc «[loBbIlWeHNE NpuBrekaTensHocT EBponenckoro
NnpocTpaHCTBa Bbiclwero obpasoBaHus». Cpegu 3agad, pewaembix B npoekte JointLab, mMoxHo
BblOENUTb CriegyloLme:

1. MoBbllweHne [JocTynHocTu obpasoBaHuA 4Yepe3 aganTauuio  ydebHoro maTtepuana
NMPUMEHUTENBHO K KOHTUMHIEHTY ChnywaTtenem M WUCMNofb30BaHWe HOBbIX MHMOPMAaLMOHHO-
KOMMYHVKALMOHHbBIX TEXHOMNOMMIN AN LUMPOKOrO pacnpoCTpaHeHns MHopMaLuun.

2. MNogbem ypoBHSA NpodheccroHanuamMma B U3MOXEHUN OOCTMXKEHNN COBPEMEHHOW Hayku B Xo4e
npenogasaHnsa crneunanbHbiX ANCUMUMIMH NOCPEACTBOM NPUBIIEYEHUS K YUTEHMIO NEKLMOHHbIX
KYpPCOB YYeHbIX C MWPOBbIM MMEHEM, y4acTus obyyalolmxCss B MEXOYHAPOAHbIX Hay4HbIX
MEeponpusaTUAX nocpeacTsom WHTepHeTa, a Takke BBeOEHVMEM B MpakTUKy OGrovHOoro
MpyMHUMMNA  M3MOXEHWUS COBPEMEHHbIX MEXAMCUMNIWHAPHbBIX 3HaHWWA. OTOT  NpuHUMA
O3HayaeT, YTO B3aMMHO [OMOSIHUTENbHbIE MEKUMM B pamkax obuiero yyebHoro kypca no
pasnuyHbIM pasgenamM Hayky YntalT NpodeccuoHarnbHble y4YeHbIe, aKTMBHO paboTtatowwme no
aKkTyanbHbIM Hay4YHbIM NpoGrieMamM UMEHHO B 3TUX pasdenax.

3. PacwunpeHne WHPOPMUPOBAHHOCTU O6LLECTBA O HaAy4YHbIX [OOCTMXKEHMSX W  HOBEMLUUX
TEXHOMOMMAX 4Yepe3 MpUBMEYEHME BbISAIOWUXCA YYEHbIX K YTEHUIO Hay4YHO-MOMynsipHbIX
NeKunn, TpaHCcnsaumo aTUX nekumn yepes NHTepHeT, npeactasneHne HOBENWNX HayYHbIX U
TEXHOMOrMYECKNX Pe3ynbTaToB Ha CTEHAAX Pa3fNYHbIX BbICTABOK.

4, [anbHenwnn noabeM MpuBEKaTenbHOCTU B MNpPeACcTaBreHnM Yy4ebHbIX MaTtepuarnoB W
cOo3gaHve HOBEWMWWX MOAXOAOB K €ro OCBOEHMIO 3@ CYET MCMOMb30BaHWS YHUKarbHOro
obopynooBaHUss M OOCTMXKEHUA KOMMBIOTEPHBIX UM MHAOPMALMOHHO-KOMMYHMKALMOHHBIX
TexHonorvn. lVcnonb3oBaHve Ansi 3TOr0 PEecypcoB U OMblTa PasfiWMYHbIX MHCTUTYTOB U
KOMMaHWI, BbICTYMAKLLMX B KA4eCTBE 3aKa3ynkoB 1 NapTHepoB obpasoBaTerbHbIX MPOrpaMm
MOAroTOBKM MarucTpoB, KaHOUAATOB N AOKTOPOB HayK.

MHTepHeT pecypcbl No [gaHHomy Bonpocy: hitp://www.jointlab.nsu.ru, http://www.mdest.nsu.ru,

http://www.jointlab.nsu.ru/education/physics/library;

http://www.jointlab.nsu.ru/education/physics/eldin/; http://ecologist.nsu.ru; http://educator.phys.nsu.ru,
http://i-portal.nsu.ru, http://museum.nsu.ru, http://asd.nsu.ru.
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European Studies Institute contribution to the EU-Russia cooperation
Aram Arakelian, student European Studies Institute

As a result of a large-scale discussion that the Ministry of Education held in 2002-2003 in the society
the decision of spreading out the Bologna process in Russia has been taken.

Moscow State Institute of International Relations-University (MGIMO-U) took a pioneer mission in this
field by adopting a two-level graduation system (bachelor-master) in 1994 and starting to grant a
Bologna supplement to the State Master Diploma. MGIMO gained advantage of ECTS as well.

At the summit in Moscow in May 2005, the European Union and Russia agreed to investigate the
means of promoting the Bologna process in EU related studies and training in Russia. Within the
framework of the EU/Russia Common Space of Science and Education, the aim was to encourage
the study of EU law, economy and politics, in accordance with the best practices in the EU and
standards of Bologna system, including training and retraining of government officials and post-
graduate students. To achieve this the EU and Russia decided to found a European Institute at the
appropriate Russian Institute in Moscow (MGIMO).

On 25 September 2006 the European Studies Institute (ESI) commenced its activities at the Moscow
State Institute of International Relations-University (MGIMO-U) of the Ministry of Foreign Affairs.
Participation in the Tempus project CD-Jep — 26033-2005 “Introduction of Masters in European
Integration Studies” was a contribution for the initial phase.

The main goal of the ESI is to equip professionals engaged in the EU-Russia cooperation with a
better knowledge and understanding of the European Union and EU-Russia dialogue for the benefit of
both parties and their rapprochement.

The main curricula activities of the ESI comprises:

. Master's Programmes in EU law, economy and politics.
o Short-term courses.
° Seminars and conferences.

The ESI is playing an active role in creating a network of partners universities dealing with EU
integration studies.

Master's Programme in EU Studies

A Master's Programme is a post-graduate (re-) training programme for Russian and EU civil servants;
representatives of public and private companies, organizations and NGOs; postgraduate students and
scholars in European integration.

Academic standards, training materials and methods will be compatible with the best practices of
similar EU training institutions, such as the College of Europe in Bruges with which the ESI has
established a close cooperation.

The Master's Programme starts in September and finishes next December. It is divided into three
terms, lectures and seminars during the first two and writing of the thesis during the final one.
Excellent students may be sent to an EU institution or country for traineeship during summer.

Short-Term Courses

Taking into account the needs of Ministries and Agencies, the ESI provides short-term courses in
European integration, inter alia:

. A three-month training programme

. Shorter modular programmes — from 3 weeks to 2 months
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The training programmes are delivered by highly-qualified Russian and EU professors from higher
education institutions; experts in EU policy and institutions; and by Ministries’ and Agencies’ officials.

The ESI conferences and seminars are designed to share experience and promote dissemination of
knowledge in the field of EU studies.

The ESI publish conferences’ materials, manuals, training and research materials, textbooks and
monographs.

The ESI is playing an active role in creating a network of partners universities dealing with EU
integration studies and is cooperating with:

. Russian Ministries and Agencies in order to select students for training programmes and to
adapt the curricula to their needs;
. Leading Russian and EU universities in order to develop the curricula and to exchange

teachers and students;
The business community in order to re-train businessmen,;
the EU Member-States and third countries in order to enrol their students in the ESI.

The ESI pays an intend attention to visibility, transparency and dissemination of the information about
its programmes and activities by creation, publishing and editing electronic journal “All Europe.ru” on a
monthly basis (14 editions has already issued) — www.alleuropa.ru and by updating its web-site
www.eurocollege.ru .
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MocnecnoBue k ntoram npoekra Tempus-Mobility B 'Y-BLU3
Concluding remarks to the Tempus- Mobility Project Implemented at State University — Higher
School of Economics

E.B. NonybuHckas
"ocymapcTBeHHbIM YHUBEPCUTET - Boicwas LLkona SKoHOMUKM
E. Golubinskaya
State University — Higher School of Economics

B 1999 — 2002 rogax Bbicwas LUkona OkOHOMMKM NpUHMMana y4actue B TPExXJIETHEM
NpoeKTe pasBUTUSA aKkagemMumyeckor MobunbHoOCTM nporpammbl Tempus. W cenvac, yepes naTtb net
nocrne OKOHYaHWS MPOEKTa, MONYYEHHbIM MEXAYHapOOHbIA OMbIT MPOAOIHKAET MPUHOCUTL MONb3Y.
lMocne Toro, Kak Uenu u 3agadv, NoCTaBleHHbIE B Hayane peanu3auuu npoekTa, nofyvyunu cBoe
BblpaXeHMe B HEMNOCPeACTBEHHbIX pe3ynbTatax, CTapTOBaBLUME MNporpammbl  MPOSOSIKaloT
pa3BMBaTbCSl CAMOCTOATENbHO, COAENCTBYSI 06pa3oBaTenbHOMY npoueccy B [Y-BLLUS.

B MOMeHT nogaum 3asiBkM Ha yyacTtue B nporpamme BLUD yxe yyactBoBana B HECKOMbKMX
npoekTax Tacis, HanpaBIieHHbIX Ha CO30aHNe CUCTEMbI AKOHOMUYECKOro obpa3oBaHnst HOBOMO TUNa,
PECTPYKTYPUPOBaHME YHUBEPCUTETCKOrO OOpa3oBaHMs U COBEPLUEHCTBOBAHME METOZOB Oby4eHwus.
Tem He MeHee, SICHO CTOsNM 3agadvv BbiBeOeHUA obpasoBaHus, npegocrtaengemoro Y-BLUD, Ha
MeXOyHapOoaHbIA YPOBEHb.

Byayyn oyeHb monogbiM pocCUNCKUM yHUBepcuTeToM, BLLUG ocTpo Hyxxganack B TOM, YTOGbI
NPONTN MHOIME 3Tanbl Pas3BUTUS B YCKOPEHHOM pEXMME M OOCTUYb MeXAyHapOAHbIX CTaHOapToB
obpasoBaHnsi B 06f1acTM rymaHWTapHbIX Hayk, OCOBEHHO B 3KOHOMWKE. [103TOMy ObINO MPUHATO
peLleHre y4yacTBOBaTh B NMPOEKTE akagemMmnyeckon mobnnbHocTM Tempus, 0603Ha4YMB YeTKMe Lenm u
BCTYMMB B COTPYAHWYECTBO C MPOBEPEHHLIMU MNapTHepamu, OpPMMpYs MNPOYHbIM 6a3uc ans
OOCTVKEHUS OXUOaeMbiX pe3ynbTaTos.

PasBuBas cTtygeH4Yeckyto MOOMITBHOCTb, Mbl CTABMITM MHOFOMEPHbIE Lienu, Takme Kak:

. BKITOYEHNE CTyAeHYeCKoM MobunbHOCTM B obpasoBaTenbHbIN npouecc BLUID

o noAroToBKa HOBbIX MOKOMEHUN MOMNOAbIX NpenogaBaTtenemn

° co3faHue ceTun NpodeccnoHanbLHOro B3anMoaencTBua Monoabix nccnegosatenem

o co3gaHue 6asbl Ang COBMECTHOIO Hay4HOro pyKOBOZACTBA MOArOTOBKOW AMccepTauui
acrnvpaHToB

co3gaHve OTNaXeHHOW CUCTEMbI CTyAEHYECKON MOBUNBHOCTY Kak 6asbl Ans
nporpamMm ABONHbBIX MarucTepCKMX AMNIIOMOB
BOBIieYeHNe pernmoHanbHbix dununanos BLUD (HwxHuia Hosropog, MNMepwmb, CaHkT-
MeTepOypr) B MexayHapogHoe obpa3oBaTenibHOE NPOCTPAHCTBO
° n3ydeHue n agantaumsa EBponerickorn Cuctemel Bzanmosadeta Kpeantos B ['Y-BLUD,
Kak MHCTPYMEHTa yrnpaBrneHus akageMmnyeckon MobuneHoOCTbHO.

Onga peanusaumm 3Tux 3agady Obln cO30aH KOHCOPLUMYM M3 CO3HaTeNbHO OrpaHWYeHHOro
yncna yHMBEPCUMTETOB-NapTHEPOB (BCero 5) € uenblo OOCTUYb KKPUTUYECKOW MacChbl» CTyOEHTOB,
yyacTBylOWMUX B MporpaMmax MOBUNbHOCTM (Ha Tpex YpoBHsX — Oakanaepwat, Marucrtpartypa,
acnupaHTypa). BeibpaHHaa dopma obbeanHeHus npuBena B JanbHenweM K NPU3HaHWI0 KayecTBa
obpasoBaHns BLLUD B eBponencknx yHUBeEpCUTETax-napTHEpax, M Ha 3TOW OCHOBE MNporpamMmbl
OBOWHbBIX MarmcTepPCKUX OUMNIIOMOB MOMyYUnn 3HauymMTenbHoe pa3suTue. B cuny Hawero gonroneTHero
COTpyAHM4YecTBa ¢ YHuBepcutetom 3pasmyc B Pottepaame n YHusepcutetom Mapmxk-1, MNMNaHTEOH —
CopboHHa no pa3sHbiM 0b6pa3oBaTenbHbIM HaMPaBNEHUAM HaLUW NapTHEPbI C TOTOBHOCTLIO AENUITUCH
onbiToMm B cdepe MexayHapoaHoro obpasoBaHusi, Bkrodas ctygeHTtoB BLUO B eponenckoe
obpasoBaTenbHOe NPOCTPaHCTBO.

B pamkax npoekta Tempus cTygeHTbl BLU3O BnepBble momnyumMnyM BO3MOXHOCTb MPOBECTU
OLVH CEMECTp B €BPOMNENCKNX YHNBEPCUTETAX, NMPU 3TOM U3yvaemble Tam QUCUUMMHBI BKIOYanuch B
ux yyebHble nporpammbl, a pesynbTatbl 00yyeHus 3a pybexom npusHaBanMCb B HaLLeMm
YHUBEPCUTETE N BHOCUANCH B AMMMOMbI CTyAeHTOB. 3 75 y4yaCcTHMKOB nporpamMmbl akagemMuyeckon
MOOMNbHOCTK, 25 CcTyaeHToB NMbO npenogaroT, nNMbo BOBIEYEHbI B HayYHO-UCCIEOO0BaTENbCKYH
aedarenbHocTb B [Y-BLUD n ee permoHanbHbix dounvanax.

YBenvyeHne 4ncna CTyOeHTOB Hallero YHMBEepCUTeTa, YYyacTBYKOLWMX B  MNpOeKTax
MOBUNBHOCTW, CEPbE3HO MOBMMANO U HA pa3BUTME MPOrpamm ABOWHbLIX MarmcTepCKMx AWMITIOMOB,
NMO3TOMy Ceryac OHW OOCTYMHbI AN CTYAEHTOB NPakTUYeCKn BCEX 9KOHOMUYECKUX crieumanm3aumi. B
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pamMkax 3Toro HanpasneHus, K npumepy, 83 ctygeHTta BLUO nonyynnu cteneHb marncrpa 3KOHOMMUKM
YHuBepcuteta 3pasmyc Hapsgy C POCCUNCKMM MarMcTepCcKuM QUMiioMOM.

27 acnupaHtoB u3 [Y-BLU3 npuHanuM ydactne B ABYXMECSIHHBIX MCCNegoBaTerbCKUX
CTaXXMpOBKax B YyHMBeEpcUTeTax-napTtHepax, rge pabotann nog pPyKOBOACTBOM  €BPOMENCKMX
npenogasaTtenen, nonyyas, TakuMm ob6pa3om, NepBbIvi OMNbIT HAYYHOrO OBLEHUSA Ha MeXOyHapOAHOM
ypoBHe. OHKM He TONbKO YCMELIHO peanv3oBanu CBOM UCCNeaoBaHus M 3aWwmuTunmn gucceptauum (21
YenoBeKk MpodorkaeT npenogaBaHWe M UCCNedoBaTenbCKyld paboTy B yHMBEpCUTETE), HO MU
3aBsi3anM MHOIOYUCIIEHHbIE HayYHblEe U NpodeccuoHarnbHble CBA3W. BnocneacTeum, Ha OCHOBeE 3TWX
CXeM B3auMOOenCTBUS acnupaHToB, ObpasoBanacb CMCTEMa ABOWHOIO HAy4yHOro pyKOBOACTBA:
COTPyOHWYECTBO B YHMBepcuTETOM J3pasMyC MpuBENO K 3akm4deHuio  MHoroobelaroLero
cornawennsa ¢ WHctutytom TuHOepreHa, roe crygeHTbl BLUD nmeroT BO3MOXHOCTb YuMTbCSl Ha
nporpammax Ph.D.

Y4yacTue B NpoekTe akageMmnyeckon MOOMITbHOCTM NO3BONNUIIO cAenaTh 3Ha4YuTenbHbIN Lwar B
pasBnTMM pernoHanbHbIX unmnanos BLUJ: acnvpaHTel 1 Monoable npenogasateny 6binv BKIOYEHDI
B MexXayHapogHyto obpasoBaTenbHyl0 cpegy M cendac COCTaBndAlT S4p0  B3anMOAENCTBUS
dunmnanos ¢ yHuBepcuTeTaMum-napTHEpPamMm 1 ¢ €BpONENCKUM Hay4HbIM MUPOM.

HecmoTps Ha TO, 4YTO nMpuemM eBponenckux ctygeHToB B [Y-BLUD cpaBHMTENbHO HEBENMK,
camMa BO3MOXHOCTb Takoro obmeHa cocTaBnseT 3HauMMmylo 4YacTb nporpamm. MHorve eBponenckue
acnupaHTbl MONyYnnyM KOHCymnbTauun npodeccopoB BLUS 1 BO3MOXHOCTE y4yacTusi B Hay4HbIX
ceMuHapax BO BpeMs BuM3MTOB B Poccuio, 4TO MO3BOMMIO UM MNPUBHECTWM AOMOMHUTENbHbIE
pesynbTaTthbl B paboTy Hag guccepraumsmu.

lMoxanyn, cambli BaXHbIW WTOr MpPOEKTa — TO, YTO €ro peanusauus u3mMeHuna camo
OTHOLLEHME K CTyaeH4Yeckon mobuneHoctn B [Y-BLUS. B HacToAwmMin MOMEHT OOMEHHbIE NPOrpaMmbl,
nporpaMmbl  ABOWHbIX AWMNMIOMOB M Apyrme ¢opMbl  MeXAyHapO4HOrO COTpyAHu4ecTBa —
HeoTbeMMeMass 4acTb YHMBEPCUTETCKOM >ku3HW. [Ona  Toro 4tobbl MNOMOYb  CTyAeHTam
OpPUEHTMPOBATBCA B BO3MOXHOCTAX MEXOYHApOAHOro COTpyAHu4ecTBa, Obin co3gaH oTgen
MeXOyHapOAHbIX CTyAeHYeckmx nporpamm. bonee Toro, 3HaunTenbHas MexgyHapogHasi akTMBHOCTb
ctygeHtoB [Y-BLWS ¢ kaxgbim rogoM MOBLbILWAET penyTauuio yHMBEpCUTETa B €BPOMENCKOM
obpasoBaTenbHOM NMPOCTPaHCTBE.

MexagyHapogHoe COTpyAHMYECTBO, OPraHN30BaHHOE B paMKax MpPOeKTa, No3BOMWIO BbIBECTU
OTHOLLEHMS C MapTHepaMu Ha HOBbIN YPOBEHb: pa3Hoobpasve peanuadyembix obpasoBaTenbHbIX
MPOEKTOB MOCTOSAHHO pacTeT. [poekT passBuTus CTyAeHYeCcKon MOBUNBHOCTM mporpammbl Tempus
NMO3BONMI OMpPefenvTb KINoYeBble B peanvsauum mexayHapogHowm ctpaternm NY-BLUS n noctaButb
HOBble LUenuM Ans UX pelleHns: HeOOXOAMMOCTb CriaXvBaHusa pasnuMuMi 1M OoTnagka CUCTeM
KpeouTHbIX eguHuy B obpasoBaTenbHbiX MporpaMMax, paclivMpeHVe U yCcOoBepLUEHCTBOBaHWE
NpaKkTUK1M npenofaBaHusa AMCUMNIWH MNPUIMaleHHbIMM UHOCTPaHHbIMU Mpodheccopammn, a Takke
co3gaHve Ka4veCTBEeHHbIX obpasoBaTenbHbIX MPOrpaMm Ha aHIMMACKOM  $A3blKe, YTO OOJPKHO
nosgonutb [Y-BLUO B Gonblien cTeneHn WHTErpMpoBaTbCsl B eBponernickoe obpasoBaTenbHoe
NMPOCTPaHCTBO.

100



PasButue mexpgyHapoaHbix obpa3oBaTesibHbIX NPOrpamMMm: Ka4yecTBo, NOATBEPXKAEHHOE
AUMNNOMOM
Development of International Curricula: Quality Validated by Diplomas

N.A.Makcumues, E.A. Topbaluko, A.A. KnemeHToBU4yC
CaHkT-lNeTepbyprckuin rocyaapCTBEHHbIV YHUBEPCUTET 3KOHOMUKN U (OMHAHCOB
I. Maksimtsev, E. Gorbashko, J. Klementovitchus,
St.. Petersburg State Univeristy of Economics and Finance

CerogHa B yHUBEPCUTETCKMX kKpyrax nwobble BOMNpOCbl, CBsA3aHHble C BonoHckum
npoueccom, Bbl3blBalOT OOMbLIOW pe3oHaHC. AKTyanbHbIM OCTaeTcs BOMPOC O COOTBETCTBUM
POCCUNCKON cucTeMbl 0OpasoBaHMA MEeXAyHapogHbIM CTaHZapTam W rapaHTusiM KayecTBa
obpasoBaHusa. CmoxeT nm Poccusa oTCTOATb CBOWM HauWOHanbHble UHTepechbl? Kakoe BnuaHune
Takas yHUdUKaLNa OKaKeT Ha HauMoHanbHyl cucteMmy obpasoBaHus? Kak n3BecTHo, B Hallewn
CTpaHe HaKOMfeH 3HAYUTENbHbIA OMbIT MOATOTOBKM BbICOKOKBANMMUUMPOBAHHBIX KagpoB MO
MHOIMM HanpaBrneHuam Hayku. Poccuiickoe obpa3oBaHMe MMeeT MHOro JOCTOMHCTB, KOTOpbIE
BbICOKO OLIEHMBAKTCSA W 3anagHbiMu 3KkcrnepTamun. BmecTe ¢ Tem, poccuiickne By3bl OOJTKHbI,
paspabaTbiBasi CcTpaTernito CBOEr0 pasBUTUS, Y4YUMTbiBaTb BIUsiHME rnobanusayun n
WHTerpauumn, B TOM 4ucrnie u B obpasoBaTenbHou cdepe. BknioueHne Poccum B BonoHckun
npouecc — 3TO TOT Liar, KOTOPbIN MO3BOMUT BbiNyckHMkam 2010 m Gyaywimx neTt 4yBCTBOBaTb
cebs abCconTHO CMOKOWHO W yBepeHHo B mMbon M3 eBpONenckMx CTpaH C AUMIIOMOM,
nonyyeHHoliMm B Poccum.

CaHkT-lleTepOyprckuin rocyaapCTBeHHbIN YHUBEPCUTET 3KOHOMUKM U (PUHAHCOB
(CMOryd®) siBnsetcss ogHUM M3 KpyNHeMWUX U Beaywmx By3oB Poccuinckon Pepepauuu. C
1991 roga CMN6IY3® exerogHo 3aHMMaeT nepBoe MecTo B oO¢hwuUMaNnbHOM pPenuTUHre
MuHuctepcTBa o6pasoBaHusi U Hayku PP cpeau akoHOMuYeckux By3oB cTpaHbl. B 2000 roagy
Cnerya® 6uin naypearom npemuu lNMpaeutensctBa CaHkT-leTepbypra B o6nactu kayectsa.

B ctpaternyeckom passutun CI16I'YOP ogHoMm u3 NpUOPUTETHLIX 3agad  BUMAUT
noBbILLEHNE KavyecTBa obpasoBaTeNbHON OEeATENbHOCTU, COBEPLUEHCTBOBaHME hopM 1 METOO0B
0o0y4yeHuns, TpaguLMOHHO yaenss ocoboe BHMMaHue 3apybexHOMy OnbITy B 0611acTn NogroToBKM
3KOHOMUYecknx kagpoB. CTpaTerus MexayHapogHOro COTPYAHWYEeCTBa By3a, Mpexae BCero,
HanpaBneHa Ha pasBuUTME MEXAOYHAPOOHbIX MNPOrpaMM W MPOEKTOB, CMNOCOOCTBYHOLNX
MOBLILLEHNIO YPOBHS U NPEecTMXa pOCCUCKOro IKOHOMMUYeckoro obpasoBaHus, kak B Poccuu, Tak
n 3a pybexom, a TakKe MOCTENEHHOW WHTerpauum B €BPOMENCKUA PbIHOK 0Opa3oBaTeribHbIX
ycnyr.

lMocnegHne nATHaguaTb JieT  OTMEYEHbl  aKTUBHbIM  KpyrnmHOMAacWTabHbIM ¥
MHOronsaHoBbIM coTpygHmyectsom ClI6INY3d c Begywmmu eBpONencKUMM YHUBEpCUTETaMM
®paHumm, Tepmanun, Wtanuu, [lonmbwy B  HaNpaBneHWW CO34aHUS  COBMECTHbIX
obpasoBaTenbHbIX MNpOrpamMM, OPMEHTUPOBAHHBIX Ha CO34aHUWe MHOrOYPOBHEBOW CUCTEME
0by4yeHus. Cpean Takmx Nnporpamm:

- cosmecmHble obpa3osameribHbie rpoepaMmbi, npedycmampusaroujue ebidaqy ourioma
yHUgepcumema — napmHdepa:
. C 1995 roga B naptHepcTBe C yHuBepcutetoM uM. [lbepa MeHgec ®PpaHca
(CpeHobnb, PpaHuma) npu nogaepxke MOa ®paHumm peanmsyeTcsa COBMECTHas
OakanaBpckas nporpammMa MO 3KOHOMWKE W yMNpaBfeHnto Ha ¢paHLy3CKOM U
aHrnunckom na3bike. OCHOBHasi UeNb - MCMNOMNb3ys COBPEMEHHbIE TEXHONOrMu
OUCTaHUMOHHOTO 00yyeHusi, obecneunte 6a30Byld MNOATOTOBKY POCCUNCKMX
CTyOoeHToB B 06nacty 3KOHOMMKU W YMpaBfieHUst U NMpefoCcTaBUTb MM MpaBO Ha
nonyyYyeHne rocygapcTBeHHOro paHuy3cKoro Aunnoma, He nokugas npenernos
Poccun. MNporpamma nonb3yeTcd 6OMbLIMM CNPOCOM KakK CO CTOPOHbI CTYOEHTOB
Crieryae (75% yvawuxcs), Tak 1M cpegu CTyOeHTOB ApyrMx By30B ropoga
(npeacTtaBneHo 11 BbICLWINX Yy4eOHbIX 3aBeAeHUI);

. C 1993 B napTHepcTBe c yHuBepcuteToM [Napwx-OoduH npu nogaepxke MAOa
®paHuMM  ocyulecTBnsieTCs MNOAroTOBKA CMEUManucToB MO HanpaBlieHUI0
«MenepxmeHT». 1o 2005 roga poccunckme CTyaeHThbl, 00y4asicb MO COBMECTHOM

101



nporpamme, MOrnu nonyynTb  paHUy3CKMX  3KBMBANEHT  Aunioma
«Cneumnanucta» - gunnom «Maitrise » (Mampu3). B pamkax bonoHckoro npouecca
dpaHuy3ckne yHMBEPCUTETBI W, B YaCTHOCTU 3KOHOMWYECKME, Mepewnim Ha
noarotoBky 6GakanaBpoB u maructpoB. COOTBETCTBEHHO, MporpamMma 6Obina
MOMIHOCTbLIO MepecTpoeHa M cerogHsa npeanaraeTcs kak npuknagHas nporpamma
noaroToBkM MarucTpoB «®PuHaHCbl M y4yeT» Ha paHLy3CKOM W aHrAUACKOM
Aa3blke. B npouecce obyyeHns marumctpaHTbl MONyyarT HEOOXoAuMbIE 3HAHUA Y
HaBblku Ans paboTel B chepe mexayHapoaHbIX PUHAHCOB;

- coeMecmHble obpasosameribHble rpozpamMmsbi, rnpedycmampusaroujue ebidadyy 080UHbLIX

ouriomos

. B 2005 rogy B naptHepctBe C YyHuBepcuteTtom [ambypra (FepmaHus) npu
nogaepxke DAAD 6Gbina oTkpbiTa nporpamma “MiBA — Master of international
Business Administration”. B N'epmaHun nporpamma peanudyetca ¢ 1998 roga u
yxXe nonyyumna mexgyHapogHoe npusHaHue. CerogHst Ha nporpamme oby4aroTcs
npegctasutenu cemu ctpaH. OOyyeHuMe npoOXoauT Ha aHrMNCKOM  HA3blKe.
3aHATuA BeayT Hemeukue n poccurickue npenogasatenu (50/50). Mo okoH4YaHUM
obyyeHuss BblgaeTca 2 gunnoma — aunnom maructpa Creryae w agunnom
YHuBepcuteta [ambypra — Mo HanpaeneHuio «YrnpaBfieHne MexayHapoLHbIM
Gm3Hecom».

. B 2005 rogy B CIl6INYS® B KOHCOpuMymMe C TpemMsi €eBpPOMNEenCcKUMu
YHUBEpPCUTETAMU MOSyYmMn NnpaBo peanusauun npoekta TEMIMYC, HanpaBneHHOro
Ha co3gaHve MporpaMmbl €BPOMEWCKOro Marmcrpa «OKOHOMWKa MpeanpusTvsa u
MexayHapogHas uHTerpaumsi». [JaHHoOe COTPyAHWMYECTBO - HApKUA  MNpumep
peanu3aumm npuHumMnoB bonoHckoro npouecca. [Npu paspaboTke y4ebHbIX KypcoB
MaKCMMarnbHO y4TeHbl NOTPEBHOCTM POCCUNCKOrO U €BPOMENCKOrO PbIHKOB Tpyaa.
Mporpamma, 6e3ycnoBHO, MpMBMAEYET BHUMaHWE Tex, KTO 3auHTepecoBaH B
nonyyeHun obpa3oBaHUA €BPOMENCKOrO0 KayecTBa, OnbiTa MEXKYbTYPHOro
obuweHna n BuguT cBOK Oyayulylo Kapbepy B MexgyHapogHow kKomnaHuwu. Ha
BTOPOM rofy MosiBAsiETCA BO3MOXHOCTb Bblbopa ogHOM M3 Tpex crneuuanusauun,
4TO (haKkTUYeCcKn O3HavaeT napannenbHOe 3advucrieHMe B marmcrTpatypy By3a-
naptHepa: «YnpaBfneHWe 4YenoBevYeCKMMU pecypcamu U1  MexayHapogHas
KOHKYPEHTOCMOCOOHOCTb» COBMECTHO C YHuBepcutetoM um. [Mbepa MeHgec
®paHca ([peHoOnb, ®paHuusa), «YnpaBrneHUe Ka4yeCTBOM W MHHOBALUSMUY
coBMecCTHO ¢ YHuBepcutetom Jla CanuneHua (Pum, Utanus), «Pectpyktypusauns
npeanpuATMS B YCNOBUSAX  MEXOYHApPOOHOM WHTerpauum» COBMECTHO C
OkoHomunyeckon Akapemuen (Kpakoe, [lonbwa). Mo okoH4YaHMM OOy4vYeHus
Bblgaetca 2 gunnoma — gunnom  Cr6ryS® uw pgunnom eBpOMNENCcKOro
yHMBeEpcuTeTa B COOTBETCTBUM C BbIOpaHHOM cneunanuaaumen.

ObGecneyeHne kavecTBa  MexayHapoaHbIx oOpasoBaTtenbHbix nporpamm B Cl16IMY3d

OCHOBbIBaeTCs, Npexae BCero, Ha:

) WHHOBALIMOHHBIX TEXHOMOrMAX W MmeTodax obyveHns (MoaynbHasi cucTema,
OUCTaAHUMOHHBIE OopMbl  O00y4eHMst C npumeHeHnem WHTepHeT TEexHOMOormn,
KEMCOBbIX TEXHOOMMIA U T.M.);

. ncrnonb3oBaHun ECTS® u C(POpPMMPOBaAHHLIX MeTOoOUYECKMX OCHOBaxX nepesadeTta
y4yebHbix gucumnimH  CM6ryad® wu  By3oB-napTHEpoB npu  hOPMUPOBAHMM
COBMECTHbIX 06pa3oBaTefbHbIX MPOrpamMmM;

) oTbope npenogasaTenen, CBOOOOHO BNagewLWMX MWMHOCTPAHHBIMU SA3blKaMu U
obnagarowmx HeobXoAMMbIMW  KOMMETEHUMSIMW, ONis  npoBedeHunss  ydebHoro
npoLecca B paMKax COBMECTHbIX 0Bpa3oBaTenbHbIX Nporpamm;

. opraHusauum y4yebHo-meToauveckoro obecnevyeHnsi COBMECTHbIX 0Opa3oBaTenbHbIX
nporpamm Ha OCHOBe (hOpPMMPOBaHUS  y4eOHO-METOOMYECKUX  KOMIMIEKCOB
OVUCLMMNINH;

. opraHusauum y4yebHom paboTbl N0 COBMECTHbIM 0bpa3oBaTeribHbIM NporpaMmam

B paMKax creumanbHO CO34aHHOro CTPYKTYPHOIO NoapasaeneHunst yHUBepCuTeTa;

*ECTS (European Credit Transfer System) — eBponeiickas cucrema 3aveTHbIX e4UHUL,
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. opraHuMsaumMM MoBbILWEHNUs KBanudumKauMm crneumanucToB (npenogasaTenenn wu
y4yebHOo-BCMOMOraTenbHOro  nepcoHana), paboTalowmx Ha  MexXayHapoaHbIX
ob6pasoBaTerbHbIX NporpaMmmMax;

. akagemuyeckoin MOGUMNBHOCTU MpenodaBaTteneil U CTyAeHTOB, OOy4YalolmUxcs Ha
COBMECTHbIX 06pasoBaTenbHbIX NporpaMmmax.
. NCMONb30BAHUN 3KCMEPTHO-aHaANUTUYECKON CUCTEMbI OLIEHKU KayecTBa COBMECTHbIX

obpasoBaTtenbHbIX MPOrpamMm M COCTaBMSALWMX UX YYEOHbBIX AUCLUMMNH C NO3ULUIA
COOTBETCTBUS  OAWAAKTUYECKUX €AMHWL, WX COAepXaTenbHOro  HamnorHeHUs
KOMMETEHLMAM BbIMYCKHUKOB (bakanaBpOB-MarncTpos).

. akkpeguTauum MexayHapoaHbIX 0Opas3oBaTenbHbIX MPOrpaMM Ha  €BPOMNENCKOM
YPOBHeE.

Mpn nocTynneHMnM Ha MexayHapoaHble obpasoBaTenbHble Mporpammbl  OCOObLIM
NPeEMMYLLLECTBOM MOMb3YHTCA Te yyallmecs, KOTopble KpOMe aHrMMnCcKoro cBo6GOAHO BnagewT
A3bIKOM CTpaHbl By3a-napTHepa (HeMeuKkuM, (paHUy3CKUM, WUTanbsSHCKAM WM NOJNbCKUM).
Bnarogapsi 4ONOMNHUTENbHBIM CTUMNEHAWANbHBIM MpPOrpaMmamM OHW MOTYT MPUHATL ydyacTue B
pasHoobpa3HbIX MporpaMMax akageMmyeckon MOOMMBbHOCTUM W MPONTU CTaXMPOBKY Ha
npeanpuaTun.

MogrotoBka GakanaBpoB M MarucTpoB B MapTHEPCTBE C BeayWMMW €BPOMNENCKUMMU
YHMBEPCUTETAaMW, OCHOBHbIM MPUHLMMNOM KOTOPOW BbICTynaeT obecnevyeHne BbICOKOTO YPOBHS
KayecTBa 0Opas3oBaHMs, OCTaeTcsa OOHOM M3 npuopuTeTHbiX 3agady ClMoeryaSd B obnactu
MeXOYHapoOHbIX CBA3EW, €ro BKNAAOM B MOBbILWEHWE KOHKYPEHTOCMOCOGHOCTM POCCUINCKOW
CUCTEMbI BbicLeEro obpasoBaHnsi HA MMPOBOM pPbiHKE 0Opa3oBaTerbHbIX YCIyr.
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EBponenckoe coTpyaHMYECTBO Mo obecneyeHU0 KayecTBa obpa3oBaHuA
European Cooperation in the Field of Quality Assurance in Education

W.Bopucosa, pykoBoaMTENb LEHTpa kadecTBa 00pa3oBaHus
HHI'Y um. H.W.JToba4eBckoro
I. Borisova, Head of Centre for Quality in Education
Nizhny Novgorod State University named after N. Lobatchevsky

Mpobnema obecneveHus kayecTBa 0b6pa3oBaHUSA NPOAOCIHKAET OCTaBaTbCA OOHOWM U3 CaMbIX
obcyxgaemMblx B HacTosiee BpeMsl Kak MpeacTaBuUTENsdAMW TOCYAapCTBEHHbIX  OpraHoB,
paboTtogarenemn, Tak n akageMmn4eckon obLLLECTBEHHOCTbIO.

HaHasa npobnema mmeeT He TONbKO HaLMOHAamNbHYK, HO U MEXOYHapOAHYK 3HauYMMOCTb, B
YacTHOCTM, OHa npuobpena ocobyl akTyanbHOCTb B €BPOMENCKOM MPOCTPaHCTBE WM Hawna
oTpaxeHue B gokymeHTax bonoHckoro npouecca. Tak, B bornoHckon geknapauum cpegu OCHOBHbIX
3afjad, pelweHne KoTopbix OypeT cnocobCTBOBaTb CO3OAHUI0  €4MHOro  0bpasoBaTenbHOro
npoctpaHcTBa B EBporne, 3asBneHa 3agada obGecneyeHuss HeobXxoOuMOro KadecTBa BbICLUErO
obpasoBaHusi.

WNcnonb3yemble B Bysax Poccun mogenu ynpasneHus ka4eCTBOM NMOATOTOBKM CreumanucToB

onupatoTcsa Ha 3apybexHble nogxodbl U CTaHAaPThI.
Mpn pelwweHMn BOMPOCOB, BO3HMKAKOLWMX B MpOLECcCe co3faHus cuctembl obecrneveHus kavecTBa
obpasoBaHusi, HaM NOMOraeT OnMbIT, MOflyYEHHbIN NMpU peanu3auuu nNpoekToB Temnyc. 3a 13 ner
yyactuss B nporpamme Temnyc HHIY BbinonHWn v BbINOMHAET 14 COBMECTHbIX €BPOMENCKMX
npoektoB. [logaepxka 3TMX MpPOrpaMMm MO3BOMNWUMA YCKOPUTb BbIMOSIHEHME HEKOTOpbIX 3adau,
NOCTaBMfEHHbIX MUCCUEN YHUBEPCUTETA, HHI'Y wn3 3akpblToro Ana BHELWHero Mupa By3a
npeBpaTuNcs B 4OCTAaTOMHO U3BECTHbIN 3a pyOexxomM yHUBepcuTeT.

OceHblo 3TOro roga 3aBepLUUIICs 0MepeaHON NPOEKT, OCOBEHHOCTBIO KOTOPOro 6bino To, OH
YTO MOSTHOCTBIO ObIN NOCBsLWeEH pa3paboTke cUCTEMbl yNpaBreHUs KayecTBOM 0Opa3oBaTeribHOro
npouecca - “Achieving Bologna through Total Quality Management” «Bceobwmn meHegXmeHT
KauyecTBa ans yHusepcutetos» (UM-JEP-24069-2003).

Llenbto npoekTa siBNanack paspaboTka cuctembl obecneveHms kavyecTea y4ebHoro npouecca
B Hwxeropoackom yHuBepcuTeTe, yaoBreTsopsiolien TpeboBaHusM BonoHckon peknapauum u
BHELLHMX 3aKka34yMKoB. 3agayun npoekTa:

. cosgaHue B HHIY Tpex mexayHapoOHbIX KPYXKKOB KayecTBa,

) co3gaHve pecypcHOro LieHTpa no obecneyeHmto KayecTBa y4ebHoro npowecca,

. noBbllLlEHME KBanuukauum pykoBoaswero coctaea HHIY no Bonpocam
ynpaBneHus kayecTtBoM y4yebHoro npouecca «bonoHckas KynbTypay.

. paspabotka nnaHa obecneyeHnss kadectBa y4vebHoro npouecca B HHIY wn
METOAMNYECKOro PYKOBOACTBA MO YNPaBIIEHNIO KAYECTBOM,

o pacnpocTpaHeHne pesynbTatoB UK obecneyeHne ycTomumBom paboTbl nocrne
OKOHYaHMWS MPOeKTa,

) MOHWUTOPWHTI Ka4eCTBa BbINOMHEHNS] NPOEKTa.

PaspabatbiBaemass B Hwkeropogckom yHuBepcuTeTe cCuCTeMa OueHkum u obecneyeHus
KayecTBa MOArOTOBKM CMNELMAnvMCTOB OPUEHTMPOBaHa Ha  TUMOBYID MOAENb BHYTPUBY30BCKOM
CUCTEMbI KayecTBa, NpearnoXxeHHyto PocobpHaa3opoM, U OCHOBLIBAETCS Ha €BPOMEWCKOW MOZEenu
«CoBepLueHCcTBO B BrsHece», NPoLEeCCHOM MOAENN CUCTEMbI MEHEOXKMEHTA KayecTBa, NCMOSb3yeMOMN
B ctaHgapte ISO 9000, a takvke CTtaHgapTax W pPyKOBOACTBaX MO rapaHTUM KadecTBa BbICLUErO
obpa3oBaHusi B eBPONENCKOM NPOCTPAHCTBE, pa3paboTaHHbix ENQA.

C yyeTOM KOHCynbTauMM HalMX €BPOMENCKUX Komner paspabotanm HopmaTMBHOE
obecneyeHne, KOTOpPOe CTaHET OCHOBOMW paboTbl CUCTEMbI, OOHOBUN HOPMAaTMBHO-NMPaBOBY Oasy
y4yebHoro npouecca, paspaboTtanu opMy eBpPONENCcKOro npurioXeHus K guniomy. B dnwmxanwee
BpemMs [OOfkeH 3apaboTaTb SMNEKTPOHHbIA [OKYMEHTOOOOPOT, KOTOpbIN, Hageemcs, MNo3BONuUT
NPOBOAWNTbL MOHWUTOPWHI YHUBEPCUTETCKMX CTPYKTYp B peanbHOM BpeMeHu. Byabl [NpuBormkckoro
denepanbHOro okpyra nony4mnm cBOOOAHbIA AOCTYN K YHUBEPCUTETCKOMY PECYPCHOMY LIEHTPY NO
obecneyeHnio kayecTtBa y4ebHOro npouecca. Bblwen nM3 neyatm u pacnpocTpaHeH cpeau By30B
TPEXTOMHBIN COOPHWMK AOKYMEHTOB M MpobnemHbix craten nog obwmm HassaHuem «BonoHckun
npoLecc M KavyecTBo obOpa3oBaHus», perynspHo usgaetcsa cbopHuk «KadectBo oOpasoBaHus.
Mpobnembl u NepcnekTnBbIY». PerynspHo npoBogutCca MOBbIWeEHWE KBanudukaumm CBOEro
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PYyKOBOASLLEro cocTaBa MO BOMpOcaM ynpaBfeHus kavyecTBOM yyebHoro npouecca «bonoHckas
KynbTypa», co3fdaHbl M paboTaloT TpUM MeXOyHapoAHbIX KpyXka kadecTBa (Oblio npoBegeHo 6
3acegaHui - B HmwxkHem Hosropope, bptoccene, [lyonvnHe n JloHgoHe). C 2001 roga B yHuBepcuTeTe
AencTByeT cemmbannbHas LKana OUEHKU 3HaHWW CTYAEHTOB, HarnoMWHalLWasi eBPOMNencKyto, XOTs
Ons npusHaHua EBponon Hawux AMNNOMOB Mepexod Ha €BPOMNencKytd CUCTEMY OLEHKU 3HAHWA He
AaBnseTcsa obs3aTenbHbIM.

MeTtoanyeckoe obecneyeHne cuctembl obecneveHus kavyectea obpasoBanusa B HHIY ocywecTtenser
LEeHTp kayecTBa obpasoBaHusi. B cuctemy obecnedeHnsi kavyecTBa obpas3oBaHus Bowa cnyxba
TPYAOYCTPONCTBA BbINYCKHMKOB, OTAEN y4ebHO-BOCNnTaTensHon paboTel Co cTyaeHTamu. [1o gaHHbIM
onpoca Hawen Couuonormyeckon nabopatopum TpeTb CTYOAEHTOB K MOMEHTY OKOHYaHuUs 00yyeHus
yxe obecrneyveHbl paboton. B HHIY HakonneH Goratbii onbIT BHEY4eOHOM paboTbl CO CTyaeHTaMM.
HHI'Y peanuayet npoekt «Manas akagemmsa rocygapCTBEHHOrO yrnpasBfieHUs», MMEKLWNNn Lenbto
NMOAroTOBKY NnAepoB, 0bnagapLLmMxX HaBbIkaMy OPraHnM3aLUMOHHO-MacCcoBOM paboThl.

YcnewHocTe  BbIMNOMHEHWS 3aday MO  CO30aHWK W BHEOPEHUIO COOTBETCTBYHOLLEN
nonoxeHnsiMm bonoHckon geknapaumm M yOOBNETBOPSAHOLWEN TPebOOBaHUAM BHELUHWX 3aKa3yMKOB
cuctembl kadyectBa B HHIY npeponpegeneHo TecHbiM B3aumogenctsmem c  Accouuvaumen
NMPOMBILLNIEHHMKOB W npegnpuvHumaTenen Hwkeropogckon obnactv, cos3gaHuem ¢ ydacTuem
npegctaeutenen 6GusHeca W rocygapCTBEHHbIX CTPYKTYp HayyHo-mMeTogmyeckoro Coseta no
KayecTBy oOOpasoBaHus. OTmeTMMm, 4TO paspaboTtka cTpatermm HHIY no B3aumopgencteuio ¢
BHELLUHUMW NPeanpusaTUsIMM U OpraHu3aumsamMmn Takke NOAAepXKUBaeTca nporpammon Temnyc-Tacuc.
C 2007 roga Hwkeropoackuii yHUBEPCUTET BbINOMHAET MPOEKT «YHMBEPCUTETCKMI TpaHcdep 3HaHWUM
0551 YCTOMYMBOIO pocTay.

Peanusauus npoekta Temnyc «Bceoblimii MeHemKMEHT kadecTBa ANs YHUBEPCUTETOB»
Mo3BoOJiMna NoBbICUTL KBanudmrKaumio Kak pykooasawiero coctasa HHIY, Tak n 00y4nTb COTPYOHUKOB
pasnuyYHbIX CTPYKTYpPHbIX nogpasgenexHun HHIY no Bonpocam paspaboTkm U BHEOPEHUS] CUCTEM
OLEHKM KayecTBa obpasoBaTenbHOrO Mpouecca, YTo B LEerioM cnocobCTBOBanO pacrnpoCTpaHEHUIo
«KynbTypbl  KadecTBa» B KoJektmBe  yHuBepcuteTa: 106 cCOTpyQHMKOB YyHuBepcuteta (OT
PyKOBOACTBa A0 npenogasaTenen) npowsnim obyvyeHne 3a pybexom B pamkax 13 ceMMHapoB WU
KPYXKKOB KayecTBa B By3ax CTpaH-NapTHEpOB MO MpoekTy. Hawwn eBponerickme napTHepbl
yyacTBOBamnv B ka4yeCTBe NIEKTOPOB B NMpOrpaMmax noBbILLEHMS KBanudmrkaumm ans npenogasartenen
BY30B permoHa.

BesycnoBHo, peanu3auuen npoekta TeMmnyc He 3akoH4YMnacb paboTa No Co3aaHuno CUCTEMBI
obecneyeHnss kayectBa MOATOTOBKM CMELUannCTOB, HO 3TOT MPOEKT MO3BOMWA WCMNOMb30BaTh
COMOCTaBUMbIE U MOHATHbIE HALLIMM €BPOMNENCKUM NapTHepam noaxodbl U KpuTepuu.
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O npoekTe MNporpammbl Temnyc «Oby4yeHmne B Te4eHMe BCEM XKU3HMU Marioro u cpegHero
npeanpuHUMaTenbCTBa U pa3BuTUe obpasoBaTtesnibHbIX CTPYKTYp, SM_SCM-017B0O5-2005»
On the Tempus Project “Lifelong Learning for Small and Medium-Sized Businesses and
Development of Education Structures, SM_SCM-017B05-2005»

Mapwes B.W. — g.a.H., npodeccop akoHoMn4yeckoro akynsteta MY nm. M.B.JlomoHocoBa,
KoopamHaTop poccunckon rpynnel MNpoekta
V. Marshev, Doctor of Economics, Professor of the Economics Department, MSU named after M.
Lomonosov, RF project coordinator

Tema lNpoekTa (cornacHo npuoputety P®) — «HenpepbiBHoe 06yyeHne (LLL) meHemxepoB
maroro u cpegHero 6u3Heca M COOTBETCTBYIOLLEE pa3BuTME obpas3oBaTefibHbIX CTPYKTYp B

PoO»

Llenu lMpoekTa:

2.1. O6meH onbITOM U MHGOpMaumen ang pa3paboTku NpeanoXeHuin No hopMMpPOBaHNIO
B P® cuctembl LLL B 06nactn meHemxmeHTa manoro n cpegHero 6usHeca (MCB)

2.2. PaspaboTka kaTanoroB kOMNeTeHUU O51s BHeAPeHuUs cuctembl LLL meHemkmeHTa
MCBb

2.3. PaspaboTka npeanoXeHui nNO COBEPLUEHCTBOBAHUIO W  Pa3BUTUID  POCCUACKUX

y4eOHbIX 3aBeEeHUN C Lerblo YCKOPEHUs TpaHcdepa HOBbIX 3HAHWUIA B SKOHOMUKY Ha
0ase koHuenuun LLL B obnactn meHepxmeHta MCB

2.4, PacnpocTtpaHeHune nonyYeHHbIX pesynbTaTtoB

Cpoku BbinonHeHus lMNMpoekta: 08.2006-08.2007

YyacTtHuku MNpoekta — MexayHapoaHbin KoHcopunym:

Esponelickue napmHepsil:

. doHp «ObpasoBaHne n Pemecrio», MNMagepbopH (F'epmanns)

. YHuepcuteT r. [NagepbopHa (FepmaHuns)

. Bbicluas wWwkona cpegHero M mManoro npeanpuHuMartenscTea, . bunedenbg
(FepmaHus)

. Bobicwas wkona EBponenickon NHTerpaumm, r. lWteunH (Monblia)

Poccutickue napmHepbi:

. MockoBckui focyaapCTBEHHbIN YHUBEPCUTET, SKOHOMUYECKUI dhakynbTeT

. HoBocnbupckuin MocyaapCTBEHHBIN YHMBEPCUTET, 3KOHOMUYECKUI hakynbTeT

. BopoHexckun 'ocygapCTBeHHbIM YHUBEPCUTET, SKOHOMUYECKUA (haKyrbTeT

. Bantuninckun NocygapcTBeHHbIM YHUBEPCUTET

. [OMnTpoBCKasi MexpanmoHHas TOProBO-NpoMbINieHHaa nanarta r. OmutpoB (Mock.
obn.)

LleneBbie rpynnbl Npoekta — AoMmuHucTpaumsa u MNMNC skoHomuveckmx By3os PO

moccapuin — WHHoBaumsi, WMHHOBaUMOHHbLIN Ou3Hec, Kommepuuwanusauns WHHOBALMN,

KomneTeHTHOCTE, Manbim u cpegHun 6usHec, OO6WMe ©  KNOYEBblE KOMMETEHLUMMU,

KomneTteHTHOCTHBIN noaxopn, LLL («O6y4eHne Be3ae, Bcemy, BCeX, BCerga)

MeTogbl nccnegoBaHun — AHanus cTaTUCTUKK, AHKeTbl, VIHTepBblo, BeHumapkumHr B LLL,

BuanTbl

Tpw 6a3bl 4aHHbIX:

8.1. «ObcnegoBaHne HaceneHuss no npobrnemam 3aHaTocTuy» (OHIM3) npeacrtaBnsino
nepsyro basy OaHHbix lMpoekta. OHIM3 3a nocnegHue 5 neT ucnonb3oBanocb Ansi
nonyyeHnst NpeacTaBfeHMs O MNoTeHuManbHbIX KknveHTax LLL, Hyxpgawowuxcs B
NpMoBpeTEHUN HOBLIX KOMMETEHUMIA, Kak ONis Hadana cBoero cobCTBEHHOro aena
WM HOBOrO BMAa JesaTenbHoCcTM (kak ©OwmsHeca), Tak u Ans NoBbILLEHUS
KBanMukaumm MeHegKepoB Marnoro n cpegHero 6msHeca B HOBbIX KOHKYPEHTHbIX

YCrnoBusX.
8.2. Bmopas 6a3a daHHbIx - 3TO gaHHble PepepanbHon criykObl Mo TPyaAy U 3aHATOCTU
(PC3), OEeMOHCTpUpyoLne oduumansHo 3aperncTpupoBaHHoe yncro

noteHumanbHbIX KnneHtoB LLL. BbisicHunock, permoHanbHble nogpasgenerns OC3
MOTYT, >XernawT W [AOSKHbl CTaTb CEeTEBbIMM MNapTHEpamu obpa3oBaTeribHbIX
yypexneHui, HaueneHHbIX WM CO3A4aHHbIX Ans peanusaumm kKoHuenuuwn LLL. B
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10.

11.
12.

cryyae co3gaHus 3TOro anbsiHca, obpasoBaTenbHble ydpexaeHus GygoyT ropasgo
ocTpee owywatb U 3EEKTUBHEE BLINOMHATL CBOK CcounanbHy yHKUMIO, MbOo
oyayT LerneHanpaBneHHo crnocobcTBOBaTh paspeLLeHnto npobnembl
TPYAOYCTPOMCTBA W/MMKM 3aHATOCTM Hacenenus Poccun, ynpexgass nosiBNeHue Ha
pblHKE Tpyda o4yepeaHom «nopuum» ©6e3paboTHbIX MNpPegoCTaBNEHUEM HYXXHOMO
obpasoBaTtenbHOro Npoaykra, BocTpeboBaHHOro GusHecom.

8.3. Tpembeli basol daHHbIx NMpoekTa cnyxuna anHammka MCB B Poccun 1 B permoHax
yrneHoB KoHcopumyma. [lonyyeHHble AaHHble no Poccum B uenom, Mockse, T.
OmuTpoBy, MockoBckon, JleHuHrpagckon, BopoHexckon n HoBocubupckom obnactm
ABMNSAIOTCA BeCbMa MokKasaTeNbHbIMW, MO0 XapakTepusylT CUTyaumio U AMHAMUKY
paseutus MCB, kak noteHumanbHoro «paboTtogaTtensi», kak 3akoHogaTens Mop B
obracTu coBpeMeEHHbIX OOLUMX 1 KIMOYEBbLIX KOMNETEHUUA, BOCTPEOOBaHHbBIX MaribIM
n cpegHMMm OU3HECOM, a 3HauuT W 3akoHodaTend Mo COOTBETCTBYHOLLMX
obpasoBaTenbHbIX NPOAYKTOB.

AHanus cuTyaumm obpasoBaTeNbHOIO pbiHKA U AMarHoCcTMKa noTeHumManbHoro cnpoca Ha LLL

B PO

Mate mopgenen meHemxkmeHT-obpasoBaHna B P®: Boeiclee obGpasoBaHue, [oBbieHne

KBanudukauum, MpodeccmnoHanbHasa nepenoaroToBka, Mactep [enoBoro

agMunHuCTprpoBanus, LLL meHempxkepos MCB

KoMMNeTeHTHOCTHLIN nogxon B dhopMmpoBaHmMm KoHuenummn LLL

PesynbTtathl [NpoekTa:

12.1. dnekTpoHHasi ceTb KoHcopuuyma NpoekTa.

12.2. OOmeH onbiToM B 00nactTm HenpepbiBHOTO 06pa3oBaHMs, OOMOMHUTENbHOMO
obpasoBaHus u LLL meHepkepoB MCB B cTpaHax yvacTHukoB KoHcopunyma

12.3. Katanor komneTteHummn meHegpxepoB MCbusHeca

12.4. TlpeanoxeHnss no pecypcHoMy obecrnedyeHunto CTaHoBneHust cuctembl LLL
meHempkepoB MCB B P® - «kagpoBoe, dwuHaHcOBOe, MpaBoBoe, Yy4ebHo-
MeToanyeckoe v ap.

12.5. [peanoxeHnsi No OpraHn3aunoHHON CTPYKType ynpaerneHus LLL B By3e (Ha npumepe
NMOAroTOBKN MEHeIKepoB Masnoro MHHOBAaLMOHHOIro GusHeca)

12.6. ly6nukaums pesynbtaToB [NpoekTa (B BUAe 4 cGopHUKOB 06Wwmnm 06émom Gonee 25
n.n.)

12.7. PacnpocTtpaHeHne pesynbtatoB [lpoekta B ¢opMe NpoBeAEeHUs MeXayHapogHOW
KoHdepeHuun no Teme [lpoekta (27.07.2007, TIM r. OmuTtpoBa, okono 60
YYaCTHMKOB).
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EBponenckun YHnepcuteT B CaHkT-lNeTepOypre: eBponerickoe namepeHue poccuickoro BY3a.
European Univerisity in St. Petersburg
European Dimension of a Russian Univeristy

Apromckas Hatanba
KaHgmngaTt nonutuyeckux Hayk, Hay4Hbl COTPYOHUK
LleHTp eBponenckmx nccnenosaHum
Natalia Yagromskaya
Ph.D., Political sciences, researcher , Centre for European Studies

...Bnepebie o bonoHckom nipouecce 5 ycnbiwana Ha JlemHel wkorne e LlenmparnbHom Egpornelickom
YHueepcumeme 6 bydanewme 8 1998 20dy. [lomHio, MeHsi nopasurna udesi O 803MOXHOCMU
coriocmasniame pasHbie cucmembl 0bpa3osaHusi aHa/lo2u4YHO MoMy, Kak "e3eeuwiusaromcsi” easomel
cmpaH Mo omHoweHu Opye K dpyay. 1o okoHYaHUU ffemHel WKOoJ/bl MHE epydusiu cepmucgbukam o
nonyyeHuu 4 kpedumoe ECTS. Toeda e podHom Eseponeilickom YHusepcumeme & CaHkm-
lMemepbypze (EYCII6) s nepewra Ha emopol KypC acrnupaHmckol rpoepaMmbl ¢baKyrnbmema
nonumuyeckux Hayk u couyuosioeuu (lMHUC). YuebHasi Hazpyska Ha hakynbmeme ¢ MOMEHma
omkpbimusi (¢ 1996 eoda) ucyucrnisnacb C MOMOWbBIO Kpedumos, u MHe npedcmosizio 8 HO8OM
y4ebHom 200y Or1s1 ycriewHO20 8bINoIHEHUsT mpebosaHuli rpozpamMmbl 3apabomamps euje Yacmb U3
Hux. OOHaKo rosny4YeHHble 8 paMKkax iemHel WKOJbl Kpedumbl MHE He ripu2odunuck. Tozda HUKOMY
He MpuLWsIo 8 207108y 3a4UC/ISIMb UX 8 KaYecmee y4ebHOU Haz2py3Ku...

Cez200Hs1 cumyayusi usmeHunacb. B EYCIl16 nonydarom kadecmeeHHOe obpa3oeaHue U cmereHb
mazaucmpa cmydeHmbl co ece20 mupa bnazodaps delicmeyrouweli Mex0yHapoOHOU Maz2ucmepcKol
npoepamme o uccnedosaHusim Poccuu (MMAPC)G. B pamkax obpasogamesibHbIX [MPOEKMO8
TEMITYC cmydeHmbl poCcCUlICKUX U e8porieliCKux 8y308, y4acmeyroujue 8 obMeHe, 3a4umbi8arom 8
CB0UX 8y3ax Kpedumhbl, MOJIyYEeHHbIE 8 yHUBepcUMmemax-rnapmHepax ro rnpoeKmy.

EBponerickomy YHuBepcutety B CaHkT-lleTepOypre BHegpeHue npuHumnoB BonoHckon aeknapaumm
JaeTca oT4acTu ferde, yem OApyrMM POCCUWCKMM yHuMBepcuteTam. [lpexage Bcero, notomy, 4To
EYCMNG6 3agymbiBancsa M3HayanbHO Kak  WMHHOBAUMOHHBLIM  OOpas3oBaTenbHbIA  MHCTUTYT,
OpPMEHTUPOBaHHbIN Ha obecrnedeHne B Poccum 3anagHbix M, B MNEpBYD oyepenb, €BPOMENCKUX
cTaHgapToB oObpasoBaHus. 3agada yHMBepcuteTa cocTosna B TOM, YTOObl CTaTb MpU3HaHHbIM
Hay4yHO-0bpasoBaTenbHbLIM yYpexaeHueM, kak B Poccuu, Tak u cpean mexagyHapogHoro coobuiecTsa.
OTO He MOIMMO He cKasaTbCA Ha XapaKTepe co3gaBaemblX MporpaMm M opraHusauum yy4ebHoro
npouecca. Ynop 6bin cgenaH Ha MHCTUTYLIMOHaNM3aumio "eBponenckon Tpaguuun® n agantaumio ee K
POCCUMCKMM YCMNOBUAM. DKCMEPUMEHT YAarncs, U Hal yHWBEpPCUTET B NPOLUIOM rogy OTnpasgHoBarn
CBOM nepBbi Obunen. Haw onbim deMoHCcmMpupyem, 4mo pocculickue 8y3bli Mo2ym O080/IbHO
ycriewHo coYemame Jlyqduiue pocculickue obpasosamersibHble mpaduyuu ¢ npuHyunamu,
rposo3aaweHHbiMU 8 boroHckoU deknapauuu.

Tak, B EBponerickom YHuBepcutete B CaHkT-INeTepbypre Hapsgy € acnvMpaHTypon U nporpaMmmon
nepenoaroToBkM AEWCTBYIOT Marmctepckve nporpammbl, obecneymBasi, Takmm obpas3om, BTOpPOM
YpOBEHb NOArOTOBKU creunanuctoB. B gononHeHne K KayeCTBEHHbIM MporpaMMamM MOAroTOBKWU U
nepenogrotoBkn B EYCII6 cosgaHa cuctema dopmarnbHbiX M HedopMarbHbIX CTUMYFOB AOJis
MOOMMBHOCTN MpenogaBaTtenen u cnyLuaTeneVl7. MoMMMO OCHOBHOro cocTaBa npenogaBaTenen,
Kypcbl B EYCIIO uuTaloT npurnawieHHble pPOCCUMIACKME W  MEXAYHapoAHble ChneuvanucThbl.
MobunbHOCTb  criywiatenen Ttakke Bcsdecku nooipsietcsa. Ha dakynbtete MNMHNC, Hanpumep,
nogaya 3asiBKM Ha y4vacTue B NETHWMX LKomnax Nnbo B KOHKypcax rpaHTOB SIBNAETCA OOHWM W3
obsi3aTenbHbIX TpeboBaHMIA NPOrpamMmmbI.

HemanoBaxHO 3aMeTUTb, YTO MPOEKTHas KynbTypa, KOTopasa crana HeoTbemsnieMmon Yacteto EYCII0,
BO MHOIoM crnocobcTtByeT noHMMaHuio "addeKkTMBHOM" norvku BonoHckoro npouecca, a MMEHHO
opueHTauum He Ha y4ebHbIM NPOLEeCC Kak TakoBOW, a Ha ero pesynbTar, TO eCTb KayecTBO
NOSTly4YEeHHbIX 3HAHUN U yMeHnn. B cBA3n ¢ atum, cam BonoHckMi npouecc BOCMPUHUMAETCH He Kak
cdopma, B KOTOpY, 60MpeKu 8CeMy — CIOXMBLUMMCH Tpaguumsam, OOCTUXKEHUSM, KyNbTYpHbIM
HOpMaM W npakTukam — HeobOXOAMMO BTUCHYTb POCCUWACKYIO CUCTEMY BbiCLLIEro obpas3oBaHusi, HO

® International MA in Russian Studies (IMARS)
" ocpuumManbHoe HasBaHMe acnMpaHToB
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ckopee kak CTPYKTypa BO3MOXKHOCTEN, KOTOPYIO MOXHO MCMONb30BaTh 15 pasBUTUS yHUBEpcUTeTa'.
Ha npakmuke Haubosee ycriewHO bonoHckue npuHyunsl adanmupyromcsi mam, 20e OHU xomsi Obl
omyacmu coernadaiom ¢ cywecmsyrwumu @QyHKUUOHaNbHbIMU nompebHocmsamu omaoeibHO20
BY3a.

Hanpumep, 0gHUM 13 BaXKHbIX PpeCypCoB, Haf KOTOPbIM YHMBEpPCUTET paboTaeT NOCTOAHHO, ABNAETCS
obwurpHas napTHepckas ceTb YHMBEPCUTETOB WM UCcriegoBaTeNnbCkux LEeHTpoB B Poccun n 3a ee
npegenamu, ¢ kotopbiMn EYCI6 nogaepxunsaeTt TeCHble KOHTaKTbl, peannaysi COBMECTHbIE NPOEKThI.
Cnvcok napTHepOB Hallero yHMBepcuTeTa OTKPbIT AN COTpygHWYecTBa C HOBbIMW MapTHEpamu.
[pyrum pecypcom cTana cunbHas uccriegoBaTenbckasi Tpaguums, cgopmupoBaHHas B EYCII6.
bnarogaps BbICOKOW aKkTMBHOCTM B 3TOM HanpaeneHun dakyneteTr [MHWNC EBponerickoro
YHuepcuteta B Cl16 okasancsa B cnimcke 100 nyywmnx nonmMTonornyeckmx akynsTeToB EBpOI‘IbIg. Bo
MHOIOM, UMEHHO CoYemaHue 3Mmux Pecypcog8 — pa3gemesieHHasl napmHepckasi cemsb, POeKmHas
Kynbmypa u UHCmumyuyuoHanu3dupogaHHas uccredogsamerbckasd mpaduyusi — ro3gosnsem Hawemy
yHU8epcumemy rmioMumMo npoyez0 3¢hghekmueHO pa3susamp e8ponelickoe usMepeHue.

PaboTta Hag BHegpeHMEM €eBpPOMNENCKOro M3MepeHusi B obpasoBatenbHbii npouecc B EYCII6
Hayanacb BO MHorom OGnarogapsi npoektam TEMITYC. Pesynbtatom nepBOro npoekta crana
nporpamma MUMAPC, B KOTOPOI Ha aHIMIMNCKOM SA3bIKe NMpPenogatoTcs Kypcbl MO UCTOPUU, KYNbType U
nonutnke Poccun. Bropon npoekt TEMIMTYC UNEGO nomor cosgate B EYCI6 LleHTp eBponenckux
unccnegosaHmn (LULEW) n BBectTM B nepeyeHb nNpenofdaBaemMbiXx Ha dakynbTeTe OUCLMMIIMH
eBponenckme nccnegosanvs. OgHUMM M3 OWYTUMBIX pe3ynbTaToB NpoekTa ctana nybnukauus nsatu
KHur B cepun "EBponenckue nccnegosanusa” EYCII6.

B xope peanusaumm npoekta EYCI6 obpen OByX HOBLIX MapTHEPOB - YHuBepcuTeT [eHyn wu
WHCTUTYT ynpaBneHusi, npaBa W MOBblWeHUA kBanudukauum [lomopckoro [focygapCTBEHHOro
YHusepcuteta (UYTMNK), a Takke nNpoaorkun AaBHee CcoTpyaHuyectBo C [leTpo3aBoackmm
[ocypapCcTBeHHbIM  YHMBEPCUTETOM U XeNbCUHCKMM  [OCydapCTBEHHbIM  YHUBEPCUTETOM.
CnoxuBLUMICS KOHCOPLMYM M3 NSATU YHMBEPCUTETOB B Hadane 2008 roga HauyMHaeT HOBbIV NPOEKT -
TEMMNYC PREGO".

B uenom, onbim EYCII6 demoHCcmpupyem, 4ymo codemaHue uccriedosamesibCKko20 obornbimemea,
pasymMHoO20 npazmamuama U HaeblKko8 Hay4yHO020 MEHedXXMeHma CriocobHo obecrnieqyums
3HaYumersbHbIU 8Kao 8 rnpodsuxeHue npuHyunos bonoHckol deknapayuu e Poccuu.

Bonee nogpobHyto nHdopmaumo o EBponerickom YHuBepcutete B CaHkT-lNeTepbypre MoXHO
nonyuntb Ha camnte: http:\\ www.eu.spb.ru

® O BBLICOKOM YpOBHE NMPOEKTHOI KyMbTypbl CBUAETENLCTBYET, B YAaCTHOCTU, TOT hakT, uTo M3 18 3asBOK, B
KoTopbIx y4actsosan LIEU B nepuoa ¢ 2001 no 2007 roabl, 14 3asBok nony4vnu ouHaHCMpoBaHUe.

°c pesynbTataMu OAHHOrO WMCCNeaoBaHWst MOXHO O3HaKOMWUTbCS B XypHane "European Political Science
(Simon Hix. European Universities in a Global Ranking of Political Science Departments // European Political
Science. 2004. Vol. 3, N 2. P. 5-23)

"% Bonee nogpobHo o gesitensHocTh LleHTpa eBponeiicknx nccnegoBaHnin MOXHO y3HaTb Ha caiiTe EYCI6
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BoBne4yeHHOCTb CTYyAEHTOB B ocyluecTBreHne BonoHckux npuHunnos
Student Involvement in the Implementation of Bologna Principles

Hartanbsa MegBepneBa
acnupaHTka PY[H, yyacTHMLa COBMECTHOM MarnctTepckon nporpammel YHmusepcuteta bopao-4 m
PYOH.
Natalia Medvedeva
Post-graduate, participant in the master programme of Bordeaux-4 and RUPF

MHe poBenocb npovtn obyyeHne BO PpaHuum. ITOT OMbIT gan MHE BO3MOXHOCTb CO
CTOPOHblI MOCMOTPETb HAa POCCUMCKYID cucTemy obydeHus wu pedopMnpoOBaHME BbICLLETO
obpasoBaHusi.

Pedopma HanpasneHa Ha Gyayuiee, Ha COBEPLUEHCTBOBaHWE NOATOTOBKU CNELManncToB Ans
HOBbIX YCMOBUIN pa3BuTusi. HO HYXXHO y4ecCTb, YTO CTYOEHT He MacCUBHbIN 0ObeKT pedopmbl. OH
OOMKeH NoHMMaTb CyTb Npeobpa3oBaHuii 1 UMETb BO3MOXXHOCTM BO3AENCTBUS Ha y4ebHbIN npouecc.

Ha dakynbTeTe rymaHuTapHbIX U coumanbHbiX Hayk PYOH cTygeHTbl yXe HecKosnibKo neT
yyaTcs C UCMONIb30BaHNEM CUCTEMBI KPeaMTOB. ECTb 1 nntockl, U MUHYCbI B AaHHOM nogxoge. C moen
TOYKM 3PEHUs, CaMOe BaXHOe AN CTyAEeHTOB B WUCMOMb30BaHWM HOBOW CUCTEMbI - BO3MOXHOCTb
BblOOpa y4ebHbIX KypcoB. OTO HacTpaumBaeT MOMOAbIX MOAEN YXe C NepBbIX KypcoB 00y4eHusa Ha
aKTVBHYIO XM3HEHHYI0 MO3NLUMIO Kak ansg paboTbl B yHUMBeEpcuTeTe, Tak 1 B Byayuwien npodeccuu. Y
CTYOEHTOB CTUMYINMPYETCSA MHTEPEC K NpeagmeTaM, akTUBHOCTb M TBOopYeckuin noaxond. OgHako Kakum
obpasom 31O BNUSAET Ha y4ebOHbIM npouecc? Kak B nobom ecTecTBEHHOM OTOOpe BbhKMBAET
«cunbHenwunn».  NponcxoanT ecTecTBEHHbI OTOOp Hambonee BOCTPEOOBAHHbLIX OUCUUMAMAMH W
npenogaBaTenen. Hanbonee NHTEpPECHLIN K NOCeLLAeEMbIi KYpPC MOXET, B pe3yfibTaTe Takoro otoopa,
BOMTW B OCHOBHyI0 nporpammy oOyyeHus. B aToM nnaHe BbIGOp y CTyAEHTOB yMaHUTapHOro
dakynbteta PY[QH wwnpe, yem Hanpumep Bo PpaHuyun.

M3 onbita 00yyeHuss B YHuBepcuteTte bopmo-4 MHe xoTenocb Obl OTMETUTb, B MEPBYH
oyepenpb, Cepbe3HbIi MOAX0a CTYAEHTOB K obyyeHuto. Kaxabin paboTtaet Ha cebs. bonbliyto yacTtb
BPEMEHW MOocrne 3aHATUWA CTydeHT NpoBoAuT B GUBNMOTEKe: YnTaloTCa He TOMbKO YyYebHMKKU, HO K
apyras nutepaTypa no cneumanbHocTu. [MpenogaBatens — ckopee napTHep, Konnera gns 6ygywmx
BbIMYCKHUKOB, KOTOPbLIN HampaBndeT, HO He JaeT roTOBbIX pelwleHur. [pyron npumep: B pamkKax
cneumansHoro npeameta Culture generale gawoTcs TemMbl Ans 0OCYXOEHUA U YeM OpurMHanbHee
CTYOEHT CMOXeT pa3BWTb KOHKPETHYK Temy, TeM Bbile Yy Hero byaeTt oueHka. Ha cemuHapax no
crneumanbHOCTU, KOTOpble AatoT Hamborbliee KONMYECTBO KPeauToB, Hanpumep Ha Sociologie des
sciences politiques, cTygeHTbl 00CYXXAalOT aKTyarnbHble MUPOBLIE COOLITUS U BbipabaTbiBalOT CBOU
noaxoabl n B3rnsabl. CywecTBytoT Takme opMbl 3aHATUI, Kak Fiche de lecture, T.e. aHHOTaums Ha
MPOYNTAHHYIO KHUTY MO Teme cemuHapa. 3T 1 apyrme pasHoobpasHble (HopMbl MpoBeneHus
3aHATUN, B KOHEYHOM CYETEe, pa3BMBalOT aHaNUTMYeCcKMe CNocoOHOCTU W OTKPbLIBAKOT ANdA CTydeHTa
cdepy ero UHTEPECOB UMK CKIOHHOCTb K TOMY UIM MHOMY BuAy paboTbl B paMkax Npodeccum.

Ha mon B3rnsaa, npevmyLlecTBOM €BPOMENCKOM CUCTeMbl obpa3oBaHusa sBnsieTcst bonee
yeTkad  HamMpaBMneHHOCTb  MOAFOTOBKM  Ha  OMpedeneHHyl  cneumanbHOCTb € y4eToMm
BOCTpebOBaHHOCTU Ha pbiHKe Tpyda. lNMpueeny npumep. B YHuBepcutete boppo-4 ctyaeHT obsasaH
NPONTN HEe MEeHee ABYX NPaKTUK MO CrneuuanbHOCTU. Takme MpakTUKM MMEKT CONMUAOHYK OLEHKY B
yyebHbix kpegutax. [lpegnpuaTtms C  ygoBONbCTBMEM OepyT CTYOEHTOB Ha  CTaXVPOBKM,
NPMCMaTPMUBAIOTCA K HAM KaK K NoTeHumanbHblM paboTHnkam. MHorme CTyaeHTbl OPUEHTUPYIOT CBOM
OVNnoMHble  paboTbl Ha Oygywux paboTtogaTtenen, T.e. OCHOBbIBAOT TEMY OUMNIIOMHOrO
nccrnegoBaHus, UCXOAS U3 ONbiTa CTaXXMPOBKU.

A BOT MOpsOoOK OLEHKM 3HaHMM B POCCUMCKUX YHUBEPCUTETAX MHE KaxeTca Oonee
npo3payHbiM, 4em Bo ®paHumn. B PYOH cTygeHT MOXeT yTOuHMTbL Yy npenogaBaTernisas NoyYemy emy
ObIT BLICTABMNEH HA 3K3aMeHe TOT uim uHow G6ann. Bo dpaHuy3cknx BY3ax oueHkn He 00baBNSIoT.
TonbKo Yepes MecsL, Mo NoYTe CTYAEHTbl MoMyyalT MHopMauuo O pesynbTaTax caayn dk3ameHa.

OpHako, MHEe KaXeTcsl, rmaBHoe pasnuune B adheKkTUBHOCTM cuctem obpasoBanuns EC un
Poccun nposBnsieTcs B TOM, YTO POCCUMCKME CTYAEHTbl Yalle OPUEHTMPYIOTCA Ha MornyyYeHue
dopmarnbeHbIX OLEHOK UX paboTbl U OUNMOMa, @ He Ha MOMCK M MOJTyYeHMEe KOHKPETHbIX 3HAHWMM MO
crneunanbHOCTK.

CrygeHyeckasds MOOMBHOCTb — BakHasi COCTaBnsiowWas passButus bonoHckoro npouecca.
Poccuickme ctyaeHTbl, 06yyarowmecs no COBMECTHbIM Nporpammam, MOryT OLEHUTb CBOU 3HaHUA Ha
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rnobanbHOM KOHKYPEHTHOM pbIHKE, UCMbiTaTb cebs B HOBOM OOpasoBaTenbHOM cpede, Nonyyuntb
onbIT paboTbl (HA CTAXMPOBKAX M MpPaKTUKax) B 3apyOexHbIX koMnaHusax. B Poccumn BbinyckHMKam €
onbiTom obpasoBaHua B EBponenckux cTpaHax OTKPbITbl ABEPU WMHOCTPAHHBLIX KOMNAHWMA WU
POCCUIACKMX hUPM, COTPYOHUYAKOLNX C EBPONENCKUMUN Korneramu. 3apybexHbin onbIT 00pa3oBaHus
N 3HaHVE SA3bIKOB SBMSIOTCHA rapaHTuen TpygoyCcTPOMCTBA Ha XOPOLLO OMfiavyMBaeMyto U MHTEPECHYHO
paboTy No cneumanbHOCTU. He NocnegHo porb UrparT MMYHbIE KOHTaKThbl, 3aBA3biBAlOLWMECH BO
BpemMs 00yyeHMs B €BpPOMEWNCKMX By3ax: CTYAEHTbl M3 pasHbiX CTpaH MoryT B Oyaywem crtaTb
napTHepamu no 6usHecy.

Yyeba B yHuBepcuteTe AN BCEX Camoe Nydllee BPeMS XM3HU U 3aNOMUHAETCA OHO He
TONbKO CaMMM y4eBHbIM MPOLECCOM, HO U BHEYYeOHbIMU MeponpuaTuamn. Poccuinckuin yHmsepcureT
Apyxbbl HapogoB, roe ydvaTca npegcraBuTeny OECATKOB CTpaH Mupa, Bcerga CnaBuIics CBOMMM
CTyOeH4YeckMuMu accouuaumamu, Takumum kak: CrtygeHdeckmn CoBet, CrtygeHuyeckuin [Npodhkom,
KeHckuin komuteT, KBH 1 accoumnauum ctygeHToB pasHbiXx cTpaH. OHM, B YAaCTHOCTW, 3aHUMMAMOTCS
npoBeAeHneM BCTPEY C U3BECTHbIMW MONUTMKaMW, AWnromMaTamy, 3KOHOMUCTaMW, 3KCKYpCUA U
npasgHoBaHUMN.

Ha Hawewm cbakynbTeTe CyLecTBYyOT U HayyHble ob6beauHeHus, Hanpumep, CoBeT Monoabix
yuyeHblx, knybbl «MexayHapoaHuk» un «Wctopuk». PerynsapHo wuspaetcsa BecthHuk PY[OH, rge
CTyOeHTbl MOryT onybnukoBaTb CTaTbM Ha TeMbl CBOMX wuccriegoBaHun. Ha 6Gase pakynbteta
rYMaHWTapHbIX W CouManbHbIX HayK YyXe HeCKOnbko net paboTaeTr cTydeHyeckas mogenb
MapnameHta P®. CTygeHTbl y4yacTBYKT B PasfUYHbIX COOLITUSIX YHUBEPCUTETCKOW XM3HM. Ho
cnegyeT OTMETUTb HegoCTaToK MHAOPMaUMM O CYLLECTBYHOLUMX BO3MOXHOCTAX ANS CTyAEeHYECKOW
XM3HU: O CTYAEHYECKUX OpraHn3aumsx, O NOpsiAKe YNEHCTBA B HUX, 06 MX LensxX U JOCTKEHUSIX.

MHe kaxeTcsi, 4To BO PpaHuMmu cylecTByeT MeHblle accouuaumi. Ho 6onbLUMHCTBO
CTYOEHTOB SBNSAIOTCA WX 4neHamu, Jmbo 3HawT 00 wuxX CylecTBOBaHMM W  HanpaBreHUsix
aestenbHocTw. NpenogaBaTenu n CTy4eHTbl akTUBHEE B3aMOAENCTBYIOT, MOMOralT accounaumsam um
caMu y4acTBYIOT B CTydeHYeckux meponpusatuax. OgHaxgbl 9 cTana cBuaeTenem KoHuepTa, rae
peKkTop urpan Ha rmtape u nen Ans CTYOeHTOB, a Apyrve npodeccopa noabirpbiBanu Ha pasHbiX
WHCTPYMEHTax.

Camoe uUeHHOe Ond CTygeHTOB W npenogasBaTenen — obmeH onbiToM. A Hagewcb, 4TO
paclimpeHme COTPyOHWYECTBa YHMBEPCUTETOB W CErOAHSAWHAS  AWCKYCCUS  CTUMYNUPYIOT
JanbHeviwmne nonoxuTenebHble MNpeobpa3oBaHud U nocryxaT BkNagoMm B (OpMUpOBaHue
EBponerickoro NpocTpaHCTBa BbiCLLEro obpasoBaHus.
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112



9. GRAPHICAL DATA FROM RETURNED QUESTIONNAIRES
Visited Section A Raw Data

A total of 21 HEIs were visited. All visited HEIs have returned completed questionnaires.

We have received a total of 19 Section A , 45 section B and 82 section C. The following graphs
represent the data gathered from their responses to some of the Section A questions. Not all HEIs
answered all questions which accounts for the missing columns on some of the graphs. The individual
HEI names are not given.

HEIs estimation of the percentage of the student population
enrolled on a 1stcycle (Bachelor) degree

100.00
90.00 -
80.00 +
70.00 -
60.00 -

50.00 -

40.00 -
30.00 +
20.00 +

Percentage of student population

10.00 +—

0.00

Institution (Anonymous)

The graph above shows that 5 of the visited HEIs have at least half of their student population
enrolled on a 1* cycle (Bachelors) degree, which indicated that the majority of students at the visited
HElIs are enrolled on 5 year specialist degrees.
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HEIs estimation of the percentage of the student population
enrolled on a 2nd cycle (Masters) degree

100

90

80

70 -
60
50
40
30 -
20 A

‘' m. AN mE [

Institution (Anonymous)

Percentage of student population

The graph above indicates that the development of Masters programmes at visited HElIs is still on a
small scale althoguh 6 HEIS have populations at 10% or above. As the RF moves towards a two cycle
ssytem one question arises, “What percentage of the 1** cycle student population should continue to
Masters level?”

HEIs estimation of the expected percentage of the student
population that will study to 2nd cycle (Masters) level

100.00
90.00 -
80.00 -
70.00 +
60.00 -

50.00 - —
40.00 -
30.00 -
20.00 -

Percentage of student population

10.00

0.00
1

Institutions (Annonymous)

The graph aboove which inidcates the visited HEls expectation of the percentage of students who will
study to 2 cycle level shows that approximately half of those visited expected at least 50% of their 1°
cycle students to continue to the 2ns cycle.
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Is your Institution working on ECTS
(Yes=1, No=0, Working on it=2)

1.8
1.6
1.4
1.2

0.8 -
0.6 -

Response (0,1, or 2)

0.4
0.2

1

Institution (Annonymous)

The graph above shows that the overwhelming majority of HEls visited are working on the
development of ECTS. It should be noted that on our site visits there was little evidence that ECTS
had penetrated to the level of students or that it was used extensively in the design of curriculum or in
the monitoring of student workload.

The number of students who have studied abroad since
January 1st 2001

1800

1600

1400 ~
1200 -
1000 ~
800 -

600 ~

Number of students

400 -

S BE) e

1

Institution (Annoymous)

The graph above shows that the number of RF students who have studied abroad since January 1st
2001 is small in the case of most of the visited HEIs. Low RF Student mobility is mainly a
consequence of the lack of funding.
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Number of teachers who have visited HEIs outside the Russian
Federation since January 1st 2001

1400

1200 ~

1000 -

800 |

600 -

400

Number of teachers

200 ~

ol

1

Institution (Annonymous)

The graph above shows that approximately half of the visited HEIs have sent 100 or more teachers to
HEls outside the RF since January 1st 2001. In three cases the number is in excess of 1000. This
level of teacher mobility indicates a strong commitment to cooperation regarding HEI development.
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Non Visited Section A Raw Data

A total of 107 HEIls that did not receive a site visit were sent questionnaires. A total of 38 HEls
returned answers to Section A questions, which were intended for the Rector or his/her
representative. The following graphs represent the data gathered from their responses to some of the
Section A questions. Not all HEIs answered all questions which accounts for the missing columns on
some of the graphs. The individual HEI names are not given.

HEls estimatation of the percentage of the student population
enrolled on a 1stcycle (Bachelor) degree

100 -

90 -

80 - —

70 -

60

50 A

40

30

. I

Institution (anonymous)

Percentage of student population

The graph above indicates that the majority of non visited HEIs have less than 20% of their student
population enrolled on 1% cycle (Bachelors) degrees. Assuming that the remainder are enrolled on 5
year specialist degree this would indicate that the penetration of the BAMA system is still in the
development stage.
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Percentage of student population

100

HEIs estimation of the percentage of the student population
enrolled on a 2nd cycle (Masters) degree
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Institution(anonymous)

The graph above also shows that the non visited HEIs have few students enrolled on 2
(Masters) degrees at present with the majority reporting Master student populations of below 10%.
The graph below also indicates that even under a 2 cycle system the majority of non visited HEls
would expect most of their 1% cycle students to continue onto a 2 cycle degree.

cycle

Percentage of student population
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HEIls estimation of the expected percentage of the student
population that will study to 2nd cycle (Masters) level

.
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Is your Institution working on ECTS
(Yes=1,No=0, 2= Working on it)

1.8

1.6

1.4

1.2

0.8

Response (0,1,0r 2)

04 ||

0.2

Institution (anonymous)

The graph above indicates that the majority of non visited HEIs are working on the introduction of
ECTS. It is not possible to ascertain to what level this development has been taken but given the
limited development which was observed at the visited HEIs even though they responded positively to
this question, one can only assume that development at the non visited HEls is also at a preliminary
level and is not well known by the student population.
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The number of students who have studied abroad since
January 1st 2001
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The graph above shows that for the non visited HEIs student mobility is at a low level apart from one
notable exception. As in the case of visited HEIs the most common reason for lack of mobility is
funding problems. The graph below also indicates that approximately 50% of the non visited HEIs
have sent less than 100 teachers to visit HEIs outside the RF since January 1% 2001. Five HEIs have
sent more than 500 in this time period.

Institution (anonymous)

The number of teachers who have visited HEIs outside the
Russian Federation since January 1st 2001
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Site Visited Section A and Section B Evaluation

The graph below gives a qualitative assessment of the Bologna action lines implementation in each
visited HEI. The judgments are based on data from section A and additional sources (interviews,
publications, web sites) for two Moscow universities, which did not reply to section A for certain
reasons. As this is an analysis of the section A responses we surmise that it reflects the Institutional
view of progress regarding the 10 Bologna action lines. The level (depth/ efficiency) of implementation
of each action line in each visited HEI is assessed by putting rates: 5 - full scale implementation, 4 —
mature phase of implementation in line with Bologna, 3 — partial or pilot implementation. A zero value
assessment is put against HEIs which did not present evidences of real progress in these action lines.
The aggregate assessment for all 21 visited (total) is calculated as a percentage of the maximum
score of 105 for each action line. These results are likely to be as a consequence of the Tempus
projects undertaken but other factors will have contributed.

This analysis would indicate that the visited HEIs are more confident about their position regarding
action lines 2, 3, 4, 5, and 7 (those scoring 60% or above) than action lines 1, 6, 8, 9, and 10 (those
scoring below 60%). As the visited HEIs were chosen as having strong involvement in the Tempus
programme one could conclude that Tempus projects to date have not concentrated enough on action
lines 1, 6, 9, and 10.

Institution score against action line evaluated from Section A
responses to site visited HEIs
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70 —

60 —
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0 ‘ ‘ ‘ ‘ ‘ ‘ ‘ ‘ ‘
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Percentage of maximum possible
score

Bologna Action Line
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The graph below was produced by giving each action line against each university a value of 1 if the
answer in a relevant question of section B proves that this HEI has benefited from the project/s in the
action line implementation. As section B was completed by teachers involved in the project this graph
gives their view as apposed to the HEI view which is represented by the previous graph. In the case
when there is no evidence of positive impact made by the project/s on the action line implementation
a value 0 is given. The total number of positive values (1) is calculated in an aggregate table. In the
graph the total against each action line is interpreted as a proportion (%) from the maximum possible
accumulated number (21) for each action line. This graph illustrates the extent of a projects positive
impact on the action lines implementation in the visited HElIs.

The graph would appear to indicate that from the teachers prospective they feel more confident
regarding action lines 2, 3, 4, and 5 and less confident regarding action lines 1, 6, 7, 8, 9, and 10. This
differs from the HEI view with respect to action line 7 and to the degree of lack of confidence in action
line 8. There is therefore reasonable agreement between the HEIs and their teachers regarding the
strengths and weaknesses against the 10 action lines.

Evaluation of the responses of teachers from visited HEIs as a
measure of the impact of their Tempus project on the
implementation of the 10 Bologna Action Lines
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10. TEMPUS BEST PRACTICE DATABASE

E= Projects form

Project title: University Knowledge Transfer for Sustainable Growth Pressing the ‘Search’ button
will bring up a blank form.
Enter the aiteria you want
to look for into the fields you
Coordinating universi INovgarod State University v the Apply Fiter button 7
on the toolbar above. Press
Participating universities: [ [ Name of participati isati the 'Show All' to remove the
} | Nizhny Novgorod State University filter.
Show All
Record: (1) 4 [ 1 b [P]b+ of 1 Add/Edit University
Contacts
Bologna Action Lin |AL1 - Adoption of a system of easily readable and comparable degrees b |
Best practice:: Nizhny Novgorod State University named after N I Lobachevskii has held a number of
Tempus projects culminating with this one but induding projects JEP-22196-2001, JEP-
22240, JEP-23229-2002, JEP-23225-2002, and JEP-24069-2003. The good practice
examples we list in this report are to be considered as a cumulative set of good examples
against the complete project list.
A comparison of curricula with European partners was made and it's further modernization
in order to have full comparability is realized. As an example a Master programme in
Economics developed in cooperation with the European partner-universities (University of
Roskilde, University of Calabria) in accordance with the Bologna principles was introduced
into the educational process. Itis fully compatible with the respective programmes of the
university-partners. The Diploma Supplement was introduced in the Law Faculty and new
2 cyde compliant degrees developed in three Faculties
Add Record

Record: (] « [ 1 [»][M]r of 91

The Tempus Best Practice database has been developed using Microsoft Access 2003. It uses a
simple database structure with only four tables: one for the best practice examples, one for
universities and other institutions and one that relates institutions to best practice examples. A lookup
table for ‘action lines’ is also included. An E-R diagram of the database structure is given below:

Universities in Projects table

Universities table

University name

A main data form (see above) has been developed to allow easy viewing and editing of the database.
The standard Access interface has been left in place so that all inbuilt tools are available, and so that
those who may wish to develop the database further in the future are not obliged to overcome a
customised interface. For inexperienced users, buttons to open a sub form showing the institutions
data, to add a new record and to close the database have been added to the form.
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A search function has also been added to the data form; in the form of a button that invokes Access’s
filter by form’ function (this function is also available from the toolbar). This button opens an empty
form into which the user can enter search criteria in the fields that they wish to search. The user is
then guided to press the ‘apply filter’ button on the toolbar to execute the search (this function cannot
be replicated on the form without programming, which the developers wish to avoid). When the search

results have been viewed, a ‘view all records’ button will remove the filter and restore the full record
set.
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1. BIBLIOGRAPHY
The following list of web links is provided as a resource to the reader. All the key Bologna Process
documents can be located by following these web links.

The official Bologna Process website 2007-2009
http://www.ond.vlaanderen.be/hogeronderwijs/bologna/

The main documents of the Bologna Process
http://www.ond.vlaanderen.be/hogeronderwijs/bologna/documents/

Other relevant documents
http://www.ond.vlaanderen.be/hogeronderwijs/bologna/documents/Other relevant documents.htm

The European Commission Bologna Process webpage
http://ec.europa.eu/education/policies/educ/bologna/bologna en.html

The European Commission Diploma Supplement webpage
http://ec.europa.eu/education/policies/rec_qual/recognition/diploma_en.html

The European Commission ECTS webpage
http://ec.europa.eu./education/programmes/socrates/ects/index_en.html

The European Commission Tuning webpage
http://ec.europa.eu/education/policies/educ/tuning/tuning _en.html

Tuning Educational Structures in Europe
http://tuning.unideusto.org/tuningeu/

The European Association for Quality Assurance in Higher Education (ENQA) website
http://www.enqga.eu/index.lasso

Standards and Guidelines for Quality Assurance in the European Higher Education Area
http://www.enga.eu/pubs _esg.lasso

Papers on lifelong learning
http://www.open.ac.uk/lifelong-learning/papers/

The ENIC-NARIC recognition gateway
http://www.enic-naric.net/
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